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Program .. 0

: 21st Annual Meeting - i
The Councd for Programs in Techmcal and Scnenuﬁc Commumcauon

Host Enghsh Dcpartment :md thc Collcge of Arts and Sc:cnces =
New Mexico'State University R
" Location: Las Cruces Hilton, Las Cruces, New: Mcxxco .
Date October 20—-22 1994

Mcetmg Thcme

“Challenging Assumpuons on Techmcal Commumcanon New Answers to Old Quesuons

‘Thursday, October 20

4:00pm -
5:30—7:’00pm
7:00pm

- Executive:Board Meeting (Socorro Room)

Registration and Reception (Tularosa Room)
Opening:Session (Tularosa’Room)- :

M ]unmxe lelmgsworr_h Thc Prospects of Our Professlon

Friday; October 21

7:30am
8:30am
8:45-10:00am

10:30-11:45am

10:30-11:45am

11:45-1:30pm

1:30-2:45pm

‘Nancy Allen, “Who's Your:Audience? Incomplete’Answers for-One of Qur’ Oldest Questlons

Continental Breakfast (Guadalupe Room)

Introductions and Announcements (Guadalupe-Room) -

Session 1 (General)

Challenging Assumptions: Idennty and: Roles (Guadalupc Room)

~Moderator: James Zappen

Laurie Hayes, “Multiculturalism, Postmodcrmsm, and Radu:al Educauon Whlther
Technical and Scientific Communication: Programs?”

‘Russel Hirst, “Challenging and Being Challenged in-a Faculty. Intemshlp

Philip Bernick, “Student Concérns: Summary of a Current Email Conversation”
Kenneth Rainey, “What We Can Assume About Academic Programs in Techmcal

Commumcatxon

Sessioit 2a (Co'ncurrcnt)

Challenging Assumptions: Cun'xcular Issues (Guadalupe Room) -

Moderator: Katherine Staples e

Craig Hansen, “Keeping the Technical Communications Curriculum Rcicvzmt

Jim Henry, “Positioning Technical Writing Students as Interpreters of Workplace Cuiture(s)”

Pamela S. Ecker, “What Do You Do When the'Computer Takes Over the Classroom?”

Deborah Andrews, “Short Course: Designing Information Systems for a Multmauonal :
Company i e

Session 2b (Concurrent) : :

New Answers to Old Questions: Curriculum (Solcdad Room)
Moderator: Carole Yee
Elizabeth Turpin, “Increasing Audience Accuracy in Student Wrmng :

Carolyn Rude, “Rediscovering Strategies for-Interpretation of Data”" :
Herb Smith, “Sharing Curriculum: Developing Courses for Graduatc and Undergraduate
Programs” 3 ;

Lunch on your own

Session 3a (Concurrent)
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1:30-2:45pm

3:15—4:30pm

4:30pm
6:00pm
8:30pm

9:30pm

Linkages and Institutional Restructuring {Guadalupc Room)

Moderator: Laurie Hayes

Ronald ]. Nelson, “Adjusting a Technical Writing: Program to Lbe Dcmands of Rcstructunng
and:the Needs of a New College” - -~

Nancy Marcy, “How One Two-Year Collegc Dcveloped a Plcmble chhmcal Wrmng
Program” [Withdrawn] - ) ;

Deborah Bosley, “Developing Linkages- thh Industry

‘Alice Philbin, “Career Theory and chhmcal Commumcauon Concentratmg on Retention”

[Withdrawn] :
Jo Allen, “The Other, Other Slde of t;he Dcsk Negotxatmg w1r.h Administration to Get Whar
You Wam for Your Techmcal Commumcatlon Program

Sessmn 3b (Concurrem)

Cross Disciplinary Efforts (Soledad Room)

Moderator: Dan Riordan

Dianne Atkinson, “The Post-Challenger Chaﬂengc Commummuons fot Engmeermg Desxgn
Curricula”

Mohsen Mirshafiei, “Cultural Irnphcattons of Ethlcs i Tec:hmcal Wrmng Classes

Celia Patterson, “Technical Writing on the Pre-College Level: An Intctdxscxphnary Approach '

Anthony Flinn, “Interdepartmental Curricula in Technical Communications Programs”

Session 4 (General)

Challenges: To the Future (Guadalupe- Room) : : =

Moderator: Sam Geonetta B

Charles Campbell, “Teaching Technical Communicators:the Art of Improwsatxon

Bob Johnson, “Science, Rhetoric, Technique, and the Construction of Death ‘A Case for More
‘Broad-Based Theory and History in Our Cumcula ! s

Marilyn Cooper, “The Ethics Question”

Betsy Aller, “Technical Communication Programs V(Tlthm the Dlsmplmcs Challengcs and
Qucsnons for. Commumcatxon Academlcxans e e

Frcc txmc; Vans to'Mesllla

Reception and Banquet (Double Eagle Restaurant in Mesilla)

Panel Discussion

Chris Velotta, James Zappen, and Katherine Staples .

Larte night options
s Mesilla - fa
Movie: “Mi Vida Loca, Fountmn Thzatre :
Band Cahentc, El.Patio: Bar

Saturday, October 22

9:00-11:30am
12:00

1:30pm
1:30-5:00pm
5:00~-6:30pm
6:30--8:00pm
8:30pm

-Dessertand drinks.. -

Breakfast on your own

Business Meeting {(Guadalupe Room)

Luncheon (Opus Room) ~ . ¢ = i
STC Committee Meetmg (Opus Room)
Recreational outings

=+ »:Exécutive Board’ Meetmg (oewly elected and outgomg membcrs only, ’Hactenda Rcstaurant)

Executive Board Dinner (newly elected and outgomg inembers: onl‘ :

Steve Bernhardt's house
4583 Sandalwood, 521-4961
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- . =1 Report of the Technical Writer, 2014: A Possible Fature

:M.’Jimmie:Kiﬂingsworth
- Texas A&M University

Author’s note: My:task here.is:to ponder the next twenty years of technical communication as a way of stimulating ~ -
 discussion about our current values. Since Im an historical scholar and nov.a fusurologist, I'm going to prevail upon you to
join me in.a thought experiment. Instead of. looking forward in the usial ‘manner of labor department reports and trend--
searching popular prophess, let’s follow the practice of science fiction writers—I apologize in advance to William Gibson -
and other masters—and place ourselves ahead in the year 2014, then look back, beginning with our own time in1994,
writing, as it were, the history of the present. o oo e

The 1990s-were good years for:me. After twenty years:of teaching technical communication, ] publishied 4 book
of theoretical studies and a book of criticism in the field. The critical book, Ecospeak: Rhevoric and Environmental
Politicsin-America, won an-award from the National Council of Teachers of English in 1994. Two years later, after a -

- decade of struggling with commercial publishers whose identities kept changing through multiple buy-outs and
corporate transformations—signs, I.now know of a-dying industry—1I brought out my textbook Informasion in =
Action. Within another two years, however, I hadhelped 0. make thdt book '6Bsolcfé"’bj'“p'afticipatin'g?ih aprojectto
develop hypertextual, multimedia versions of a self-paced course in technical communication: s same product
reduced the need at my own university fora large cadre-of teachers in technical writing; so my job as director of

- writing programs; which largely involved the:mentoring of graduate student teachers, becameunnccessary By the

“turn of the century, I was at last-free to ?db;\{vhat:inf;had"s.IWays<W,anted to do-anyway—teach and write, Pl

My work:on environmental thetoric eventisally landed me an appointment in the newly created Department of *
Apocalyptic Studies ,at'?-fl'exa's‘A&Minadié%year;7200,1*:‘:5urcl,’ realized that Apocalyptic Studies (or AS;aswe'called it)

- ‘was probably a passing fad of academic life, but I couldn’t Tesist joining a-vibrant young department that included -
specialists in postliterate media, postmarxist and postcapitalist political theory, postfeminist gender studies, and
postphysical discourse. Besides, the very existence of something called “postphysical discourse”—the study of
communication that transcends the limits imposed by:the body—convinced me of what Marshall McLuhanand B
Jean Baudrillard had been saying for decades about the passin ages of printand meaning and the onset of the age of -
the medium and the simulacrum. Irall seemied finally-to be coming true; the old world was passin; way. o

My colleague in postphysical discourse was:a transexual named Drew who, ‘through cosmetic surgery and
careful dress, had-abandoned all clear'markers-of gender. Ir-was he/she-who introduced me té;'cybe;spa‘ce and the

- problems.of-adjusting to bodiless discourse in the matrix of electronic data. Though certain'T was a hopeless product -
of whar Drew liked to call “education in meat and meaning,” a virtual prisoner of the body-mind nexus; hefshe
worked cheerfully to bring an old-fashioned scholar up'to date. I caught the spirit of AS with an ease that surprised
evenme. - o e oy s e L

~But, in 2004, to celebrate my thirtieth year of association with studies in my-old field of technical**- ’

communication, and to try out'my new critical powers, I decided to write a retrospective essay-on the history-of tech
writing, I reviewed the evolution of the field from its inception during the heyday.of the military-industrial complex
after World 'War 1I;and I showed how:it gradually shifted its focus from reports; proposals, and manuals for heavy
industry to user-documentation for the early computers. After that, however, technical ‘communication suffered an
identity crisis as computer technology flowered into cybersystem development. I questioned the persistenice of topics -
like audience analysis, document design, style, and genre study in commercial textbooks for an-age in which:
-audiences-and authors, thanks to interactive home cyberspace units, had become increasingly hard to distinguish. -
This critique bothered no one really. Theory rarely makes much of a difference when meaning i in decline. ~ ©

But I caused a real stir when I blasted:my colleagues in the Society for Technical Communication for their . -
overuse of paper in their proceedings, numerous newsletters, mailings to meribers; and sales of the mailing listto-
junk mail distributors in the old postal channels. I mentioned tha‘t,;a’safmc}mbcrfof.:thephgfaxﬂ«féﬁmi&é&fdr the
Society’s convention:back in 1994; T had had to ‘recycle approximately ten reatnis of useless ﬁ;idtdﬁts;scnt'»td meby o

. the national 0$éﬁ~misiziﬁ:5pmféséion*thsermcmbcfé‘:‘cbhst’antlyfde_ctiedj data dumping and advocated the design

of documents that allowed for selective reading. Rumor had it that; ten years later, things had not improved.

It 'was a reasonable argument; but now I can see I'went too far, Within a week of my illustrated essay’s’
distributionon the matrix in‘December 2004, the ecosystem police arrived atthe STC ‘Washington office a




confiscated the records of paper use for the last twenty years, none of which had been entered into the network, as
law demands. Next day, the executive secretary and four subordinates were arrested. All were convicted of negligent
fiber waste and sentenced to 20 years at the federal penitentiary for eco-offenders in Pine Bluff, Arkansas.

Though my younger colleagues applauded the result of my essay, I lost many old friends in the tech writing
profession. Under the burden of the penalties incurred by the conviction, in fact, the STC crumbled, and technical
communication itself suffered a black eye. It was said in progressive quarters that the organization had been a “meat-
packing industry” from the 1950s.on.and was still in 2004 refusing to accept even disk copies-of papers-for
conference proceedings. Worse yet,- ‘members were required to attend:the-conference in places like-Minneapolis and
San Francisco. Most with-it organizations, ‘by the turn of the century, were ‘olding conferences in cyberspace. The
advantages in energy savings alone made this arrangement the only.one really feasible—especially after matrix -

generation stations switched to solar-energy.-:As much as the depletion of oil, the wide use of. cybcrspacc deservcd the e

credit after all for bringing our dependence on hydrocarbons to an end. Jets and autos rusting-inairports and
driveways around the world signaled the decline of the gray industrial technology with which technical
communication continued to be identified. The very title** tcchmml communicator” fell into: dxsrcpute ‘andwvas not
to be seen in job ads for'several years. i
I.confess that, falling prey to fashion; I began to dlssocxate mysclf ﬁom the ﬁcld and ‘concentrate-on Apomlyptxc g

Studies. Not for long, though, because the state legislature gradually became disenchanted with the esoteric results of -

our work and its tendency toward: negative assessments.of our progressive socxet)n As Armageddon stubbornly
refused to happen, funding for AS dried up. The concept of tenure was of course long gone. My.own:tenure
agreement had been revoked in 1998 when Texas A&M led the country in abandoning whar: everyone except for-
some reactionary faculry: seemed to-agree was an-outmoded -and much abused-arrangement. Y
Thus, entering the second decade of the twenty-first.century, I found myselfin tough-spot: My pregram' ad o
been left unfunded. My old department of English was also gone, as was history; phllosophy, and foreign = o
languages—the ancient humanities block, which had been reduced 1o a group-of aging scholars assigned:to' 1brary
duty for reentering the old texts in electronic form on the off chance that someday archaeologists would be
interested in the. pcrformances of such herocs of the matenai age as’ Shakespcarc, Byron, Vﬂutman, Gmsberg, and
Madonna. o : ; : e
With humblc 1rony, I Must NOW. adrmt that, )ust as my.career was. savcd by techmca} communlcatxon when
“there were no jobs in American hterature way back in:the 1970s, it was saved again by technical communication in:
the twilight of my career in 2010, when the. university; a dinosaur collapsing of its own. wclght, was transfo' med into
an information-ordering service at the disposal of the federal governments and multinational corporations. My
pioneering work in reducing the need for professors by creating the:.computer-driven self-paced course in: techmcal
writing came to the attention of the powers that be, and I found myself appointed to the Los Alamos Natxona]
,Laboratory for Peace Studies and Nuclear Deconstruction. I was once again a specialist in technical communication.-
Indeed, there seemed to be something of a revival of interest in the field. No one seemed to know: exactly why,
and it only gradually became clearto-me. While I-was being encoded for-access—my bedy and conscious memory
translated into coordinates for the cybersystem—I was put to work on some fairly primitive computer programs.
They were what I remembered as spelling and grammar checkers. Apparently the code in the parent programhad =
been scrambled, and except for the linguists, who were too busy developing translation programs—no one could
recall the paradigms for verb formation well enough to rewrite the code. This antiquarian task, to-my surprise, -
turned out to be a‘great pleasure. My advancing age must have left me vulnerable to-nostalgia, for.as I typed in'the

old irregular conjugations.and snapped on the -s endings, I mistily recalled my grammar school, how the teacher had B

marveled when I diagrammed a sentence in English or said my declensions in Latin. T was also put to work -
reformatting the library of literary allusions in the North Commonwealth matrix and: checking the quotation index
for errors. Again the nostalgia: The lines of classical pocms, essays, and: speeches struck thc mysnc chords-of memory ) i
and left me addled with sentiment. : & CEE gt w o
~Waiting for:my permanent assigriment, [ began 10 take walks again. The ‘mountains amund Los Alamos were i
greener and lusher than T remembered from the time I spent.there back in:the era of nuclear-weaponry. The sky was .+
bluer, the rivers clearer. What I had heard was apparently true. The 98% of the people not engaged in agnculturc TR
were spcndmg so-much timein the cyberspace shopping:and entertainment malls that they had all but:abandoned

the ecosystem. The:paths.in the woods had nearly grown over,- and the wildlife was flourishing. 1 surprised. deer, jack

rabbits; grouse, and even an: occasional bear on paths not a-mile from the monorail stop-near:my apartmem:
Ironically because of technological change; the earth was recovering from the industrial ravages of 1 Ay younger: days v
1 found the mountains quier.and water-colored-compared to the brightly litstations on:the information interstates.



One day I returned from a walk to find a summons to cybersystems development. Instead of jackingin and
taking the cybervator, [ just walked over and surprised Drew, my old colleague in postphysical studies, who had also
been appointed to the labwhen the university was reformatted. Overcoming a'mild disgust over my physical
presence, he/she seemed alfrfo'st:‘glad-ztéxsc'efme; S et et Do et e 0 e R

Drew was facing a big problemin cybersystem design. “Being @ meat-and-meaning man; you may be able to
help,” he/she said. “Here’s the glitch: We're finding that when cercain people jack in; they are confused about how =
they want their self-icons to:appearinthegrid.” = /o o ST e e

“Confused?” : ' : o

“Yeah, ‘somie insist onsma,iﬁca’ining)a simulation of their:physical form even:when offered a full menu of -
cyberbodies,” hefshe-explained.-+ = o e P S S e e o

“Let me show you.” Hefshe held out the latest model of spectrodes; which: utifully slipped over my eyes.

‘Within seconds Drew had jacked us in;:and we greeted each other across the-electric blue of the matrix. He/she had
already donned a sleek:silver icon that resembled histher usual appearance only:inkey facial features~—the shape of
the brow and the jawline; for instance: I-appeared in my habitual state; but, for the sake of my friend, I quickly -~~~
selected a black:metallic icon: that favorably enhanced my sagging musculature. - oo

“Take a look over there,-about: 24x and 14y units-ahead,” Drew pointed: I zetoed in on'a line-up of unenhanced

icons of faitly ordinary-looking people—a few teenagers with long hair and old clothes.and a ‘couple of brown-
skinned agriculturalitypes; 0 oo Lt SR e i e e

“These sims represent what may be an emerging political formation,” said my colleague. “They insist on
dwelling almost entirely in the ecosystem—a real strain on nature, let me tell you—and usually jack in only against
their will, as part of ordinary survéillance requirements. The kids are covered by the police, but the ags are ours, part
of an ancient federal project in ecodevelopment in the Southern Commonwealth, what you'll remember as old Costa
Rica. They have decided that their project is crucial to the human race, and have convinced. some politically correct
elected officials. They insist that what they call “sustainable agriculture” involves not just ways of wotking the land,
but'an entire cultural construct.”

“Can we talk with them?” I asked.

“T'll drag them in if you want, but they won't like it. Plus they speak Spanish.”

“That’s no problem. I speak it, t00.” - '

“Of course, dear meat, but regulations require that we record any forced cybersystem discourse in standard
translation. My system can't support their lifelike icons, which they insist on, and the translators at the same time.

' Those damn linguists make heavy software, let me tell you. That's my. problem.”

“Then I don’t see how [ can help you,” I said; “I don't know anything about high-level software.”

“Hang on,” Drew said, lifting an impressive silver paw; “We got something more primitive in mind. These
‘ecofreaks want a writer.”

“A writer?” : :

“Rich, isn't it?” The silver eyebrows arched. “They say that if we want to communicate with them, they require
a literate transaction. According to them, writing produced by pen and ink or typed on unlinked microcomputers
yields a product that keeps individual writers and readers from being incorporated into a communication network
and a global society against their will. Commitment to individuals who freely form together in small local
communities is essential to the success of sustainable farming, or so they say.”

“No kidding,” I mused. “That may be just what I'm looking for.”

Drew sighed, “I was afraid you'd see it that way.” '

Within a week, I was standing on the hard earth of an old coffee plantation, now converted into an
experimental field that mingled sorghum with other grains and narive grasses of the Costa Rican savannas. Under
the midmorning sun, a brown man with bright eyes was explaining to me the concept of a “sunshine farm.” The
design had been known for decades to sustainable agriculcure but had not been widely practiced because.no.one had
believed the predictions about the depletion of oil reserves. The projections had sounded too apocalyptic tobe true.
But now the oil was gone, and a few people had begun to listen even among the powers thatbe. -

Years of energy audits taken ar the Land Institute in Salinas, Kansas had proved the principle. The idea was to

~ .operate a productive farm without taking more energy from the land than the amount generated annually by solar

radiation over the same territory. Good results could be achieved by combining the use of draft animals, manuring,
crop mixing, and diesel tractors converted to run on vegetable oil made from the seeds of hardy perennial grasses.
The catch is thar the process is labor-intensive. That means people have to work with their bodies in actual




ecospace. This requites, in turn, a-:mental commitment beyond the level most cyberdwellers are capable of. -
Thanks'to the recent linkages that Drew provided, however, the Costa Ricans#found potential recruits:among -

the so-called “new lits"—the kids whose long-haired icons Drew showed me on the matrix. The sustainable ags have - -
now contacted them through the postal system and have learned that their main-aim is to live fully in ecospace and - -

to cultivate the traditional interests in material literacy. They actually-read books; most-of which: they've hadto = -
scavenge from old-attics:and incinerator sites. The ags want to make new documents to get into' the hands of this

emerging meat-and-meaning counterculture. They have asked me to tell their story:as a-way of making an appeal forf e

fellow workers and nature-dwellers. :

With this report;:then, 1 am formally requesting-an initial dispcns:mon -forthe use of 1100 reams of paper;: a.ll of .
which will be produced on the sunshine farm according to correct principles of energy management;In 2014, the
need for technical communicators is still to write. At the moment, the most pressing task is to communicate 1dcas i

about workmg the land in'amaterial medium that unfolds in-hands destined for labor insun and soil. ‘Myhopeis

that, by continuing to work with Drew and others on-the netwotk; [ willbe able to:mediate the commitmer
ags to their beloved-ecospace withthe need:to repreduce that commitment by recruiting among: the public
In closing, I want only to-warn of the danger of allowmg ‘cospace and-cyberspace to.drift apart, asifin ;. L
imitation of the old body-mind split that carried us-almost to the brink-of Armageddon at the end of: thetwcxmeth e
century. L know:everyone: doubts such apocalyptic language and, to the:credit of the humanrace;-ecodevelopment
has allowed us to sidestep the final destruction again and again. We have done so by substitution:and i ingenuity in. -
technology and by ﬂc)ublhty and dxversxty ih social arrangcments Still we must take care, for no food grow’
klue matrix. R ; , V s
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Mulﬁculturalism;’[’ostmdderﬁism; and Radical Education: )
Whither Technical and Scientific Communication Programs? -

Laurie Schultz Hayes
Associate Dean, College of Agriculture
. Associate Professor, Department of Rhetoric
N University of Minnesota

In-their guest editorial for the February 1994 issue of Technical Communication, George Hayhoe, Freda Stohrer,
Lawrence Kunz, and Sherry Southard raise the question, “How can we better prepare the graduates of technical
communication programs for the work that industry needs them to do in the future?” (14) And they answer their
own question, in part, by asserting, “Those in industry must provide input and support to our colleagues in
academe, and those who teach in the programs must examine the curricula and revise them so they better
correspond with the jobs technical communication graduares will fill in industry” (15).

The academic administrator in me wans to praise the practical sensibility of this request for outreach and
collaboration. There is procedural tidiness in a proposal that asks for dialogue between academe and industry, that
hopes to identify a body of knowledge and core skills, that wants to establish benchmarks of quality and success, and
that encourages research which will enrich both teachers and practitioners in our profession.

The rhetorical critic in me, however, wants to say, “Wait a minute. Whar industry? Whose knowledge? Whose

‘quality and success?” There are many terms here that are used rather easily but their meanings are not as clear as a
first glance might suggest. Shouldn’t we take some time to answer these questions first before we proceed?

The old arguments against industrial outreach and collaboration were the ivoty tower comments-of those who
preferred separation from the ways of commerce. The new arguments I now raise against industrial outreach and
collaboration, come not from the shadows of the nineteenth century, but from the cultural democrats racing
breathlessly into the twenty-first century. Now is the time for us to ask if our current knowledge and practice
privilege and exclude around the categories of race, class, gender, and ethnicity? Or, as Henry Giroux, one of the
most outspoken proponents of the “critical pedagogy” movement has challenged, are we going “to uncritically serve
and reproduce existing society or challenge the social arder to develop and advance its democratic imperatives?”

(18). : : .
Issues surrounding the privilege of gender have received considerable atrention by communication scholars. A
recent essay by Mary Lay (“The Value of Gender Studies to Professional Communication Research”), concludes with
an excellent list referencing much of this important gender scholarship. I will speculate that most technical and
scientific communication programs now have incorporated some acknowledgement of the importance of gender as a
variable in teaching, research, and professional practice. ' '

“But where are we on the issues of tace, class, and ethnicity? How do they fit into our paradigm and where will
they fit into our curricula in the twenty-first century? A few of our number have recently raised some multiculrural
questions. Emily Thrush (“Bridging the Gaps: Technical Communication in an International and Multicultural
Society") and Dora Tippens ("Interculturalizing the Technical or Business Communications Course") are good
examples. Their essays encourage us and our students to consider the differences that'separate people and cultures.
Bur their focus is intercultural translation; their concern for multiculturalism is to look at what can be done so-that
one culture can be understood by another culture. e ; ’

Iam asking us to go deeper than translation and to challenge the text of our “own” culture. T am asking us as
academic leaders not to go to industry to take the pulse of the profession, but to think critically about what we reach
#o-whom and to ask about the history of that knowledge and to question the inclusiveness of its futute. Do our
programs produce and legitimize Eurocentric, patriarchal, racist, and class-specific interests? If the answer is “Yes,”
what are we going to do about it?. If the answer is “No,” how does our.curriculum reflect it? If we don’t know; isn't it
time to find out? : L
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Challenging and Being Challenged in a Faculty Internship in Technical Communication

+Russel Hirst >~ . .
Assxstant Professor of Enghsh
The University of Tennessee, Knoxville

In 1991, Iserved.a faculey mtemshxp in the Publications Office-of Martin Marietta Energy Systems, Inc. (MMES)
in Oak Ridge, Tennessee. This internship has significancly- 1mpactcd the:way Tteach technical communication..
Among the'most-valuable lessons T learned through that internship-are-those that:concern the’ orgamzanunai culture i
and the special constraints underwhich: technical communicators and others labor in various positions withina large
corporation-that isintimately tied:to a- largf: ‘government: ‘organization (in this case, the Department of Enetgy) I
learned that I had to modify some of my: rules for-¢ffective:communication based-on the ° “rules of the:game”ar
MMES. For example, I'learned that there are'situations in-which greater brevity, dlarity, ot filler rev sof e
responsibility or other facts could hurt rather than-help a'situation;: making ic harder for people to doa good job or
to get jobs:done-on-time. This reahty challeriged:my- assumptzon that An. techmcal and sc:ennﬁc commummnon, :
“briefer, clearer, and more:open”-always meant “betrer.” - :
Although T'allowed my stance to be modified; howevcr, 3 held fast to:my ﬁmdamcntal conviction. I now
maintain thar “briefer, clearer,:and more: open”usually means “better.” At MMES; I sometimes took thisstance =
when challenging:the assumptions of others. I suggested to- people how:changes for the better might'be made within
their organizational context by challenging certain rules, constrairits, and-traditions. Argumcnts for change must of
course be backed by a demonstration of superior communication produas, and I did my bestto: producc exccllcnt
documents’ for this: purpose. Essentially, T argued. that/&xeftechmal ‘communicators can make their wotk more

interesting and satisfying—and add value to their organizations and enhance their carcers——by educating clientsand

managers abour the ways in-which reports or any other orms of communication canbecome more effective. That is,
Largued thar technical communicators must take the initiative to demonstrate how certain changcs in
documentation or other forms of communication will better serve the client’s or manager’s interests.

The goal in‘making this case is'not only toget clients and marniagers to grant more time to the technical
communicator for particular projects; although tha is.often essential, but it is to ‘get permission to depart from the
way it's always been done.” This departure may i volve ext ctumk and evensubstantive revi
accommodate the range of audiences and thewaysin which- the commirnication will be used. But- pcrhaps*thc most
sxgmﬁcant departure from “the way its always been done” involves extensive stylistic changes that 1) make
documents shorter and more: rcadabic, and 2) cl&rly reveal networks of human responsxblhty, oplmon, and
motivation: e skl Rk A R R e

We educators in sc:entxﬁc and techmcal communication must allow: challenges to ‘ourassumptions about what
makes for'more effective; even'more ethical communication in business, industry, and government: ‘At the same
time, we must appropnately challcnge othcrs in: these contexts and eqmp students to do the same. :




-Student Concerns:'A: Conversation-over Email

Philip Bernick aﬁd Rhonda Steele
Department of English .-
New Mexico-State:University -

- Programs in Technical and Scientific Communication have as their goal the preparation of students for a variety-of
roles in academia and industry. Those mponsxblc for these programs have long been interested in identifying the

- kinds of preparation that will best serve their students and those who hire them. The issués involved in developing-
these programs include questions about whether the kinds of preparation students receive:will: adequately prepare
them for professional roles, and what relationships berween academia and industry will best serve the needs of both.

A conversation that addresses these questions from the perspective of students and recent: graduatcs from these
programs is occurring over email. Participating in this discussion are undcrgraduatc studcnts,*graduatc smdents and o

recent graduates of programs in technical and scientific communication in the U.S.:and other countries..

Questions raised by. participants include many-thatlook at program requirements in terms of wurscwark and £
practical experience, and it is clear that the relatlonslnp between industry-and academia is an important ohe, but: the s
shape of that relationship, and-how to effect it is much less certain. Students are concerned-about their prospects for -
employment once they complete a degree program. They worry about how employers:will- recognize. the- value
technical communicator who doesn’t happen to know:the intricacies of their industry, or what industry has: to- ga.m
by hiring someone with a degree in Technical/Scientific/Professional Communication. In fact, there-is little =
consensus between participants as to how to define technical and. scientific communication. Often, many choose to -
use “professional communication” because “technical” is too:narrow;: buteven this dcscrtpmon, whﬁe more: mcluswc,
has a peculiar-lack of definition. , ;

Students acknowledge 2 need for pracucal techmcal expencnce that they eften dont see thexr programs abie to
provide. This suggests that ties berween mdustry and acadcmna are cxercmeiy unpotta.nt for itis mdustry zhat can
provide this practical experience. > LA o _

Currently, students see this cxpenence coming to thcm through mtcmshxps, and they see. mr.ernshlps as.a way to‘ .
strengthen ties-between industry and academia. Studcnt suggestions-include encouraging depa '
internships an integral part-of programs;-encouraging: students who- complete internships:to report ;
instructors-but also to their.classmates, and cncouragmg dcpartments tomaintain closc ties to: r.hcxr alumnias a

source of future internship opportunities. v . S

Students would like to' see more assistance from wn:hm a program;for. makmg the transition: from student to
professional. They would like to see more structured assistance with job searches. They would like a better
understanding of what the value added is that a degree in Technical/Scientific/Professional Communication confers.
They would also like to see closer ties berween academia and professxonal orgamzatlons like the: Socxety for Technical
Communicarion. e oe : R e

It is not surprising that thcse qucst1ons/suggcsuons/observaaons pamllcl those raxscd by pmgram admlmstrators
trying to design courses of study for students, but the questions raised also suggest that something more
fundamental may be lacking. The discussion so far seems to indicate that students attend the University and choose
a course of study in order to obtain employment, but that ultimately they're not very certain of what might qualify
them for employment, or whether they will possess the skills employers are looking for. More importantly, though
students and faculry alike are quick to defend their programs, and the kinds of trmmng/educanon they provide, it
isn't-at all clear that there is much agreement about what constitutes a “Technical” or “Scientific” Communicator, or
what fundamental skills one ought to possess. This suggests that for students and employers programs might want to
consider defining themselves a bit more precisely, i.e., program goals, and what programs have to offer to students,
and what their students have to offer industry (where industry here includes academic settings as well as non).

Traditionally;, universities have avoided narrow definitions of this sort because the result smacks of votational
training. Yet this seems to be what students and industry are seeking. The university wants to offer students "
marketable degrees, and students want training thac will make them attractive in the marketplace, yet without clear
definitions simply having the degree means little in the face of experience gleaned elsewhere.

Rather than try to create an environment that appeals to all students-and training that is applicable to.any and
all industries, schools might serve both better by more narrowly defining goals for their programs. In this way,
students and employers alike can make more informed decisions, which ultimately would make the ties between
industry and academia stronger. '
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What We Can Assume About Academic Programs in Technical Communication

Kenneth T. Rainey
Southern College of Technology

Academic techruca} communication programs have proliferated in the past decade from some 58 orsoin 1985 to
abour 190 in 1992. The assumption has been that the profession is expanding and that we are on our way to
becoming a major academic discipline.

‘Is that assumption sound? One of the major conundrums in the discipline has been what we mean by the word

“program.” As Sam Geonetta's survey of Academic Programs in Technical Communication has demonstrated, the

meaning may be as diverse as the 190 current programs. What can we assume about these programs? Can we
discover a core consistency among them? What is their “health”?> How well are the students and the faculty in these
programs doing? -

I do not propose to answer all of these questions; and I do not propose to answer any of them deﬁmuvely But
based on a survey of about 50 of the 190 programs, I will identify various “rends” that have emerged. These trends
will profile the “nuts and bolts” of the academic discipline. For example:

* Students: How many admissions, rejections, graduates? How many are pursuing degrees? How many are
enrolled in course per quarter/semester? How many projects, internships, theses/dissertations are being
produced?

* Job Placement: What percentage of students are finding full time employment in the field? How many are
‘going on 'to furthcr study? Have job opportunities increased, decreased, or remained stable?

~* Faculty: How many faculty teach in programs? How well are they paid? What is their teaching load? What
other responsibilities do they have? Are they compensated for extra duties? How many tenured faculty in
technical communication? What kinds of degrees do faculty hold? How much research are they doing? Do
they have computers, printers, access to electronic communication? Is the number of faculty i mcreasmg,
decreasing, remaining stable? Is the number of tenured faculty i increasing, dccreasmg, remaining stable?: How
many adjunct faculty are used, for what reasons, and how well are they compensated? To what professional
organizations do.  faculty bclong’

* Schedule: How many sections of technical communication. courses are being of?ered? What types of
schediles are being offered? How many scctions are open to both graduate students and to undergraduate
students? : :

* Library: Are books, journal subscriptions, electronic data sources in technical communication excellent,
adequate, less than adequate, or severely lacking? What library services are provided? What library problems
are being experienced?

.. Program Support Do programs have advisory boards? How many members? How many meetings? What are
the responsibilities? Do programs have a newsletter? What is frequency of publication? Do programs have a
staff secretary? How many? Do programs have a placement coordinator? Do programs have desktop
publishing classrooms?

* Budget: Has program budget increased, decreased, remained:stable?

¢ Plans: Are any TCOM programs being added? Eliminated? Are any faculty being added? Elxmmated’ What
specialties?
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Keeping the Technical Communications Curriculum Relevant

Craig Hansen: -
Assistant Professor and Co-Chair;:Department.of Writing
Metropolitan State University

For: practmoncrs, technical communication is changing rapidly. Even a couple of years:ago, most technical -
communicators could count.on producing relatively straightforward: documents that prescntcdspccxahzed
information fornon-specialized audxenc&s—-gencrally technical and end-user manuals; technical dwcnpncms for
marketmg depamnems, and- engmeenng spcaﬁmnom A number of trends iné thc profcssxon are changmg tbls
CbaﬂgesmFoats B UL e
Because of corporate downsizing and changes in-marketing:practice, techmcnl communicators are now: cﬁzen askcd .
to create brochures; data sheets, and sophisticated-presentations that contain‘a strong marketmg bent. These -
combine presentation of technical information with persuasive purpose; clarity.and accuracy with-sales: hyperbolc it
This is a:considerable rhetorical.challenge and places the technical. communicator.in the middle of the conflict
‘concerning product representation that often exists between marketing and: engineering/development: w:thm a
corporation. Also, technical communicators must-be sensitive to: legal issues when instilling brochures with -
persuasive appeal::the documents must still aceurately -reflect the producvor service: oEered ‘s brochures for
,produas and services have been construed as contracts with icustomers: - e
Technical commumcators are also becoming mcr&smgly invol ved in‘training=—in evelopmg matcnals, in
exercises, and in dlassroom’ delivery.: Currentmodels for training inlarge: ‘organizations require
that technical mmunicators view: these information products as modular and non-linear—familiar enough for
those acquainted - with' hypcrtcxt, context-sensitive help structures; or information data bases; but less comfortable
for technical communicators accustomed ro producmg linear texts. The use of oomputer—bascd ‘multimedia for
training has become increasingly common, requiring another set of specnahzcd skxlls of techmcal ‘communicators.
Changes in Industry Culsure. , R G
Many corporations assign product deﬁnmon and developmenr o small ‘teams, often mcludmg techmcal
‘communicators, that-work under i intense deadline pmsurc‘chhmcal ‘communicators should possess “road
familiarity with business: practice to participate: effectively in these teams. ‘hey-need:to be: sensitive to.the functions
and priorities of other participating departments—such as. ﬁnancef engmecnng, operauans, customer service—as -
~they negotiate product features thar best meet users’ needs. - Qb < e R
Similarly, a growing emphasis-on quality- control has: sharpened interest:in mformanon pmduct evaluanon,
implying a need for highly developed skills in testing. Technical communicators should be able to demonstrate how
they can ensure continual quality improvement in their information products. This empbhasis on quality—often
expressed in quantitative terms—also affects the daily lives of many technical communicarors: they may be asked o
describe their product development processes in great detail and be able to quantify “acceptable” productivity and
problem resolution. measures. :
Changes in Media
The trend from paper to digital media is long-established, even if its course has been somewhat uneven. However,
the heightened expectations for multimedia—used for training, presentations, and daily i interaction-among -
employees—have created enormous challenges for practicing technical communicators. It is no longer enough 1o be
a wordsmith or an effective editor. In creating multimedia documents, technical communicators: ‘may be expected to
be familiar with video production and editing, audio production and edxtmg, scriptwriting, advanced graphics and
digitized photographic products, use of multimedia software, pcrhaps even hypertext programming language. In -
many cases, technical experts can affect what technical communicators. dcsngn—-—-but an understandmg of what ‘
options exist (and their hmxtanons) is essential and requires at least some farmlxanty

“occur through liaisons with. industry and practmoncrs and addrcss these trends through cumcular change. To me, it
. seems that education for:technical: communicators mightneed to shift from learning about technicaliws hg,«; :
supported by a technical subfield to learning centered in.a‘more; broadly-based technical communication: program—-:
a program that includes courses in business management and marketmg, multimedia design and productxon and
adult education and training.
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Positioning Technical Writing Students as Interpreters of Workplace Culture(s)

Jim Henry .. -
+Assistant Professor-of Enghsh
George:Mason University -

Odell and Goswamie’s Writing in Nonacademtc Serrings-established a vector-for research on technical wrmng that
examines the workplace culture(s) in which such writingtakes' place: This'research usually makes use of * L
-ethnographic methodology to describe in detail the discursive:produicts and- ‘processes of a'local:culture.- Havmg thesef L
derails can help technical writing instructors impart valuable knowledge to- students about “real-world” ‘writing. Yer 0
such knowledge must be embraced critically, for as Carl Hernd! has noted the ethnographic mode of rcportmg can T
lend itself to reproduction of workplace ideology. i

Recent researchers in technical communication’have suggested positioning students as analysts of: workplace s
cultures. Jack Selzer's discussion of workplace writing and intertextuality would have us alert students to their places -

and possibilitiesamong the texts of given: workplace cultures; Rachel Spilka’s suggestions to-empower: studentsto

mﬂucnce workpiace pracuce -assumes a sxmxlar savvy ‘as concerns thc cuiture in whlch pracnce takes pla?

already dcpendcnt upon local cuitural pracuce comcndcs Wlth this dlrectxon ‘n cumcuium dcsxgn since stu
technical writers:will someday be:composing and composed by workplace: cultures, it behooves us to posmo
as interpreters of such cultures.as part of our programsin‘technical and scientific communication. G

I have designed and twice taught a course entitled Cultures of Professional Writing in which- graduatc students

(many of whom are active technical writers) conduct field: rcscarch in the workplace and compose an ethnographic -
account of a-local culture. These: students receive instruction-in- methodology from an ethnographer, a folklorist; and
a social psychologist. Over the semester, students make regular progrcss reports to thewclass: so that thcy are tcachmg
one another about the cultures they-are studying: , :

Yer this teaching is-not unidirectional. Part of my: role as instructor entads regular narratologxcal ana!yscs of
students’ evolving cthnographlc accounts. In class we examine narrators, narratees, xmphed authors; and: 1mphed
readers that emerge in these accounts; and we discuss the values-and ideologies we see as overt or covert inthese =
textual phenomena. Weekly visits from lecturers from across the disciplines;-each- having suggested 'a:‘r&dmg on
cultural interpretation, help us problematize authorship of these: *ethnographxc accounts—which in their: tum
attempt to problematize the forms-and processes of technical authorship in workplace cultures.

On the job, technical writers are researchers: they conduct research on their products, within their -
 organizations, and with their ultimate users. Courses that position students as interpreters of workplace cultures‘ %
 formalize:this formerly informal role, equipping future-writers with valuable research skills in cuitural anaiysw and

contrlbunng tothe growmg expertise-that dlstmgmshes techmcal writers as professionals:*. :
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‘What Do You Do When the Computer Takes Over the Classtoom?

* Pamela §. Ecker o e v
 Program Chair, Technical Writing and Editing
' Cincinnati State Technical and Community College

At the 20th CPTSC Annual Conference, several speakers emphasized the importance of integrating computers and =
other technological tools into technical communication curricula. Stuare Selber raised a number of important
questions abour “issues relating to computer technologies and technical communication pedagogy.™ Stepheri
-Bernhardr reported on specific classroom methods, experiences, and strategies that “structure the learning

: ontinuous learning across the rang of situations

environment so [compu:cr];skﬂlsicahﬁotfos’siliu;isb thar there'is continuot
-in which students find themselves.” = 0050 i e e : iy
These questions and-exhortations are furidamental to my own curriculum develc pment efforts for students
an Associate of Applied Science degree program in Technical Writing & Editing at a community college. T a
my colleagues that it’s imperative to emphasize computer-related commiunication in any technical communication
program. Buta;it’saisozimportantuto,,providcia'v“f‘balatltcédﬂcﬁ:ripuluhfﬁvifh‘:ampl'é*'bp portunity for reading, analysis,
discussion, and practice-of a wide range of knowledge and skills. (Zimmermanarid recent article in Technical
- Communication Quarterlyis-one useful framework forassessing the comipor

in

3,

In our associate degree technical communication program, I've no
seem to tilt the curricular balance. “Training” in computer techniques has bec
every core course;:taking precious:contact-hours away from “teaching” othier concepts‘that are ess
fully educated practitioners of technical communication. 7 0 e S

The reasons for the imbalancerinchude: =« o e

* Students may seem slow (as measured by computer-literate instrucrors) in acquiring
maintaining their.computer skills. The community college student: population inclu
~who grew up with joysticks in' their hands and learn to use new"ap’p‘)“iiéétiénsféﬂ'qrﬂv :
also conrains atleast-as many baby boomers—with varying levels of techno-phobi ;
of baby boomers. These students gain computer-fluency. at many’ eeds—some of which' may not
synchronize with a class syllabus that assumes computers will be used to perform course-related asks.

*. A significant portion of the community college population does not hive a - ,
- provided in college lab;:and has only a small amount of discretionary 0 spend lab~
‘equipment is plentiful and up-to-date, because (in Ohio, at least) the defined missiof of 1e‘two-year colleges

includes providing ample access to technological tools. However, many students ¢an ‘eke out extra time in the
computer lab only when they are “off duty” from obligations engendered by work, family, and their non-
computer-based academic assignments.

* When computer skills are necessary to perform class requirements, students demonstrate wildly varying
competencies. In addition to the factors already cited, commit nity college students : kely to enter,
leave, and re-enter the degree program frequently. Ir's common for students to ask the instructor ofa
computer-réiiant,,dasg‘to,progide a “computer refresher” module because the students haver't used.an.
application in a very long time, or because they've never used the most current version-of a particular. .~ .,
application. While version changes:may seem like a small impediment to those who are computer-literate, the
new “bells and whistles”can be overwhelming to a'studentwho is only a part-time, casual computer-user.:

e Empioyc:s of our students (in cooperative education assignments as well as full-time, ;post—gljaduatio; jobs)
view students who have diverse, advanced computer skills much more favorably than those whose skills are
less'advanced or more limited. Therefore, students tend to value the acquisition of computer skills, and often
insist that the course plan include time to “learn the computer.” '

‘Because of these factors—and because I believe strongly that tech communication students need to gain
technological diversity—the computer threatens to rake over many classes. Courses that ought to feature genuine
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integration of skills and knowledge, such as.our class in Online Documentatiott and Multimedia Production,
become exhausting for students and for their instructor.

It’s likely that two-year colleges will continue to be recognized as the “access point” for a wide range of students,
and it’s also likely that courses and programs in technical communication will‘continue:to proliferate in associate
.degree-granting institutions. Therefore, the .quest for “balance” between computer technology and other curricular
‘components needs contmumg examination. (And of course it needs funher examination in baccalau:mte a.nd
graduate tech. communicati grams as well. ) : ot TR

pubhshers are: expandmg the hsts of computer tutonal books Other Tesources. that canbe adapted fori
classroom use ; also are becoming more available and affordable. And of course; faculty
1oy rams are’ preparmg tcxtbooks and other courseware that allow for: approprxate

'1deas and sensations that accompany computer—medlated commumcanon. st

° 'More collaboration between two-year and four-year technical communication programs.-Althoughit’s -
necessary and appropriate for CPTSC and other associations to-examine and evaluate docroral and master’s
level programs in techmcal ommumcauon, cheres at leaSt an equal need for scmtmy of 1 e;undergraduate

think we're remiss in our responsnbxlmes as techmcal communication educators ifwe
don't insist that the. technological portion-of our curricula keep moving forward.-However, as we strive to-ensure: that
our:students develog use computer skills,” we must recognize the, diversity of our student populations, Our -
challenge is to.develop. curricula that are. appropriately computer—related and suu:able, and:workable; for. every
institution and for every't techmcal communication student. - ~ : - :

‘Works Cirted

Bernhardt, Stephen On Developmg Useful Computer Skdls in Our Students Proceea’mgx 1993 Councd for I’rograms in, o _ B
Technical and Sctennﬁc Commummuon 20th Annua] Confercnce Charlotte, NC (1993) 56—59 o

Selber, Stuart. “Resxstmg Technologmal Inertia in Technical Communication Cumcul:L Proceea’mgx 1993, Councxl for
Programs in Techmml and Sclermﬁc Commumczmon‘ZOth Anmxal Conference Charlotte, NC (1993)

Zimmerman, Donald E and Maulee Long Explonng 1 Techmcal Commumcaton;s
Design.” ﬁclmtcal Communication Quzzrter{yl 3 (1993) 301-317.

Roles Imphcatxons forProgram ‘.
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Designing Information Systems for a Multinational Company: A Proposed Short Course -

Deborah:C. Andrews; University:of Delaware
" Heather J. Fox, DuPont Company

The Issue at Hand g A R A TR i e
A multinational company needs systems o share mformauon, strategmc, tactics, and opcrauonal procedurcs across. -
several types of cultures. These culturesare, for: example; those of the various locations in-which the company
operates and those of the different roles within'the company—executive;: professional,: technician; operator.wThe
communication products that codify information and systems include user interfaces, manuals, repors, ncwsiettcts,
policy gmcielm&s, and the like."Most of these DiiPont communication products are: dcve!oped iny tbc U.S.;and reflect -
U.S. assumprions, experience, perceptions, and audience analysis. They are, most often; i i u_,hsh somcnmes

they are translated and localized where they are used; but-often-only-as an afterthough rs'of thep
frequently blind to their-use in any other context than the one in'which they were created at the: homc oiﬁce, in-
English, by “people like us.” v

Such a myopic approach can reap many problems The problems are particularly sngmﬁcant when thc company
is asking employees and business partners worldwide to accept, integrate, and effectively operate new. technology
‘that supports new information systems. This situation'is- mcreasmgly common:at DuPont. o

A Possible Solution St
As one step in bringing a global petspective to a business unit within'DuPont, the: External A:Eaxrs (Commumca—
tions) group is proposing a short course that would alert its decision makers, system designers, ,tcchmcal wnters, and
other corporate: mmmunxwxons*peopie 10" thcsc problcms ' e
"The course is being. inical mmunxeaﬂon program of the Umvcrsxcy of Dela-

ware. Irwill focus onlearning: documents—tr:umng procedures; scenarios, and aids that- help amix of people
~worldwide learn new systems, policies, and procedures. Faculty and students from the university will contribute their
knowledge of pedagogy, their fresh perspective, and their research on international i issues; pamcxpants from DuPont -
‘will provide the content to be delivered as well as thcxr knowlcdgc of the business: di
“edge of information systems platforms; ¢ rwill take a: :
nagging problems. Workshops will be conducted: both on sitear D ‘DuPont: lomtwns and through electromc conversa- -
. ‘tions across the Internet.

Here.is abrief. overview of the approach, content, and- dwgn of the course,rwhxch was’ presantcd for review: and s

~commentary by participants at the Las’ Cruces confcrcnce
Outline for three sessions (each a day in length)

Session One: What are the implications of sharing informarion around/across the globe? Anyone involved in-
developing, managing, and distributing mformatlon across reglonal nauonal and cultural lines nceds o be sensitive
to regional, national, and cultural-differences. - 2 e T R
* Present examples of why we need to be sensitive to dlﬂ:crences L S
— Show an information system strategy that works in an international env:ronmentmfor cxample, SAP
~ Show an information system strategy that dxdnt work because it dldnt cﬁ"ectwely ncgotxate cultural
boundaries and issues. S R B ST '
~« With these examples in mind, explore the: foﬂowmg questions and issues: :
~ What is information? Perceptions of information, region by region—continue to narrow thc focus, goal is
 to create a shared mental model of scientific,: tcchmml and professional information needs; wnthm a
muh.matlonal corporation. , : Ty
— What is-culture? o T
~ How-do behaviors and articudes differ. -among the cultures: represented by DuPont’s stakéholders
(customcrs, investors, employees, neighbors, COMPpEtitors, governmerits)?
~ How do expectations about communication (style, type, etc.) differ among DuPont stakeholders?
— How do notions of relationships-among and between DuPont stakeholders influence communications
within the organization? -
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* Sources for session-one: -
— Andrews (new text)
~ Trompenaars, Riding the Waves of Culture: Understanding Diversity in Global Business
— Moemeka, Communicating for Development:-A-New. Pan-Disciplinary Perspective

“Session Two: How do we plan and design information that is shared around/across the globe?
¢ Design the information architecture needed to cross cultural national, and reglonal boundancs, usmg case
studies provided (listed below). e ;
~ Developinginformation productsito support thc DuPont Global Transfcr Dam Base

- Devclopmg plant d&lgm‘md maintenance: manuals for DuPont: plants bcmg bmlt in Chma, Indla, and |

Malaysia:

- Dcvclopmg mformauon pmducts to support the transformanon of DuPont SBUs (through changcs in o

‘individual and group work: practices) - : v
» Negotiate the information transfer from stratcgy to: racncal dccxsmn ito: rask to: actmry to-interactions’ (usmg, =
the case studies: presented); explore the cultural differences (implicie; explicit; and. perccwed) in:
— Learning styles E
— Personality.types -
— Performance norms -
¢ Modlfy and adapt tools and methods for deve}opmg the necded mformanon products/systcms
— Needs analysis
— Uset/task analysis
— Rapidinterface (documcnt or: systems) ptototypmg
— Usability testing = - - : :
* Exercise: take a standard set of forms for gmdmg a pro;cct team through the analyscs and tests: hsted above
Give the participants the task of “internationalizing” both the forms and the: approaches for using the forms
' ‘Models to use: mclude ASTD 1nfb~[.me documems, Hackoss appcndxxcs in thagmg Your. Docummmtton :
. Sou:ccs for sessiontwo:.
— Andrews (ncw text) Lo
— Trompenaars,- Riding: t/Je Wizves af Cultzm’ Under;tana’mg Dwerszty 7 Global Bu:mes:
— Robinson; The International Communication of Technology: A Book of- Readings.

Session Three: Impact of the Internet and WWW on multinational ‘company. internal and external communications.
* - As cyberspace draws us all closer together as members of a global village, will our- communications (our home -
pages, for example) begin to homogenize? Or will cyberspace “Balkinize?”
* Exercise: review the home pages of several multinational corporations.
— What cultural assumptions are made?
— What does the WWW offer DuPont in terms of information distribution and- systcms access throughout
the:world with the various communities with whom we communicate? ,
— How do we marry our study of international information development (the lmmmgs we: glmed from
sessions one and two of thxs course) to the pubhshmg enviroriment evolvmg within-and around: thc
Internet? . . ¢ nd e 2 e : : i

— How might DuPont use WW b : o
+ Sources for session three—home pages on r_he World Wide ch

— Fortune 500 compames e i

~ Smalliretailers -« v oo
- Umversrty programs: an.d cumcula

— Individuals
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A New Answer to an Old Quesuon Incmsmg Audlence Accuracy in Student Wntmg

Elizabeth R. Turpm

Ferris State Umversxty :

Trying to get stydents to write accurately for appropriate audxcnces isan old and continuing problem. Students
often canand do understand the theory and concepts of applying rhetoric to audience analysis. But they )ust as o
- frequently:seem:to have a:missing link in understanding the:actual *how to” of applying that intellectual =+ =+ 0 0
information tc-hands-on-reaching specific audiences'in ‘what they-write. They often may niot have ‘thes opportumty
the classroom or-when they- geton-thejobsto: gct as muchsuperwsed critically analyzed: expenencc e
they need from writing assignments focused on a'well: efined receiver or multiple audience: sequence; :
For more reality, [ take basic technical’ ‘communication writing mmgnments and prcmd'
audience focus by giving students-positionsand the receivers: ‘names;’positions; pe ,
and defined-authority for the written product. This can get students actually to visualize and’ respond to a “r
‘concept of audience-product interaction. Taking the audience awareness one step further; and prov ‘
such audiences through which a document miust pass before it'reaches its final designated reader/
students to see that audiences are teal; that they have i impact on documcnts in‘progress; and that the's
 having the most impact on the job may be the immiediate: supervisot. This approach helps students 1
world writing problems more-effectively-and helps them leartito focus even drafts-of writing-assighm
more clearly. Thus, they learn to visualize as’they ‘write how material will be- receivedand to anticipate the
- alterations that mlght e expected: ‘before a document is compieted and ‘reaches its- ﬁnal ntend '
This discussi be'illustrated by overheads showing struc iagrams of several diff
writing asmgnmcnt& esxgned formultiple; clearly focused audiences h&se“dlagrams show ho
: of applymg spcctﬁc smg e and mulu-aud1encc expcctamons to common: techmcal commumcatm classroom s
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, " Whe's Your Audience? . ,
Incomplete Answers to One of Our Oldest Quesnons
Nancy Aﬂen ! e
Assistant Professor of Enghsh
Eastern Michigan Umversxty

“Writers and wntmg instriictors have been dwhng thhfqucstmnsabout audlence since. wrmng began; as they have
searched: for ways to write effectively for their readers.. Over the years thetoricians and researchers have: developed
useful alternatives to Aristotle’s audience algebra; however; our audiences and documents continue:to grow: more -
complex and extend beyond our answers. Today's documents may be presented in multimedia for readers from
multiple cultures who may speak any of a-numberiof. languages. The simple question “Who's: your audience?” has
fragmented into.a complicated topic that constitutes the- subject for entire graduate courses.- T L
Though the complexities of audiences are interesting in'themselves; my concern in- thm paper is wn:h how we
‘deal with audience i in.an introductory technical. communication course that serves students from. tcchmml majors:.. -
across our institutions. We want to introduce them to a complex concept of audience, but we also want to give thcm
information and strategies that.will be useful to'them in the professions they will be entering. e G
- A few years ago Paul Anderson conducted a. ssurvey to learn more about:who it is that the graduates of wvarious

technical majors served by our courses write:to when they-enter their: professions. According to-Anderson, teachers

assumed their students would, be ‘writing for.readers inside their. organizations but outside their- ‘specialty areas!”
Consequently teachers most often asked their students to for:an “intelligent but uninformed lay person,”.
reader who was:much like the teacher. Wha. Anderson found was that, although the professionals he surveyed dld
write for this. assumed audience, they-were just asllkciy to-write for. t&ders who were as well mformed about'the
topic as the writer, and sometimes even more informed. - - : e

These research findings were reinforced for me recently through a discussion with a geologlcal engineer about
the writing she does for her job. Her documents are often intended for client groups, who are likely to include
experts as well as nontechnical readers. She said ‘tha, in addmon to gaining content information, her readers look
for: techmcal termmology and acronyms in her work as a way of keeping themselves current in the technical field.

A recent message sent to the Computer Aided Publishing List that Richard Selfe manages from Michigan
Techneiogxcal University illustrates how easily our assumptions about audience may go.awry. The message was

‘written by a technical communicator and concerned markup languages. Because the CAP-L discussion list is
»orgamzcd for advanced students who plan to join the technical communication profession and includes professional
‘writers and writing teachers as well, the technical communicator probably fele that he was writing to members of his
~own field. His message abounds in specialized terms and acronyms. To many readers, even, I suspect, many of the
readers-on the CAP-L list, this message would seem to be in a foreign language.

What we find from research and examples such as these is that the advice to “write for your readers” is not casy
to follow. Research in language and education adds two additional complications: (1) communicating effectively is
highly dependent upon constraints and expectations within the particular rhetorical situation, and (2) students learn
by doing. How, then, do we as teachers achieve our goals of helping students to understand modern audiences and

“to develop the kinds of communication skills they will need? The three-part question I believe teachers need to
‘consider isthis: do we, can we, or even Jboula' we expect to give our students experience in writing for professional

audiences?

Technical audiences are often categorized by their level of topic knowledge, varying from uninformed to expert.
The classroom situation presents us with a relatively uninformed audience segment by default, since the teacher and
fellow students usually are neither experts nor technically trained nonspecialists. When they become professionals,

- our students will spend some time addressing the uninformed audience, but they will also address technical
coworkers, supervisors, and clients, some of whom will expect a technically informed and efficient writing-style. This
situation'raises several questions. Can this audience beincliided in basic technical communication courses? Can we,
for example, deal with appropriate uses of vocabulary, jargon, and abbreviations, or do the constraints of ¢lassrooms -
-and schedules prohibit us from tackling these complicated issues? Would some of the writing we mark as “unclear”
also be unclear to a techmcally trained professional, or would it be exactly what they’re looking for? Does the
situated nature of communication prevent us from teaching writing for technical audiences in a classroom setting?
We try various:approaches to deal with these issues, such as creating simulated workplace assignments, and
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some teachers have been successful at involving advanced students inprojects for companies and organizations. The
results of these assignments, however, are evaluated by writing teachers who have their own communication
perspectives that differ from those of professionals in the workplace. We might try to get responses from technical
personnel, but they have little time for reading student papers from introductory courses.”

To return to our three-part question for writing teachers, do we ot can-we include professional audiences in our
introductory technical communication courses that serve technical majors? The answer to both parts seems to be
“probably not,” at least not:in any real sense. The third part, should we try to include these audiences in our
introductory classes, is more complex; placing us squarely in the'middle of the tensions’ berween academia and

industry. To;d&l::Wi;th‘ﬂiis'uissuc,*me*nfeedrtdfecogni‘w both t_h&‘pracfic:iland}/r“eﬂécitivefpurpoacs; oftmchmgandthen R

to find an appropriate ebal/ahcezﬂ?hc:se;qucsti‘ons:need'cr&'tivcwapproachesifwe"'zzre'%tfb? provide studentsfrom technical
majors with the rhetorical insights-and-experiences-they need. . =+~ o 0 e D DT

Work Cited. ., Erini

Anderson, Paul. V. “What SurvcyReswch Tells Usﬁbogt Wiriting at Work.” Writing in Nonacademic Settings. Lee Odell . -
-and Dixie Goswami, Eds, New York: Guilford Press, 1985. 3-84. : SR T
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Rediscovering Strategies for-Interpretation of Data

Professor of English and Director of Technical Communication.
T Texas Tech. University Sl

Studies both in cognition and the social construction of knowledge have challenged the assumption that a:technical
writer can.serve.as a “bridge” or conduit of information transfer. “Accuracy” and “clarity” only describe broad-goals,

- not real possibilities. - Scientific methodrandalgjgicaproducﬁcqn;’tcxtual;:nota,universal,aknowlédge.f:l;acts}ao;nmspegk o
for themselves and must be interpreted. Yet our curricula, programs, and textbooks continue to promote: the value
‘that human judgment corrupts knowledge and that writers must pursue certainties through style and method.

Although faculty know that precision in style and scientific method guarantee neither “knowledge” nor

successful “transmission,” there seems to be a gap in our instruction to students about how to interpret information *
and to use judgment to explain and evaluate rather than to distort. Various interpretive strategies such as statistical
analysis are available and respected. Especially for issties of feasibility and policy and for the'genres of the report and
the proposal, these quantitative strategies may not be enough. I propose that o enlarge a student’s repertoire of
interpretive strategies, we reconsider some familiar thetorical strategies for making sense of data:and achieving
intellectual authority, specifically, comparison and classification.

* Comparison and classification dredge up images of an outmoded approach to teaching writing that focused on
“patterns of development,” or methods of arrangement, rather than on writing that emerges from social situations or
problems. We can shudder to recall the days when students were asked to write a “comparison and contrast theme.”
Yet, if we reconsider these methods less as patterns of arrangement than as strategies for reasoningand
understanding, they can be functional again. Arrangement is not an end in itself; rather it follows from and reveals
the writer’s reasoning, ’ '

Facts do not speak for themselves because they are meaningful only in relationship to something. Facts need to
be contextualized. Comparison and classification suggest relationships of time, space, and class—categories that
organize human experience. The selection of one such category is in itself an interpretive strategy (as is selecting a
bar, line, or circle graph to represent numerical relationships). The relationships among parts can be further
interpreted to show a pattern according to frequency, interval, sequence, locition, hierarchy, consistency, more and

- less; possible and impossible, advantages-and disadvantages. Demonstration of a pattern through comparison or
classification suggests some generalizability and thus counters the worry about individual distortion. The pattern
identifies a context in which the fact may have significance. These patterns may allow prediction as well.as
~description:and evaluation and thus allow writing to be significant for the future as well as for the present and past.
- To'challenge the assumption that facts speak for themselves, I challenge us to redefine the patterns of reasoning
-and judgment that have been misinterpreted-merely.as-ways to impose rigid form on ideas When students plan their
research projects and generate “facts” through various research methods, they should be invited to compare and
classify in order to explain significance. Valuing of human judgment and guidance about how to use it should be
part of our curricula, textbooks, and program requirements. ‘
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Sharing Curriculum: Developing Courses for Graduate and Undergraduate Programs

Herb Smith
Assocxate Professor, Humanities and Technical Communication Department
Southern College of Technology

There are approximately two hundred academic programs now offering degrees (bachelor’s, master’s, and Ph.D.) in
technical and/or professional communication. The growth in programs poses some challenging questions on the
relatxonshxp between undergraduate and graduate degrees in technical communication. Southern College of
Technology offers both a Master of Science in Technical and Professional Communication and a Bachelor of Science
 degree in Technical and Professional Communication. Our undergraduate curriculum includes a senior portfolio, a
20-hour technology package (from which students pick either 20 hours from several technical disciplines or 20
hours in one technical discipline), an optional internship, and course work in math and the natural sciences. The
20-hour technology packages were put together with the help of department heads on campus.

In-addition to highlighting some of the key features of our undergraduate program, my presentation focuses on
some of the questions we are facing as a department offering both a Masters degree and a Bachelor of Science degree
in Techmcal and Professional Communication. Discussion will focus on the following concerns:

* What courses belong exclusively in an undergraduate curriculum and what courses belong exclusively in 2
gtaduate curriculum? Whatwcourscs'should be double: listed?:

. Should a graduate program in technical communication rcqutre techmcal courscs beyond the normal technical
commumcanon curriculum? - : ~

« Should there be one advisory board for both programs or two separate advisory boards?
* How rigorous shotild the research component be in an undergraduate technical communication program?

* What should the difference in work load be for graduates and undergraduares taking double-listed courses?
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Linkages and Institutional Restructuring






Adjusting a Technical Writing Program to:the Demands of Restructuring and the Needs of a New College

RonNelson
James Madison University

Like many other institutions, James Madison University is in the midst of restructuring, Unlike most other
institutions, Madison has recently opened a new:college: the College of Integrated Science and Technology (CISAT).
Although we in‘the technical writing program’ have/expcnenced a reduction in the number of our courses as a result
of restructuring, we:may be able to expand our;offer; gs in previously unforeseen-ways as the new college develops. -
At a time when-across- the-campus ‘contraction of 15% of courses ‘has been mandated, we have had to. delete
from the technical writing concentration courses that have not drawn well.:Such an action is of course interided to -
improve efficiency. Whether or not-this administrative move will-achieve its purpose temains to be seen. Mcanwhxlc, :
we must make efficient-adjustmentssIn‘orderto offer courses'that we believe are essential to our students’ "
employability, given the present and projected demands of the marketplace, we have devised a Special Topzcs course
that will enable us to provide courses like Medical Writing, Technical Writing for Non-native Speakers, and Proposal
Writing at various points. Rather than making them a fixed part of the curriculum, however, we can offer them: on
an as-needed basis and so avoid having to staff them every year orevery other year. This way, we can add 2 much-
needed course like Medical Wntmg that is-and'will be:in c
buile-in flexibility should benefit:not only students: -and fac
graduates over the years. - gl
CISAT, which is expected to attract 3,000 new students, offers uruque opportunmcs for comnbuuons to t.hc

global commumty leen the tadxcal changw in: the mploymen

alty, but- also those who come in contact- Wlth our

the words of Hcraclxtus, All is: ﬂux, nothmg stays: snll”
students who have opted not:to ‘major:in-ad hard-cor 'sci »ncebut rathcrto ‘gain @xposurc tod number of sciences: and
50 gear themselves to become flexible managers of- technology They will acquire expertise in such areasas
information sciences, decision making, problem solving with computcrs, and orga.mzatlonal skllis, mcludmg pro;cct
management. Moreover, as advanced: students, they wil selects
points (not majors or concentrations) for t :mr:ronment As 'seniors;: a:hey wxll
.accomplish a senior thesis (project) thar will be the mpstonc of the program, involving teamwork-and the guidance
-of. mrcrdmmplmary faculty. Leaders: of business-and industry will revi w. the completed project. When students

- graduate, they should be well-grounded in ﬁmdamemals as’ Well as flexible:to the'demands of government and

-~ industry.

Because of the considerable diversity- mvolvcd team tmchmg wnll becomnion and so provide probable-
““opportunities- for those of us in technical writing to teach students who are truly interested in science arid .

technology but who are reluctant to commit themselves for life to a single discipline. Recently, the Health Sciences
- Department has also’become part of the new college; thereby providing more possible:connections with:our

onsiderable démand up'to-at least the year 2005. “Sucha -

technical writing program;in areas like medical writing. With its emphasis-on problem solving, critical thinking, -+

partnerships with industry, and interdisciplinary efforts, the new college offers innovative ways to connect the
disciplines of science and technology with govemmcnt rcgulatlons, modclmg, testmg, data collecuon and evaluatlon,
and- commumcatmg; among other possibilities. - ; : ATE e
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:Developing University-Industry Linkages

Deborah S./Bos\‘l”ey i
Associate Professor of English- -
University of North Carolina at Charlotte

Linkages have a-long history of providing mutual benefits to both academia and industry. Generally, typesof. .
linkages can be gmuped into eight categories: (1) Classroom-and Curricula Activities; (2) Student-Faculty On-Site
Opportunities; (3) Professional Conferences:and Community Organizations; (4) Employment and Alumni :
Opportunities; (5): Product:and Data Research; (6). Corporate, Textbook;: and ]oumal Pubhcanons, (7) Lxmson
Functions;yand:(8) Grants;: ‘Funding, or Donations.- - P
The following are a-myriad of ways that academia-and mdustry can- form stich mkagcs ~Som 0
depend on the site:and: complcxxty of the: czty in-which the nmvers;ty rcsndcs, other: suggesmcms aré feasiblein any
environment. i e i e , e s )

1. CLASSROOM AND CURRICULA Acnvrm.s ey

New Caurse Dwelopmmt-—— mdustry works w1th thc umvcrsxry to create 4 totally new.coutse: that hasfnorevcr Vbccn et

offered because the course teaches and/or uses new technology. Differs from-curriculum: dcvelapment in‘that
selecting a course, but creatmg one.

Cumculum Developmmt——— mdmduals from mdustry work thh members of acaderma
content usually .done through advxsory board: . -

Distance Leammg-—- interactive courses can be taught -at r,he umversxty, by thc professor, and pro;ccted into' thc o
companys lwmng/vxdeo center. - . v ” o i

Formal Reports by Szudenﬁ-~ studcnts domg “course pro;ccts for a zcompany'usuall e
students’ profcssor and mdustry, write: up the rcsults of the semester in 2 formul Tepo

Semester Pro]ects — work (ionc fot mdustry elthcr ‘oy studcnts under profcssonal gmdancc, or by the profcssor i
themselves, which may ot ma)’ not-have.a document-as the-results, - S s e §lrgna T e

Semmars—-— short-duration prescntanons, usually .of ofie o two- days, glven by universities; and whnch may include
industry personncl on the invitee lists. - o s s e e o :

Educanon Programs—-—- cmployces from mdustry takc courses. provxdcd by thc umvcrsxty (c g rcgular umvcmty
course oﬁ:ermgs, special degrec programs, umverstty instructors at.the: mdustry sne, vxdcotapc or satellite ..
mstrucnon) : ; , : 2

Email Conmzctmm—~ pcrsonnel from mclustry and acadcmxa chat through the Intcmet or belon,g 10; hsts such as .
COPYEDIT or TECHWR- that span industry and academia.

Custom Courses— a university, at the request of a company, sets-up a course to meet a specific and special need of
the company usually done through continuing education or through credit-granting; can be given-onsite or at the
university. ~

Adjunct Professors— a professional from industry is also a part-time member of the faculty at a university, while still
maintaining his-or her professional position in industry (“Executive loan” is a.concept very. sxmdar to the adjunct
professor; * shadowmg mightbe another term though usually of short’ durauon)
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2. STUDENT-FaCULTY ON-S1TE OPPORTUNITIES - -

Visiting Committees — industry professionals from companies serving on advisory boards for awdcmzc msutunons,
to help formulate policies in areas such:as curriculum-development.. - - g e

Professorial Summer Study—— a member of amdemxa trzuns inan mdustnal environment dm'mg the summer
months; bctwcen “Semesters. e T o P SR

-Executive Loan — an individual from industry goes to a umversxty (in effect, “loaned”) for a certain period of time.
- Differs from adjunct professor in that the executive is “full-time”. at the university during the loan period; and docs
not pcrform a function iri both industry and the university at the same time. :

Unwemg/-lndumy Equipment Access— industry crsannei areallowed access to umversxty eqmpmcnt or: facxhtt&s, .
or umvcrsnty personnel are allowed access to industry equipment or facilities. - e gl

Employee Rotation— an employee-may rotate employment from industry to academia and back to industry,:and
may in fact rotate to dlfferent locations within both: industry-and academia . . . differs from executive loan in that -

_the loan is'a one-time dlscrete cvem:, and rotation may be continuous.

Ad]um't Professzonal — sumiar to; ad;unct pmfessor, ‘except ﬁﬂl-tlmc facnlty member of the university works ‘on‘an
adjunce basxs in industry.

Cooperative Education — students enrolled in the ‘university work: full-time atalocal industry and altcmate
semesters with their acadcmlc work; differs from. mtems}nps in‘that'coops are paid positions.

Studentlntambxp:-—— students. work fora company-ona contmumg, but not full-time basis, such as in'the
summers, or ‘during the semiester, while continuing their education.

Faculty Internships— similar to those offered for students, but faculty-works at a company for a specified amount
of time or “shadows™ cmpioyces to learn new skills and to understand environment. e

Consulting — ustally of thc type where university pcrsonncl are consultants for industry through thc university’s
-continuing education program or through individual faculty mmatnve, faculty who consult mxght )om their local

ichamber of commerce to develop linkages.

Full-Time Employed Students — a student who is on the payroll of an industrial company goes to school full-time
and gets:a degree, and then goes towork for the company after completing the degree.

3. PROFBSSIONAL CONFERENCES AND COMMUNYI'Y ORGANIZATIONS

Researcb Council — councds consisting of members from both amdcmla and«mdustry that meet pcnodxcally for the
“specific purpose of dxscussmg and sclcctmg xmportant res&rch topxcs

, Luncbeons or Dmners— similarto breakfasts, but thcre may: be a sp&ker, and ‘more formaiu:y to: thc occasion, -

v Téclmu'al Communication Fair — invite members of the corporatc commumty toseea dxsplay of the techmcal
documents produced by:students, v : AL e S :

Symposium — an industrial company holds an affair to acquaint professors with its products; Wlth the goal of '
, g%umng mcr&sed awareness and usagczmong those: acadchCS, ‘within thexr fespective: msntuﬂon e e

Papers—-— prescmauon of: academnc papers at conferenccs, convcnuons or other meetings by academlcs or
professtonals from industry; where there can: be exchange of ideas.
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Trade Shows — faculty attends industrial events, where papers may be presented by either industry or academiic « -
personnel.

Adyisory Board— members of industry sit on panels in order-to share their professional expertise with their
counterparts in-academia.

Special Events — on-campus oceasions, such as “Parents’ Day,” wherein members of industry may play a partin the
proccedings.

Alumni Assomtwns— alumm ﬁ'om a umvcr51ty and who are: persormcl of a company thhm mdustry maintain ties
with their university. s ‘ oy

Associations— professional associations;: wherein iprofessionals from both industry and amdcrma may be membcrs, it
and share information during association meetings (e.g: STC, ASTD; IEEE). e R R

- Breakfasts— regulatly-scheduled meetings (as opposed to the one-time conference or semmar) wherem mforrnanon
exchanges can take place between personnel from the. umversxty and mdustry R

Clubs — organizations of studcnts specializing in a pamcuiar acadcmxc area (for example, a busmess
- communication club”) who might have contacts-with a similarly interested company.or compames in the pnvate
‘sector. :

~Conferences — information is. prcscntcd byeither industry or the university, for the other parry' e. g umvcrsxty— «
sponsorcd conferences (or semmars) or mdustry—sponsorcd ‘conferences {or seminars). S

Volunteer Work — faculty engage in volunteer work in‘their community thereby i mcreasmg visibility ¢ of university or
technical communication program. ; S L

Religious Institutions — members of mdustry and academia share a ‘common rehgmus meecmg place, or behef and '

a linkage is formed.
4. EMPLOWENTAND ALUMNIOPPORTUNITIES = .7+

Hiring Unwer.my Graduates—— mdustn&s hlrc graduates of pamcular umversxty, thus cstabhshmg furthermg
Imkagcs

Intradeparﬂnental Ex-Students — former students who havea strong bond to;and:maintain‘contactwith, a =
particular department at a university. :

Retirees— persons who after retirement still maintain ties wlth mdustry, and perhaps thb the umversnty, and can be
part of alinkage’ betwcen the: umversnty -and: mdustry (cug SCORE) i S, v R T

Common Alma Mater Abumni — members of mdustry workmg for the same company, who ‘were'not acnvely
connected with their-former university, but whoj:as:a result of the synergy from two (or more)-of them, form a

linkage with thc umvcrsxty

Employment 0f Current Studenm — cmploymcnt of studcnts eu:her in summer programs, oron:a: part—mnc basns,
they pursue thexr cducatlon e

'Former Studemx Netumr/e knowledg ersity-and:its: capabxhuesf _
attends the university, and wh;ch iater may be used by the former student when workmg in mdustry, can be set up
through alumni offices: s n o et Lt e e

34



5. PropucT AND DaTA RESEARCH

High-Profile Programs or Research — at vatious universities — for exam ple; superconductivity, x-ray lithography, -
multi-media development — may be a specialty of a university, and that may attract indusery. 0

. Special Services— services provided by the university for industry, such-as specialty lab work, and that result in or ~ *
furthers a linkage. AT R R

Usdé{ligr Il':tmg— -'dﬁivér’sityWould‘-"’re’céive?fprowt‘yﬁc‘ pairt’s«df ’dé’cuméntét’i‘dh*ﬂrﬁﬁ's’»frdm compan perf“orm L
evaluations, and give feedback to the company, as the comparny contitiues with'its productdevelopmentand
documentation.

Library Access— the libraries of a company and those of the university have agreements to share or cxchangeb

information; most larger ‘corporations maintain theirown industry library. =~

Basic Research Linkages— cooperation between industry and the university for the purpose of establishing a basic
research effort; can be general (open) or directed (targeted).

Data Bases— information indices types that can be accessed by both industrial and academic personnel.

Indirect Research Linkages — a éqmpany {perhaps an international concern) has a research association with'a
university, and a second corporate entity might gain access to technology of the first company, through its own ties ;
to ;hcuni(reféif)}j LI R e s e s e e T T

Hardware or Softiware Sample Programs — industry provides the university with physical parts, or software, toaid -
the university in teaching or research.

Patents— joint univchityaindﬁstryfg':fforts‘*f()fvsccuring patents. -
6. CORPORATE, TEXTBOOK, AND JOURNAL PUBLICATIONS

Annual Reports — publications from industry, published annually, which can create interest on the part of; and
contact from, university personnel; ’ ‘ .

Journal Exchanges — discussions between members of industry and the university for the purpose of sharing
information concerning articles written in academic or industry journals and other publications.

Research Papers — those papers appearing in academic journals or trade publications that lead to a linkage berween
academia and industry.

Textbook Co-Authorship — a professor writes a text for a company in private industry or co-writes a textbook with
an industry person for use in university classrooms.

7. ListsoN FUNCTIONS
Founders — the men and women who establish companies often have a loyalty to the academic institutions where
they obtained their degrees, thereby putting them in contact with corporate employees and strengthening the image

~of the university.

- Governmental Appointments — industry and academic personnel to committees that have as their function an
interface between the academic.and industrial communities.
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Guest Speakers— members of industry visit a university class, or club, or some organization within the umvcrsxry to
give a presentation on the topic of their expertise.

Designated Liaison — a company:appoints a person. (usually, but.not nccessanly,an alumnus) to be the focal: pomt T
for communication between the company and a particular university, : i |

University Relations Departments — dedicated departments within organizations that are utilized to further L oiE
relations and linkages between the company and universities. EEETI - ‘

State-Encouraged Linkages — mandates by state. legxslatures that university.and mdustxy cooperate in, order 1o
achieve the movement of knowledge from one entity to the other. - r— R .

8. GRaNTS, FUNDING, OR DONATIONS

Product Consests — companies solicit entries for original and unique uses of their products, and these contests are
oper to university students and professors, in addition to professionals in industry.

. Equipment Donation — a company gives equipment to the university for use in university operations. Differs from -
hardware parts, in that these donations are usually largcr and involve equlpment worth. more money.

- Funding from Industry to the Umverstty grants, rcsmrch money, or other programs in Whlch funds ﬂow frorn
industry to'the university. . R et

Equzpment Expertzse— a member of mdustry, ora membcr of a umvcrsxty, due 0 l'us or her pa.mcular knowledgc i
-about a certain pnecc of hardware, is part of a linkage to help the other entity learn to opcratc the equipment or keep
the equipment running. . : - : S

Source: Adapted and: expandcd from’ Stewart, G. Hutchmson and David V..Gibson. “University and Industry
Linkages: The Austin, Texas, Study.” In Technology Transfer: A Communication. Pmpemve Eds Frcdenck Wilhams
and David V.. Gibson. Newbury Park: Sage, 1990. : it e
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The Other, Other Side of the Desk:
Negotiating with Administration to Get What You Want for Your Technical Communication Program

Jo Allen
Department of English
" East Carolina University, Greenville, North Carolina

In attempting to find new answers to old questions in technical communication research, theory, practice, and
pedagogy, many of our best efforts ger undermined because of upper-level administrative constraints and decisions
that never occur to us researchers, teachers, and program administrators. :

In this paper, and based strictly on my own administrative experience on the departmental, dean, and university
levels, I want to raise issues and provide pointers for technical communication teachers and program administrators
that might help them succeed in shaping their courses, programs, and facilities to meet their students’ needs. In
particular, I offer eight tips, provide brief illustrations and examples of each, and discuss how they operate in an
administrarive environment (deéan’s level to chief academic officer’s level) in a college/university setting. These
pointers can be set in the context of any program, department, or school and are adaptable to a variety of
management philosophies, especially the most popular current ideas of Total Quality Management:

1. Demonstrate vision: have a clear sense of what you want right now and how that request will play into the
future of your courses/programs. Be especially sure, however; to situate you:requests in terms of future
trends.

2. Do your homework: Nothing sabotages an idea quicker than incomplete information. And nothing irritates
an administrator more than faculty who do not know the basic rudiments of the power structure In a college
or university. Knowing who's responsible for what decisions, along with some other importarit matters of
“homework,” will prevent your embarrassment and the administrator’s irritation.

3.-Go through channels: Despite the old philosophy of taking matters directly to the top, subverting the
hierarchy can be a huge mistake. Give people a charice to do their jobs before you fire off to'the chancellor
- Of Provost. R a ‘ o C

4. Offer a plan—in writing: Standard wisdom intechnical communication tells us'to document ideas. By
putting your plans in writing, you can demonstrate that you have clearly thought about your request, and
you can use the plan to remind you (or the administrator) of its salient features.

5. Offer substantial motivations, rationales, and benefits: Everyone in administration wants to look good;
anything you can do to‘help them look good is a point in your favor. When making a request for your
courses/programs, show the administrator how complying will improve hisher stature on the campus.

6. Consider the downside: an’t be so excited by your idea that you get blindsided by an idea you haven’t
considered. The basics of any good administrator’s considerations for granting requests are budget; quality,
fairness, short-term and long-term benefits.

7. Follow up: If you don't get an immediate response, wait patiently. But do follow up on your ideas with the
administrator; provide new or updated information as-a tactful way of jogging his/her memory.

8. Take the high road: In youi.rcqucst, in your presentation, and in your responses and followup be surcthat ;

the administrator thinks of you as reasonable, well-informed, and well-prepared. Don't cut corners; dor’t
threaten or manipulate; don’t fudge onthe information; don't oversell the idea.
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The Post-Challenger Challenge: Communications for Engineering Design Curricula

Dianne Atkinson -
- Purdue University

Recent upheavals in engineering curricula are creating important opportunities for supporting the communications
skills.of techmcalstudcms. The industry-fueled demand for creative and open-ended:“real-world” engineering
problems has yielded englneermg design” as the organizing rationale for undergraduate curriculums in engineering.

Investment in- engineering design displaces the post-Sputnik era:emphasis on'rigorous science as the engineering -
program core. Because so:many scientific disciplines pertain to. engineering: apphcatxon& science centered: curncula
left little room for the arts-or for business:management course work. Ii:contrast; recent- expenencc with' desxgn
projects in schools of engineering has ledto a demand forcourse workin commumeatmns.- St

In what might be termed a post-Space Shuttle Challengerera, quality i ommiuinications chas become
a major concern. Engineering design at the technological edge is generally carried-out. by teams which are based in
large organizations. Furthermore, design projects often entail cross-disciplinary and cross-functional collaboration.

As a result, engineering: students completing design projects are often asked to work together in teams beginning
with the formative stages of the project, defining problems and addressing client needs. Later they must coordinate
‘the technical components of the design and spccxfy an-optimal design. Finally, teams must persuasively present

- complex sets of design recommendations.

Tosucceed, these engineering design teams must be able to move beyond the givens”. of closed-ended
deductive homcwork style problems, creating what did not exist before. These students must use conflict in
constructive ways, work out issues of division of labor, and convey in-process work to each other efficiently and
effectively. Students must make strategic choices among modes of communication at each project stage, from face-

“to-face informal group discussion to more formal written communications. For clients, both oral and written reports
must be prepared.

As technical communications professionals we understand the complexity of these tasks and we know about the
instructional investment needed to support these student efforts; however, we have to address the additional i issues of
program building if we are to be effective in these technical contexts.

How can we best construct an institutional interface between communications and technical areas? How can
technical programs best incorporate non-technical mstructlonal materials? How do' interdisciplinary programs reap
‘the benéfits of institutionalization and yet continue to evolve? Experiences from the first. two-years of
commumcauons program ‘building in-a:school of. mechamcal engmecrmg wxll be used'to ﬂlustrate these challenges.

41



- Cultural Implications of Ethics in Technical Writing Classes

Mohsen Mitshafiei
Assistant Professor of English and Comparative Literature
California State University, Fullerton

LR LA

Ethics has become a major concern for practitioners and-teachers of technical communication. Journals-and .

conferences have provided: opportunities fordiscussions of the application-ofeethics to technical communication in -

industry and business, as well.as in technical writing classrooms: Although' major- pubhcattons offer useful- -
suggestions, their. recommendations: are often general-and inconclusive. This paper gives-acritical reviews of
publications, including textbooks, on-ethics and technical communication-writtensince 1980: It also draws.
attention to the contributions of relevant journals and professional- associations:to: discussions of ethics: Focusmg
specifically on cultural implications, the article offers:suggestionsfor-technical communicators as well as for

technical writing: tcachcrs and concludes with classroom- apphmtxons =
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Technical Writing on the Pre-College Level: An Interdisciplinary Approach

Celia Patterson: .-
Assistant Professor-of English
Pittsburg State University

In May 1990 the U S Dcpartment of I..abor formed The Secretaxys Commnssxon on Aclucvmg Neccssary Skxlls
(SCANS)to determine whether the nation’s public schools-were producmg graduates capable of meeting the
demands of an increasingly technologized and global workplace. The Commission found-that;in: fact; our- schools ,
had not kept-pace with-workplace changes, and consequently; more than half of our students leave school-without -
the means-necessary to‘find and hold.a goodjob. During 19911993, the Gommission issued series of reports,
known collectively as the SCANS reports,: recommcndmg changesto-our: public school curriculum. ‘One -
recommendation:is that students:should/learn to create documents such as fetters; directions;: ‘manuals, reports,
proposals; graphs, and flow:charts; and that these technical writing skllls, like all the SCANS: skxlls ; hould be taught
to all students, not just to non-college bound:or vocational students. : ;
Consequently-a number of schools.are-incorporating technical wnnng into: thelr fegulax: cumcula, pnmanly
: mto thcxr language arts classcs Thebxggcst problcm for the teachers Df thcsc class&us that tcchmml writing. .

‘tucher, Dcc Kanakxs, of Carl junctmn ]umor
,approach that muld be consxdcrcd a: qu 1fo

i tmchers dcsxgn asssgnments that combmc the: " of theother dxsaplmcs thh partlcular tcchmml wri ing sktlls
This collaborative approach has proved. successful wi "bot:h itheteachers.and thc students. . : :
As this trend toward incorporating: techmcal vriting into: the publlc school curriculum i increases: (as I bcheve it -
will), those of us on the college level. will be-expected 1o provide courses and curriculum materials for the public
school teachers and their students. Although the recent trend in college level: tcchmcal writing progmms has been ..
toward developing increasingly more sophisticated curricula, in the future we will be called on to.develop curricula
for increasingly lowcr educational levels. The collaborauvc approach is‘one that we should i mvcstxgate and develop

' “further.
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Interdepartmental Curricula:in:Technical Communications Programs
Anthony Hinn -~
Eastern Washington University

In this paper I want to straddle as gracefully as possible at least three of the five subjects comprising the theme: of t}us
meeting: “Meeting Studenis) Needs,”“Cross-disciplinary Efforts,” and “Innovative and-Expanding Curricula.”

Specifically, I'll discuss:the linked Sofrware Development-and Software Documentation classes taught-each: Sprmg at™ ‘

Eastern Washingron: University, proposing-that:such a cross-disciplinary. cutriculum:can-enhance students™ - ;
professional. preparationas -well-as encourage-academic analyses and critiques of. profess:onal sstaridards-and practices.
Though this course linkage has'been qmtcsucccssful I present this: collabomnvc model ‘MOreto ‘sohcxt in 1ghts on
how to improve or extend-it rather than'to suggest:thatit be-emulated. -
The centerpiece of:our cross~dxscxplmary «collaboration‘isia scaled- down wersiorr-ofrarrealwi
in which the software engineering students compose the design documents (functional specificationis).and
software while my documentation students write document plans:and then write and publish-printed-an online.
user documentation. The project teams:met-once:a-week-outside of both classes to.explain the purposes an fmturcs
of the software, discuss the progress of product and documentation development;-and:perform technical reviey
the other-hand, during the class time in my course; wé focused on such issues as-document design; need
procedure writing; the distinction between task--and feature-orientarion; and the different requirements
online text. More significantly perhaps; wealso spent a‘good deal of time evaluating the-conduct and: pro
project teams; trying to devise‘a thetoric of collaboration that would allow my students to:secure the coo eration
the software engineers and vice versa. We examined-the dynamics of interdependent efforts; the-way. thc7
each member depends for its'success on the activities of the: other members; and that at the core of ea
is the paradox of necessaty cooperationin‘the face of necessarily: competing interests. ot
As this collaborative course has evolved, my:computer science colleague and I-continue to- work fora balance
berween professional preparation and academic analysis. Each time we teach the course, howevet, we are reinforced
in our belief that these two' mterests, though apparently in competmon, can themselves be: madc mutuall‘ S
dcpcndcnt, mutuaﬂy mformx g S . ‘ :

S R
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Teaching Technical Communicators the Art of Improvisation

Charles P. Campbell
. Associate Professor of English
- New Mexico Institute of Mining.and Technology

Jazz, laments crumpeter Wynton Marsalis, is ina bad way. The schools aren’t teaching much music of any kind, kids
are unwilling to-practice or to:learn about music outside of narrowly defined forms, arid they rely too much on
electronic gadgets. Jazz is of course-an improvisational art; depending heavily on musicians’ knowledge of musical
structures, thythms,:and harmonies; on:their ability to draw upon a large reservoir of tunes, and on theirability to
play in real time off musical ideas:presented by other:players in the ensemble. Those who have to play from written
sheet music (“charts™):and ;can’t%w‘irk'fmmz'ai;faker’imnkfaren’t,zr,eally.jaiz;amusiciansf—’Tthcy’reéplgyerSfwith~aScex"tain set
of technical skills;-and what they play:may:sound like jazz butisonly its artifact. -~~~ oo T
Improvisation is-an art practiced:not-only by jazz musicians; it is practiced constantly by technical
- communicators and by teachers of technical communication: It is an absolutely necessary art, because both
 practitioners and teachers are constantly called on to do things that could not have been foreseen when they were in
school. Playing off ideas by others in the ensemble, drawing upon a-wide vari ty of techniques and prior knowledge,
putting together a new riff—that’s both the challenge and the fun of the field. L R e e
This view of technical communication-appearsmnot o bewidely held among students; practitioners who rely
excessively on style guides and other rulebooks may not-share it either. (The latter,in musical térms; want to find a
chart to play from.) An illustration: last year the Technical Communication program at New Mexico Tech received a
new lab with:networked 486 PCs and Apollo workstations. We faculty are learning to take advantage of the lab’s
potentials along with the students: Many students, nevertheless; seem to think there’s an evolved body of knowledge
out there that we shbﬁl&be:tea,chix;gzthcmﬁm&iéscmc‘amcm;thcrga' is, but it involves learning UNIX, which is
outside the fields we were trained in, and we don't have the time or budget to get systematic training for ourselves.
So we improvise. ,
Technical:communication students.
that include people in other fields. T
serving on crossdisciplinary engineerin;
encourage it. k ‘
Yet there ar:
-musicians don

usually gain experience in improvising by wotking on proccts in groups
may do this by doing group projects in service technical writing classes, by
esign teams, -and by interning. Such experience is valuable, and we should

: ember Marsalis’s lamenc that young
: -don't w ractice s and techniques outside a limited range of experience? The
counterpartamong TC stud nts t-they get some experience working with, say,-nuclear chemists or
business-application programmers and act as if that “real-world” experience is all they need to know. We see it in
students who come back to campus from successful internships sporting an attitude that suggests “I already know
everything that’s important. Go ahead—just try to teach me something new.” = R R

The other complaint by Marsalis that applies to technical communication as ‘well-as to jazz is the preoccupation |
with electronic technology. Jazz relies on a “call and response” form, often starting with the drummer—but now
musicians often use drum synthesizers, whose rhythms are'iﬁeéﬁéhicdl[y repetitive. Technical communication also
seems preoccupied with computer technology—using it and documenting it. (Just look at the program for the STC
Annual Conference.) At the student level that preoccupation shows up when students would rather learn Aldus
Persuasion than rhetorical persuasion. IR B o

The remarks of Wynton Marsalis were reported by columnist William Raspberry, who saw parallels to the
teaching of writing in the public schools: “First learn the rules, the devices, and the conventions, then go creative. -
And practice.” o ST T e T e . , N S ‘

e Remermbor Vasl

et oportio
, yes, even by listening 1o and experimenting with-

Students who lack such breadth:will b

charts. Technical
ion—dead stuff that doesn’t

commumcatorsthhmmdarlyn may also cts of communication—dead stuff thar n't
communicate much; like so much of today’s online documentation. On the other hand, students who have that
kind of depth and breadth in their preparation will be able to improvise, in the best sense, the future of technical
communication. : ~
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Science, Rhetoric, Technique, and the Construction of Death: :
A Case for More Broad-Based Theory and Hxstory in Our Curricula :

Bob ]ohnson
+Assistant Professor: .- T , P
Miami University (Ohio) ‘

According to my title, the subject‘matter that I wantto address appears to:be quite complex,-orat least more than’

can be handled in a short presentation such as this. 1. admit that I am-guilty. of the latter—that I cannot do-justice to =
the breadth of my topic in-this proceedings. However; the basis of:my-position issimple and straxghtforward Lam

calling for-more broad-based implementation of theoretically and historically-based curricula in technical and

scientific communication programs..I will make the case that scenariosisuch as the'one presented below are: rcplete

with theoretical, historical, and political matters that-directly affect the practices-of studentsin‘technical and -

scientific communication programs, and cvcnmaliy their professxonal hfe e concend that students canusesuch

“tales” to: . ,

e ex| lore tematic, knowled e in: scxermﬁc or tcchnol ical: cndcnvor,
P DA g Ogl

* critique the problcms of constructing “reality” through scientific “facts,”
* examine the:role-of pohucal ‘economic, or- 1dcolog1cal factors in techmqu&s, it

In short, I suggcst that studcnts who are: grounded in thcorr:uml and hzstoncal concepts of technical communication -
will be better able to-work as ethical, active and productive: members of public and/or private institutions.

‘ To exemplify this farge issue, I will-draw on the foliowmg scenario of Phxladelphxa medlcal ‘examiners durmg the
heat wave of July 1993. : . S ] e

apartment of an
: 'nd f’m:?such :

Inthe hcat wavc of July 1993, a Crzy of. Pm{adclphta haalth cxammcr was callcd to*thc ow—mcomc highri

of dcath?

To determine the cause of death, the examiner was rcqutrcd to follow.a proccd.xral tccfm:quc, and thcn make a good gucs5
based upon médical *facts™ The tcchmquc called for the cxammcr to use oty : L
guess at body tcrrpcraturc was not allowed because the person had been dead too long. Thus, in ’mahy ms{:anccs if the examiner
used the rcquvrcd tcchmquc ‘the determined cause of death was’ likelyto be other than heat bccm only thosc “facts" which
were “true” or verifiable Were admissible s evidence in determining the cause of death. g

In 1993, however. the chief examiner of Philadelphia decided 1o Thend the: niles” and use mfomaﬂon that was not: usually
part of the normal procedure. For example, hie asked his-examiners to “act fike detectives”.and coliect:information that went
beyond the.prescribed procedure. For instance, they found similarities:in.a number of the.cases: . R -

ethe wtsadc tcrrpcrawrc had been wcll in cxceﬁa of 90°Fahrcnhsxt
* the gpartment temperature was also high — about £6° i ’
* there was an air conditioner in the 1 room but it had ot bccn‘wmcd on,

e the windows had been sealed stut, possivly to deter burglars, ‘

e the person hvcd alonc and was fomd bccausc a managcr chcckcd

As aresult, the Csty of: Phxiadclpma rcpartcd a rruch greater mstanccof dcath from hcat than any:other major city inthe US
(18 during a-ten day:period; while:New York-and Washington D.C. had about 10-each). The Philadelphia examiner was heavily
cm:xcnzcd for thc increased. mmbcrs «and.in particulat he was, accuscd of: v:oiatmg acccpted 5c:cntn°|c methods.of. dctcrmmmg

What could technical communication udents Teatn from such a “tale”? How might the use e oF scenarios and storxes o
like thjs crmch what we d ‘ inmboth mctically and theorenmﬂy’ To begm, studcnts could be ) e
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introduced to the concepts of social constructionist theories and methods. It is clear from the Philadelphia tale that
the definition of death, or at least the cause of death, is mutable. What was a cause of death for one city was not for
another. Thus, the definition of death was shaped by context, and the result of the Philadelphia definition took on
greater consequences, and eventually broader action (such as making fans more accessible).

. Second, the use of historical examples can enliven the writing class in ways that I do not think we are prone to
do now. Few disciplines tell so little history of their field to their students as we do in technical and scientific
communication. For.example; in the 11:95.0:’s;arct;ginéeriﬁgﬁprograms were concerned about similar issues of history
and theory sult was at least a small level-of support by integrating some history of engineering into the

ila., 7 ttempts in-engineering schools-were not-without problems, of course, as many schools merely

cred's ourses that glossed the history of the profession in supetficial (and, Pm sure, boring) ways.  °

- In technical and scien ific commuiication curricula; however, we have a more promising opportunity as we -
often teach students:whio are making the artifacts of their profession: they are actually creating the products of their
" “trade.” Consequently, the students can engage first-hand with the theoretical concepts and historical scenarios as
they create'theit communication products. Also; theycan-draw analogies to the actions of other technicidnsor
scientists—=like the. medical examiners-who were told to alter their strict scientific practices and, instead, “act like
detectives.” Technical writers working in usability situations, for instance, often-act like detectives; but I'm' niot sure
that they often think of theiractions in this way: Instead, they, like the traditional medical examniners, probably act
in less flexible, more rule-bound procedural ways. =T

Finally, and maybe most important :thc’i,«st&dyfofte&hnicélfcommhnication“histéryénd theotywill call for

(and eventually create) reflective:students: stiidents who can make ethical and practical judgments with a well-
formed base of knowledge about what it means to create and disseminate technical and scientific communication. In
c’f{jhi&'«h’ealth‘?defpmmcntgzzlﬁb‘elievei;tec{hhica!%‘cdmmt{x‘fniéators' can's fhem'sel‘v'cs”‘»fewriting e
4 ually: i e tibliq;sﬁhcté~(1ilg¢§>'¢dmpéll thorities to provide

twé}prong: dilemmmas thatcompelanmdmdualtoziwaysmrrythc burden of “whistle blower.” Instead; they
-might see their role as.communalactorsin a larger scenario of actions that can, at times, offer alternatives to the
“Whisdé?bIOWerstot»ﬁw’khisdé«;bia\xr;rg»fdifc‘hotomjifv'vé:sor’bftcn«prqmdtc in our treatment of ethics. '

In conclusion, I :Wov.lidilikeﬁtofrét_umLto&tﬁysg’xﬁcwhétcdpdo,getic beginning by saying that the problem of
enriching our curricula with history ‘or theory isnota simple problem. At the same time, however, it is one- that is
clear and straightforward. Therefore, my purpose has not been so much to provide a concrete answer, but instead to
‘open the ussion of how we can provide'more depth and breadth to out students. We owe: them, and the -

.;;profcss'ib‘rf’i‘vve'zarlea;par,t;’éf,ifjthe.bpportilﬁiry;m«complimte,:axid in-turn expand, the study of nonacademic
cornmumcatxom e s 2 T N IR R :
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The: Edncs Questmn

, ManlynM Cooper g
Mlclngan Technologlml Umversuy r

Although cvcryone agrecs that thc mculcauon of ethxcal behamor should be part of techmcal communication courses
and programs, the question of how and where and to what extent ethics should be taught isa perennially thorny -
one. Most often, discussions of teaching ethics focus on the domain- problem -can-and should instructors who are
outside the technical disciplines iegmmateiy critique the ethics of the technical: :md business community (see Russell,
1993)? Much less discussed but equally important is the scale; problem—how canan individual technical :
communicator have any eﬂm on the ethical practlces ofa Iarge < rpomtmn’——and it ison this problcm I'want to
focus. ..o i
Lookmg at the ethxcs qucstxon from the pcrspecuve of scale also suggcsts anothcr refocusmg effort Instead of
seeing ethics in-terms of crisis, life-or-death situations such as the Challenger or Three Mile Island disasters, I warnt
to focus-on the ethics of daily practices, what Lwill.call microethics. Considering ethics only:in terms of 1arge—sczle
crisis situations leads students to think that makmg ethical decisions-on the job is a-no-win'situation, that, faced
with questions such as what to say about the reliability of o-rings under freezing conditions; they have:no hope of -
having any impact on the final decision and, in addition, they will probably lose their jobs.if they insist on what is
(with hindsight) the “right” course of action. Asa result: studcnts tcnd to:see'th cthxcs quesnon as: an occasxonal
problem they simply hope to avoid facing on the job. L i (o, i O
‘What I propose instead is.a perspective on: CtthS vthat cncourages studems (andﬁeveryonc) 10 takc rcsponsxbxlxty
for the ethical 1mphcanons f the everyday 1 ‘roethicsiassumes tha(ethlcal
decisions are being made all the time in everyday-practices;’ and tha everyone isr ponsxble, and that, futthctmorc, ‘
if everyone takes on this responsibility, with all the- perspectives and complexities:that will be |
discussion as-a result, good ethical decisions are more likely:to-occir- (though,' -of course,: they are not assured). Two
principles underpin this conception of ethics: first, that practices are made an -remade. continually in everyday work;
-and, second, that practices always have ethical dimensions that can md mustbe attended to-and that ethical -
decisions entail linking: cvcry_d_algractxces with: the good of the iafgcr commumty, a ccmmumty chat mdudes but
‘goes beyond: the: immediate work situation. - S o G i
In-defining practices in- this-way, T draw n: Pierre ‘ourdqus notion of /yabztw, hxch hc dcﬁnes as* systcms of
durable, transposable dispositions . . ..principles of the generation and structuring of practices-and representations”
“(p. 72). The habitus of a culture is built up over time and, significantly, is naturalized; that is, it is so well accepted
that these dispositions, though they are continually (but gradually) changing; appear to be simply the only way to
behave. Habitus is the regulating principle of a culture; it is the culture’s doxa, or as Bourdieu calls it, “the universe
behave. ; o BIC UTIVerse
,gf‘sh_c'u‘_xldimx&d”_‘(p 168), that which is never questioned; it is the phenomenon others have sought to capture in
the notion of discourse community. The advantage of the nouon of habitus, however, lies in Bourdieu’s emphasis on
these dispositions as incremental accretions of indivi yrior or external decisions. Though
they appear to be relatively stable and resistant to change (due to the process of naturalization), they in fact do
change all the time, especially when a new perspective exposes the arbitrariness of seemingly narural dlsposmons or/{
practices or when outsiders or newcomers enter a culture or when an underclass struggles to remake the habitus.
Thus, unlike the notion of discourse community, the notion of habitus accounts for not only stability in practices
but also changes in practices. Bourdieu says, “revolutionary action is constituted in the dialectical relationship
. between a habitus and an objective event” (pp. 82-83).

“From this-perspective; ethics becomes a matter of questioning, when necessary, the habitus of a community, of
adjusting the dispositions that structure everyday practices in line with new situations and the good of the whole
community; itis a'matter; as Bourdieu puts it, of “pushing back’the limits of doxz and. cxposing the arbitrariness of
the taken for granted” (p. 169). Similarly, Carolyn Miller proposes that practical rhetoric is “a matter of conduct
 rather than of production, . . . a matter of arguing in a prudent way toward the good of the community rather than
of’ constructmg texts” (p. 23). As she points out; it is “through praxis we make ourselves and each other in
interaction” (p. 23); it is through the initiation and repetition of everyday practices on the job that ethical behavior
and the ethics of a group however large or small isbuilt up and remade continually. Bourdieu also notes the
immense load of values even the most mundane practices embody-and enforce:
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If all societies . . . set such store on the seemingly most insignificant details of dress, bearing, physical

and verbal manners, the reason is that, treating the body as 2 memory, they entrust to it in abbreviated

and practical, i.e. mnemonic, form the fundamental prmc:ples of the arbitrary content of the culture. .
nothing seems more ineffable, more mcommumcable, more inimitable, and, therefore, more: prccxous,

‘than the values. gx»cn;body, made body by:the transubstantiation achieved by the hidden persuasion of .

an implicit pedagogy, apable ing.a: wholc cosmology, an ethic, a me:aphysxc, apoliical - . .
,Wgh m;uncuons as 1ns1gmﬁcant as “stand up smught or “don’t hold your knife in your

left hand.” (p94) G e , .

The notion of tcchmca] communication as practical rhetoric has thc advantage of bnngmg the cthxcal quesuon
down to size, but still-of connecting decisions'made about everyday practice with the good of the- ‘community. As*
Miller explains: “An understanding of practical rhetoric as conduct provides what a techne cannot: a locus for
questioning, for criticism, for distinguishing good practice from bad. That locus is not the individual or any
“particular set of private interests but the human community that is created through conduct . . . . While the good

 thar praxis . . . creates may include the interests of individuals and industry, it is larger and more complex, the
relevant community is not the working group or the corporation but the larger community within which the
corporation sells its products, pays taxes, hires employees, lobbies, issues stock; files lawsuits, and is itself held
accountable to the law” (p. 23). Thus, what is good practice has o do not only with what is cost-efficient bur also
with how it contributes to or-is destructive of the community, and the relevant community includes the whole
society and, in many cases today, the entire global economic/political/environmental system.

To see how microethics works out in real situations, I offer the following example, which shows how ethics is
sometimes (though not always) linked with resistance and critique. Carl Hernd! and a colleague at New Mexico
State University studied the work of the chief wildlife biologist in the environmental safety office of White Sands
Missile Range over the course of a year. They hypothesized that this situation “seems especially suited to. represent a
clash of values, interests, and cultural positions” (p. 4), and they were not. dnsappomtedﬁln her work, the wildlife ]
‘biologist found that the expecred “objective” style of the reports she had to write, a style that required her to reduce } J
‘complex systems to quantifiable data and present them as bulleted items, “made it all but impossible to acknowledge
the complexity of environmental problems” (p. 8). The clash of cultures reveals the practice of these reports as not
natural but the production of the military culture; the required objectivism is a “cultivated disposition” of the
military culture which engenders the practice of the reports (see Bourdieu, p. 15). From the perspective of the
wildlife biologist, the practice needs to be adjusted to include the environmental concerns she was hired to protect
and, further, the practice is destructive to the good of the larger community by restricting the ability to examine the /
possible effects of missile testing on the environment. The wildlife biologist decided to attempt to modify the

- practice of the reports to bring it more in line with the changing conditions of society that are represented in the
establishment of the environmental safety office at the base: when faced with this situation, she writes her report in
the expected style but accompanies it with 2 longer and more detailed report. She explains: “And I send it to a

 position of authority saying, ‘based on all this stuff, these are my recommendations and I sign it as a Wildlife
‘biologist and ranger staff specialist. This person now is supposed to take that and do something with it; that’s his
job” (quoted in Herndl, p. 10). As Herndl says, “once her documents are signed and become part of the official
record, she has set precedent and forced the institution to recognize if only temporarily something of her
environmental agenda” (p. 11). Her action is also an example of microethics in that she has taken responsibility for
the ethical implications of the practices of the military culture and changed those practices, if only slightly and

_ temporarily. It is also important to note that in taking such actions she has sometimes been reprimanded for

insubordination, but she has not lost her job.

Microethics allows technical communication students to see how their everyday actions contribute to the
building up of the ethical practices of the company they will work for and the society they inhabi; they learn that
ethics is a matter of incremental changes in practices and everybody’s responsibility. Training in microethics should
- -also-enable them to be't ‘more valuable workers if; as Robert Reich and-others have noted, what is needed in the
' current postindustrial economy of global capiralism is flexibility, the ability to adapt to the ever changing and | / \/

muluplc ‘demands of a market and customcrs who can no longcr be seen as homogeneous
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Technical Communication Programs Within the Disciplines:
Challenges and Questions for Communication Academicians

Betsy MiAller -
Coordinator, Engineering Communication, Department of Chemical Engineering
Michigan Technological University

Oneiof: thc assumpuons abomt tedmxcal communication programs is- that thcy should ‘be located ifi commumamon, |
‘humanities,-or English departments.and should be taught by those specifically.trained in technical communication
pedagogy. Associated with this assumption are othersabout what those who'teach; research, and administrate in”
such programs-can’ expcct—from their: dr:partmcnt thcu' mﬂ&guc their: students, r.hcnr ﬁcld and thcu: tenure -
board.: k e s
However;zas: thc mﬂucncc of: the wrmng dAcross thc cumculum WAC ):«movcmcnt contmucs, and as 1ndustry

demandsfor: 1mp:ovcd communication skills irall workets-escalate; we are likely to-see another sort of technical
communication program develop. Encouxagcd by the success of their WAC activities, and increasingly convinced =~
(by industry; ABET, alumni, and their own experience) of the inseparability of communication’ from*techmml work v
engineering and science departments' may now move toward greater contiol and become owners'and. operatorsof
their own technical.communication programs. These discipline-specific programs ‘may be ifi lieu of a- technical -~ o
commaunication program already on campus, or they may be a new emphasis within the discipline. Either way, many :

of usare hkcly to: be mvolved in'some manner- by thxs trend; and thosc who are: may nccd to rcdunk ‘our” :

this location challenge our expectatlons and our success—as teachers; as schoiars, -and as admlmstrators 2 'W'ith the
limited time avaxlablc, Tswill simply raise here a fcw of: the issuesior- qucsnons we. may wxsh to con51dcr and dJSCLlSS 2
together.

Teaching techmml communication w1thm a d:sctpime-spcmﬁc program presents several challcngs Flrst, how
might our: pcdagogiml goals and approach differ from those: typical in that departmcnt ? Will-our methods nder’ .
criticism? discussion? learning on both: ides? What will-be our stanus. among’ dcpartment teachers? (This is éspcclally
of concern in engineering depanments, where technology is o&enprmieged over the humanities.) And how well
will we be paid, especially if we are located in departments where ‘research dollars are an xmportant compcnent in

teachers’ salary compent:on’ e

As scholars; too; we face several issues when e spend: much of our time i’ othcr departmcms Wc ‘may

acutely feel the loss of peer contact and- scholarshxp, as we share coffee with folks discussing innovations in, for
~-example, distillation columns-rather than the currentresearch'in our ‘own field. We may find the research we
undertake dismissed or misunderstood by, for exampie, engineering colleagues.: On the other hand, we: may be
thrilled to find ourselves-in what we consider a new discourse community and, thus, a research-rich ehvironment.
We may see opportunities.to-examine the relationships between disciplines, to bndge gaps, and to! challcnge sl
assumptions about different academic fields and those who occupy them. :

Other issues concern those : admmxstermg a dxsc:plme-spectﬁc technical communication program. Where will
our funding come from and where will it stand-in the budger hierarchy? Will our -programi be seen by the humanities
departments (or wherever technical communication has been housed) as a threat, and will we be viewed with
suspicion? Where will our program stand in the campus hierarchy, and whowill support/oppose it? And, ﬁnaliy, thc o

implications of these programs for our tenure are significant,: introducing concerns about split- appomtmcnts, »
evaluation of scholarship and teaching, committee work; appropriate publications, and so'on. - s
- As “writing in the disciplines” continues to evolve, we can expect to see technical communication programs
begun or annexed by those disciplines, and many of us-will (or do  find ourselves involved in these-programs. Lets
think, and talk, then, about how such work may differ from'e ‘expettations, how we can minimize any potential
~ damage,-and how (if) we'can seize the opportumty to enhance our'teaching, scholarly, and: admnmstrauvc hves
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Current Research in Technical:and-Professional Communication:
. What It Is-and Is Not Telling Us.. -

James P. Zappen -
- Rensselaer Polytechnic Institute

A decade of research in technical and professional communication has left us knowing far less than we thought we
knew ten years.ago. A decade ago we could say with some confidence that we knew what to tell students-about -

writing for audiences in technology-based organizations, based upon:both.our expetience in business and: Andustry o0

(Mathes and Stevenson)-and our knowledge of research in cognitive psychology; linguistics,-and other disciplines
(Flower, Hayes, and Swarts; Huckin; Olsen-and Huckin,; inciples). Today: research in-technical and- pmfessxonal
communication is chaIlcngmg most of what we once- thought we knew and is giving us in place of apparent

certainties results that are often conflicting, contradictory;-and- conﬁxsmg So whileithe research is: tellingusimuch -

more than we ever hoped to knowabout technical-and professional communication, it is-also telling us a. great.deal

less than we.can affitm among ourselves, musch less pass along to-our students, with-any « degree of confidence. This
research. thus presents some questions and problems| r;teachers ‘and: admlmstrators intechnical communication, -
 first, because we no longer can be.quite so. certain as-we oncewere about the advice offeredin the textbooks' and
second, because we-cannot be very nuc rchithat is s0 frequently self—contradlctory ,
YZ’ac/ng versus Research - : i : S
We cannot be as certain as-we once were. about r.h&

dgm the {cxtbooks because we'can: nalongcr be ‘as

certain as we once were that the cognitive prmcnples that still-dominate the textbooks are really good advice to offer -

to our students. The cognitivist literature advises us, for example, to design texts for optimal readability—to state
our purpose clearly; to use headings, subheadings;:and topic sentences; and:so-on (Huckin-101)—and the textbooks -
urge us to.pass this advice along to our students (Anderson; Olsen.and Huckin, Principles; Olsen and Huckm, ¥
Technical Wriring). The literature that adopts a social perspective on: technical-and. professional- communication, in
contrast, tells us that we should attend not so much to the text as to the social (that is, disciplinary or organizational)
context within which the text is written. {(Blylerand Thral '}};C}dcii and Goswamx, Spilka). That s, we shouid study
the “discourse convention,” the norms and practices’ > in partic
-communities” (Faigley 236-41; Thralls and Blyler.1 ) ) prIe
to adopt these conventions. For example, since one of the most common wrmng pracuccs in orgamzauons is
collaboration,-we should help our students to learn more about collaborative writing, processes (Morgan Rymcr)
 Research versus Research :

We need to be cautious about adopting this research; howcvcr, since:we-cannot: hold with ccttamty r&cearch that 4550,

frequently self-contradictory. From the very outset, researchers advocating a social perspective cautioned against
adopting whar is-actually done in business and industry as opposed to what in our best judgment ought to be done
(Odell 278). More recently, researchers have given us results that are sometimes flatly contradictory, sometimes
conflicting, and almost always.confusing. For example, if we take the social perspective-seriously; and if we decide to
try to help students to learn the collaborative writing processes common to many disciplines and organizations; then

we quickly encounter contradictory results on which processes we are supposed to teach. On the one hand, feminist -

scholarship, tells us that women are likely to be better collaborators than men because they seek to maintain
relatxonshxps and resolve conflice via compromise and mutual. accommodauoa (lay 362-66).-On-the other hand,

research on collaboration tells us that substantive conflictis a: functxonai and productive component in- collaboratxvc Lok

writing processes (Burnett; Karis). So as-teachers.and admxmstrators responsible for developing courses and .
programs in technical communication, we are caught on the horns of a dilemma: should:we teach men. students to
be more accommodating so that they can become more effective collaborators, or should we teach women students
to be more assertive so. that they can contributeto productive conflict-and so—we are assured—become more
effective collaborators? In.either case, should we teach cynically, askmg our.men studentsito be more: acconmodating -
so'that they can:“get along with” increasing numbers of feminists in. contemporary organizations:and asking ouft
- women students to be:more assertive because, after all; “it’s still a man’s world”? Or should-we try to- teach less
cynically; and, if so, what should we teach?

Again, if we take the social perspective seriously, and if we: decide to teach students the discourse conventions of
any particular discipline or organization, we encounter contradictory results on which conventions we are supposed
to teach. We are told, for example, that some one set of conventions'may dominate a particular discipline or
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organization, as the biomedical:model of:diagnosis.doniinates psychidtry (McCarthy), but we are also told thatithis +

one set of conventions may. exclude another set of conventions of equal or greater legitimacy-and utility, as-the -
biomedical model ex ernative 1 erpretive rnodcl in, psychxatry, and we are encouragcd to wsearch and

Loglcally, we can reject the very idea of a scoutsc commumty and its conventions in favor o the “paralogic
hermeneutic” view thathumans make meaning within particular mtcrpcrsonal and social interactions rather than
find meaning: alrcady made within the norms and practices of existing discourse communities (Kent, * Formalxsm ;
Kent, “On the Very Idea”; Kent, chly - Schiappa). Ideologically, we:can acccpt theridea ofithe discourse -
community and its conventions but question the communal norms and practices, most cspecxall “the educ of
expediency,” that havc”glvén us'not only-efficient forms 6f technical commurication but also st
human tragedies as Nazi Germany and the Ford Pinto (Katz, “Anstotles Rhetoric™; Karz, ;
Questions for Teachers and Admir z.fmthrs Ry -
Are we, then, to teach and design programs on the basis of the textbooks or i resmch and ifw we are to tely upon
the research, are we to adopt a social perspective or some logical or ideological alternative? That is, are we to preparc'
our students to-adopt the. norms and practices of the disciplines and organizations within which they are going to
work, are we'to prepare themto: ‘make their own'meanings'in concert with-others with: whom: theywill live:and
wortk, or are we to prepare them to: wiew their own disciplinary and: orgamwxonal affiliations-and’ allegiances within
the larger social and human. contexts wlthxn which we all live? Can we do all of the abovc thhour_ fcehng hopclssly
schizophrenic? Surely we will “fecl confused byth proli :
claims in recent research in te nc t I
this occasion to allay this cc ; e : ‘
.dlalogucs, that ahyone who does , ufﬁ iently 1 ,pon the o
“questions and problcms-—and also th extraordmary challcnges and opportunmcs—that it presses upon us. o

Author’s Note: I am grateful to Susan Katz and Bernadetse Longo for their comments on the initial draft of this paper. -
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Charlotee Thralls. Newbury Park: Sage, 1993. 3-34. : L T s eomml
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Business Meeting Agenda
Council for Programs in Technical and Scientific Communication

Las Cruces, New Mexxco
" October 22, 1994 ’
I. Request for Approval of Mmutes of the 1993 Busmess Mcctmg (Stcve Bemhardt)
2. Vice-President’s chort (Dan Rxordan) . h ‘ ‘
3. .Secretarys chort (Stevc Bemhardt) o
4. Treasurer's Report (Laurie Hayes) - . ooooo o
5. Report from the Ad Hoc Committee on the Program Dcvclopment‘Adviso'ry Board (S.im Gecn‘étta)
;6. Report from the Ad Hoc Commxttce on Archwcs tl.;;uric Hﬁa);es)’ I . |
7. Reporton chlstrauochc for the STC. Annual Conferencc Ulm Zappcn)

8. Selection of Sztc and Dates for the 1995 Annual Mecnng

-Committee Announcﬁmﬂnt-~oi?'ﬂc0tion Results (Sam Geonetta) -

10. NewBusincss :: Gl
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The Council of Programs
in Technical and Scientific Communicdtion

Minutes of the 21st Annual Busmess Meeting
October 22, 1994
’Las Crupgs, New Mexico

The business meeting was called to order by Jim Zappen at 9:00 a.m. at the Hilton Hotel, Las Cruces.

1.

-Organizational History: Sam Geonetta provided a brief history of the organization for the benefit of

new members.

Approval of Minutes: The minutes were distributed, read, and approved upon a motion from
Katherine Staples, seconded by Sam Geonetta.

-Secretafy’s Report: Steve Bernhardt noted that he would be editing and printing new stationery,
brochures, and envclopcs. PN S YT S T T T S

Treasurer’s Report: Laurie Hayés reported-good financial health and presented a budget summary
(attached). The budget was approved unanimously upon a motion from Sam Geonetra with a second
from Herb Smith. g Dyt TR ik e 0 s T

Ad Hoc Committee on the Program Development Advisory Board: Sam Geonerta reviewed the
ideas behind our initiative to support both established and developing programs through offering the
services of an Advisory Board. Ken Rainey reportedthat the idea of certifying programs in technical -
communication, though temporarily put aside, was still being discussed within STC. Pam Ecker

moved, with a second from Katherine Staples, “to form the Program Development Advisory Committee
to assist in' the development and evaluation of new and established programs and to promote :
exchange of information between CPTSC and interested parties.” The:motion passed unanimously. Jim
Zappen asked those with an interest in serving:on this new standing committee to alert him.

Report from the Ad Hoc Committee on Archives: Laurie Hayes reported thar the University of

Minnesota was willing to store our archives and put forward a resolution for their formal establishment:
“Resolved, that The Council for Programs in Technical and Scientific Communication (CPTSC)

' initiate an archive of organizational materials, dating from its origins to the present, with the University

of Minnesota Library. CPTSC authorizes Laurie Hayes to arrange for the initial deposit in 1994 and
agrees to take responsibility for annual deposits beginning in 1995.” Laurie Hayes’ resolution was
seconded by Sam Geonetta and passed unanimously.

Report on STC Registration Fee: Jim Zappen noted that our appeal to STC to provide reduced
conference fees to academics was politely declined. Ken Rainey noted that those who- present research
under an STC grant can budget conference costs to present their research at the STC meeting. The
consensus of the group was that it would be best to wait a year or so before making further moves on
this issue, especially since at least some STC board members are sympathetic with our position.

. Location, Format;-and Theme of 1995 and 1996 Annual Meetings: Asvoted lastv‘year, Michigan

Tgch will be the site of the 1995 meeting, on September 28-30 in'Houghton, America. On a motion”* .+ -
from Jane Allen with a second from Deborah Bosley; the meeting dates were unanimously approved. A
discussion of themes and meeting structure generated ideas for the Executive Committee’s consideration.

It was then moved by Mary Coney with a second from Betsy Aller to hold the 1996 meeting at Miami
University of Ohio, September 26-28. The motion passed unanimously.
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10.

: 1 1. B '
“host institution for ourannual meeting; to the English Department and the College of Arts aind Sciences

Nominating Committee: Sam Geonetta noted the good work of the nominating committee, which he
chaired and which included Carol Lipsomb, Mary Coney, and Russel Hurst. A full slate and a return of
39 of 70 mailed ballots resulted in several close tallies, with the following outcome:

President Dan Riordan
Vice President Marilyn Cooper
Secretary Steve Bernhardt
“Treasurer Henrietta Shirk
Member at Large Deborah Bosley
Member at Large Carolyn Rude -

* Member at Large Katherine Staples

New Business: Ken Rainey noted STC’s support of research and called 4ttention to the newly published report
on the value of technical communications within industry. The STC scholarship committee was successful in
adding two new scholarships to the existing twelve, and STC Austin is promoting a faculty internship program
for June 1994 (information available from the Austin Chapter, Katherine Staples).

Some discussion focused on the desirability of archives of materials on technical communication in general,
and Jonathan Price, Karen Schriver, Sherry Little, and Bob Johnson agreed to pursue this idea.

Laurie Hayes distributed iriformation on the National Council on Undergraduate Research, calling attention

to the special funds available to students of color and noting it as a likely place for involvement among technical

communimtiori:studcnts. Write to Laurie for details. - ;
The Council expressed its sympathy thh Dan Riordarni; our new. President, on the death of his mother and

: authgtizgd'afgiﬁr~in~:d}e organization’s name, to be chosen-and sent by Laurie Hayes.

'Iﬁink#:él’TSCeXténds its gfatitudc to New Mexico State University at Las Cruces for serving as

for their generous support; to Katherine Staples for chairing the program; to Steve Bernhatdr and
Katherine Durack for conference arrangements; to Rensselaer and especially to Susan Katz for support

* of CPTSC; and to those in Dan Riorda’s department at the University of Wisconsin-Stout who helped < -

with publications. CPTSC extends a special thank you to Jim Zappen for two years of outstanding

~service as President of the organization.

: The meeting was 'adjournv,éd\ at 11:30.a.m.

RcSpcdquy Submitted, * -

Stephen A. Bernhatdt, Secretary

‘Note: These minutes are written, submitted to the Board, and printed in the Proceedings indraft; they-are

approved at the annual Business Meeting the following year.

attachment:

Financial Report, Sept. 30,:1993-Octobet 18; 1994
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CPTSC Financial Report -

September 30, 1993 to- October 18 1994 .

BALANCE FROM SEPTEMBER 30, 1993

CREDITS/INCOME
Interest on checking account (9193 through 9/94) 47','.4’2“ s
Donation 20:00 -
Memberships — 1993 (16 mdmduais) 32000

Memberships — 1994 (91 individuals)

(1 corporation) 100.00
‘Additional Registrations —~ 1993 Annual Mectmg cooe 2995000
‘Regxstranons —:1994 Anpual. Mecnng o v 27:30.&0 o
Sale of Proceedmgs s - 72,00

hotel S s
lunches on Saturday 393.12
van rentals.. T 4077 . 2839.79
. program committee - 5434 Lol ok
Newsiener.-l?ani;lgsa : il
-printing - 52:86 ..
Newsletter:— ;Sprm B N T S ST
prm{mg e YR 7827 i L
-postage for Fall & Spring 109.51 240.64
Proceedmgs - 1993
.printing. . 603.42 :
mailing 321.90 925.32
‘Executive Committee meeting — 1993 w0/ o - 291.34
Archives: : k
~ supplies 234.62
Miscellaneous administrative costs
mernbership list 61.67
-postage (membership list, o o s
1994 renewals, Zappen E
follow-up letter) 11116
checks/deposit slips L1075 0 L 183,58 L

BALANCE
Respectfully submitted;

Laurie S. Hayes, Treasurer
October 18, 1994 ,

1820.00 -

rotal: $6101:42

 2351.56

total: $4715.29
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CPTSC

Minutes of the Executive Committee Meeting
October 22, 1994

Las Cruces, NM

Present: Kzthcrmc Staples, Deborah Bosicy, Mardyn Coopcr, Stcve chha:dt, Wlth ]un Zappen prescnt for
consultation. Joining the Board for dinner were outgoing board members Mary Coney, Chris Velotta, Sam
Geonetta, and Laurie Haycs Absent: Dan Riordan. »

The newly elected CPTSC Execunve Committee met at the annual CPTSC meeting in las Crucmc at5 p.m. on
October 22, 1994 at the Hacxenda Restaurant in Las Cruces “ :

1995 Meeting

- It was decided the theme of the 1995 meeting would be “Going to Extremes” and that papers would be solicited
that offered position statements on:theory; training, liberal arts, and technology.'Deborah Bosley and Carolyn Rude
have thc job of developing a call for papers and defining the theme and areas of interest.

v I’ol.icy Decisions:

It was dec1ded to establish as pohcy rega.rdmg the annual mcctmg the foliowxng

1. All attendees at. thc annual’ ‘meeting. ‘mustregister and pay the reglstratlon fce

2. Prcsenters must be members of CPTSC.
3. A paper can only be delivered by the pcrson who proposed it.
4. Only those papers presented at the meeting will be eligible for pubhmtmn in the: procccdmgs '

5. The meeting should have a $10 fee i increment for regnstrauons at the- door o cncouragc early
registration. : TR T

These policies should be stated in matcrxals setit to-proposers from the program: pianners Presenters should be‘ e
‘encouraged in-corresponce with program: planners to? reg1$ter early to' hclp wi ogram plannmg :
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CPTSC Executive Committee Meeting Las Cruces, Oct. 22, 1994 op2
Task List

“Most of the discussion centered on the tasks of the officers. Everyone should review job dcscriptions and send
corrections to jxm Zappcn Speaﬁc sasks: 1dcnt1ﬁed atthe meeting include the: foﬂowmg' :

Dan Rmtdan~Presxdent
Keep everyonc on task.

Marilyn Cooper—Vice Pnesxdent : e S
Marilyn’s first act was to chair the meeting in Dan’s absence Manlyn wxll bncf Dan onour meeting.
Issue first newsletter with call for papers during November/December.

Issue second newsletter in Aprd/ May with call for papers

Publish Proceedings.. - E i i :

Nail downarrangemcnts for meeting in Houghton and arcuiate mformaxmn on datcs, times; COStS SO - -
memberscanplantoartcnd st s i : : :

Steve Bemhardt—Secretary' Meeting Host 1994
Send minutes from Las Cruces meetings to Executive Board members.
Square accounts from Las Cruces meeting with Laurie. :
Send meeting thank-you information to Jim.
Send abbreviated minutes and digital photos-fromLas Cruces meeting to Marilyn for newslctter by .
early November.
Update and print brochures, letterhead, and envelopes, and distribute to board:members.:
Send planning materials for annual meeting to Marilyn.

Henrietta Shirk—Treasurer and Membership
Get:' brleﬁng from Laurie-Hayes and takc over accounts and- :membership: files. o

Katherine Staples—Member-at large; Program Planner . .. - 0 o
Pass program materials along to Deborah and Carolyn
Handle pubhcnty for the coming year.
Get announcements of meeting in:Houghton to )oumais Include anzannouncement for: TETTYC

(Teaching English in the Tivo Year College) helping them understand CPTSC and welcoming their - - Fus o

participation. Post notices on appropriate ¢-mail conferences.

Deborah Bosiey and Carolyn Rude-Members at large .
Plan program for 1995; working in conjunction with local hosts.

Jim Zappen-Immediate Past President
Send thank you's for Las Cruces meeting.
Update job descriptions and pass along file to Dan.
Respectfully submitted,

Stephen A. Bernhardt
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Allen, Jo

East Carolina Umvcrsxty
Greenville, NC 27858-4353
cnallen@ecuvm cisiecuedu

Alien, Nancy G
Eastern Michigan Umversxty
Department of English
Ypsilanti, MI 48197

eng_allen@emuvax.emich.edu -

Allen; O. Janie

New Mexico State University
Box 30001, Dept 3E

Las Cruces, NM 88003 -

- oallen@nmsu.edu

Aller, Betsy M

‘Michigan Technologlcal Umv

Dpet. of Chemical Engmecrmg
1400 Townsend -

Houghton, MI 49931 1295
bmaller@mtu.edu. -

Andrews, Debby
‘University of Delaware -
‘Dept. of English - .
- Newark, DE 19716-2537

~dandrews@brahms.adel:edu :

Atkinson, Dianne

Purdue University

1288 Mechanical Eng. Bldg
West Lafayette, IN 47907-1288

Bauer, Dan

New Mexico State Umvers:ty
925 ‘Aliyah Road

Las Cruces, NM 88005
dabauer@nmsu.edu

Bernhardt, Steve -

New Mexico State Umversxty
Dcpartment of: English -
Box'30001, Dept. 3E

- Las Cruces, NM 88003
sbernhar@nmsu.edu

R 7Demmg, Lynn
* " New Mexico Tech

Appendix A

List of Conferees

Bernick, Philip

“NMSU Computing Res. Lab
0 32051/2Linden
* LasCruces, NM

- pbcrmck@nmsu edu

""Bosley, Deborah = £
Univ. of NC at Charlotte 7+~
“““Dept. of English B b
' Charlotte, NC 28223

' “FEN00dsb@unccvm:unce.edu

‘Brown, Stuart C. _
“New Mexico State Uruvcrsnty o
© Dept. of English
~ "Box 30001, Dept. 3E

] ‘ﬁ“Cmces, NM 88003

?sbrown@nmsu edu

\Ca‘mpbell, Chuck
" “New Mexico Tech
* Humanities Department
-Socorro, NM 87801
. cpc@nmt.edu

- Coney, Mary B.
“University of Washlngton
14 Loew Hall FH-40

Seattle, WA 98195

* mary@uwrc.washington.edu

Cooper, Marilyn

- Michigan Technological Umv o

Dept. of Humanities"

* “Houghton, MI 499311295

" mmcooper@mruu.edu

* Dasenbrock, Reed Way
" "New Mexico State Umvcrs' v F

Dept. of English

© "Box 30001, Dept. 3E

Dept. of Humanities

-Socorro, NM 87832

ldeming@cramer.nmt.edu
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“University of Minnesota
‘Rhetonc Dept.

e ""201 Haccker Hall
- ""*1364 Eckles Ave.

St. Paul, MN 55108 b
""ah'um@maroon te. umn edu

irack, .Kathefme

*“New Mexico Staate University

" ‘Department of English
Box 30001, Dept. 3E
““Las Cruces, NM 88003

- ,kcgtrxyrack@nmsu.edu

" “Ecker, Pam
o ;»,Cmanmn State
3520 Central Parkway

cinnati, OH 45223-2690
amEcker@AOLCOM

“Flinn, Anthony

Eastern Washmgton Umverstty

ney, WA 99004

o ‘:aﬂxnn@cwu .edu

“Gallert, Petra

“U.S. Air Force Acaderny
‘HQ USAFA/DFENG
Fairchild Hall o

“USAFA, CO 80840

- ‘Geonctta Sam

' Umvcrsxty of Cincinnati
'Coliegc of Applied Sc1ence

" 2220 Victory Parkway

Cincinnati, OH 45206
"ge‘oﬁersc@uc-.edu i

1 Graham, Kcn
'Nf:w Mexico State: University -

a Departmcnt of Enghsh

Box 30001, Dept 3E
Las Cruces, NM 88003
kgraham@nmsu.edu

'GALLERTPM%DFENG@ =~
*“dfmail. USAFA.AEMIL



Gross, Alan

University of Minnesota
2482 N. Sheldon
Roseville, MN 55113

agross@maroon.tc.umn.edu

Hansen, Craig

Metropolitan State University =~ -

112 Building C

700 E. 7th Street

St. Paul, MN 55106
chansen@msus1.msus.edu

Hayes, John R.

Carnegie Mellon ,
33 Second St. Extensxon
Oakmont, PA 15139 -

Hayes, Laurie
University of Minnesota
College of Agriculture
277 Coffey Hall 4
1420 Eckles Avenue
St. Paul, MN 55108

LHAYES@maroon.tc.umn.edu k

Henry, Jim :
George Mason Unwcmty
3 Cedarwood Lane
Lewes, DE 19958
jhenry@gmu.edu

Herndl, Carl G.

New Mexico State University

Department of English -
Box 30001, Dept. 3E

Las Cruces, NM 88003 - .
cherndl@nmsu. ed{;‘x«/ :

Hirst, Russel

University of Tennessee, Knoxville

Dept. of English
The University of Tennessee
Knoxville, TN 37996-0450
hirst@utkvx.utk.edu -

Huhdleby, Margaret
‘U of Toronte/OISE
334 Gordan Street ., .
Guelph, ON N16 6.

(fax) 519-837-8629 -

B Kiﬂingsworth Jimmie

- Johnson, Bob

Miami University
Department of English
Oxford, OH 45056

L Kahs, Bill ;

. Clarkson University

Potsdam, NY 13699-5760 .
- karis@craft.camp. clarkson. cdu -

Texas A&M

o Departmcnt of Enghsh ’

College Station, TX 78664

.. mjk1136@tauvm1.tamu.edu L

o ch;losseus, Bev
_ New Mexico State Umversxty

820 Roadrunner Circle

- Las Cruces, NM 88011
" bko‘losse@nmsu edu

o Lawson, Anita

Murtay State University
PO.Box 9

Murray, KY 42071

~ Litde, Sherry
e San Diego State University
2482 Valley Mill Road
Fr. Cajon, CA 92020

slittle@ucsvax.sdsu. edu | o

Marcy, Nancy

- Three Rivers Commumty Techmcal
College -
. ~Thames Valley Campus
574 New London Turnpxke
Norwich, CT 06360

. Mirshafiei, Mo

Cal State Fullerton i

- ',Dcpartment of Enghsh s
Fu.llcrton, CA 92634

| ;Morgan, David o
Canberra Institute of chhnology

.Q:Box 687
iic Square ACT 2608
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- ‘norourkc@nmsu cdu PO

‘ f:Mcnomome,W154751 ! SRR
T dr’ordan@UWSTOUTEDU o

Nelson, Ronald J.

James Madison University :
Department of English =
‘Harrisonburg, VA 22807 ?

QERourke, Nancy M. ..
~Utah State University .~~~
'c/o NMSU Dept. of English

Box.30001, Dept. 3E
Las Cruces, NM 88003

Patterson, Celia
Pittsburg State University

- English Department

Pirtsburg, KS 66762

Payne, Don
Iowa State University

, 5021 Emerson Drive

Ames, IA 50014

- donpayne@iastare.edu

- Peck, Tim

Lawrence: Livermore N:monal Lab
PO. Box 808

, vaermorc, CA 94551 -9900:.

' Phllbm, Allce

Bowling Green State Umvemty

,,lDepartmcnt of English

Bowling Grecn, OH 43403- 0215

Prlcc, Jonathan

New Mexico Tech
Humanities Dept.
Socorro, NM 87801

Ramey, Kcnneth
..-Southern College of Technology .-

1100 South Marietta Parkway

o Marxetta, GA 30060
Lk kramcy@qct edu

o ::Rmrdan, Dan
_“University of Wisconsin- Stout .

1215 Wilson Avenue..:




Rosenquist, Debbie

Dell Computer Corp

9700 Bordeaux Lane

Austin, TX 78750
Debbie_Rosenquist@dell.com

Rude, Carolyn

Texas Tech University
Department of Enginsh
Lubbock, TX 79409
'DITCR@TTACS.tru.du

Schriver, Karen -
Carnegie Mellon

‘33 Second St. Extension
Oakmont, PA 15139
ksOe@andrew.cmu.edu

Sewell, William
Michigan Technological Univ.
Department.of Humanities
1400 Townsend Drive
‘Houghton, MI 49931

. ‘wséwéll@mtu:edu

Smith, Herb . ,
‘Southern College of Technology
1400 South Marietta Parkway

Marierta, GA 30060-2896

- Staples, Katherine .
Austin Community College
508 Park Bivd.
- Austin, TX 78751
“kstaples@bga.com

Sutliff, Kriss '
Southwest MO State University
English Dept.

901 S. Nartional Ave.
Springfield, MO 65804

- Tornqvist, Eva
- Linkoping University

Dept. of Technol. & Social Change

3-581-83 Linkoping, Sweden
evato@tema.liuse

Turpin, Elizabeth
Ferris State University

" . Department of Languages & Lit.

Starr 229, 901°S. State St.
‘Big Rapids, M1 49307-2295

Velotta, Chris
AT&T Global Information Solu-

‘tions

Quote to Cash Tmm

1529 Brown Street, EMD-4
Dayron, OH 45479
cvelotta@uh2309p03
daytonoh.NCR.COM. -

Vickrey, Carolyn "

New Mexico State Umversnty
Box 30001, Dept 3E

Las Cruces, NM 88003 -
cvickery@nmsu.edu

Yee, Carole -
New Mexico chh

-Humanities Dept..

Socorro, NM 87801
cyee@nmt.edu

ZaPPCm Jan'Ics R P ST R
Rensselaer Polytcchnicalhs‘tiﬁutc

9 Tamarack Lane

Clifton Park, NY 12065

~ zappen}@rpl edu
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st
2nd
3rd
4th
5th

- 6th
7th
8th
9th
10th

11th

12th
13th

14th
15th
16th

17th

"18th
19th
20th
21st

Annual Meetings, Sites, and Dates

University of Minnesota
Boston University

Colorado State University
University of Minnesota
Rensselaer Polytechnic Institute

Oklahoma State University

University of Central Florida

University of Washington
Carnegie-Mellon University
University of Nebraska

La Fonda

Miami Universicy

Clark Community College

University-of Central Florida
University of Mirincéota
Rochester Institute.of Technology
San Diego State University |
University of Cincinnati

Boise State University

University of North Carolina-Charlotte

New Mexico State University

Appendix B:

St. Paul, MN
Boston, MA ™

Fort Collins, CO -
StPall, MN

Troy, NY

Stillwatéf; OK .

Orlando, FL

Seartle, WA .
Pittsburéh, PA

Lincoln; NE

‘Santa Fe,’NM” s

: Oqurd, OH " ’k
Pordand, OR
‘ Vancouver, WA

" Otlando, FL

Minneapolis, MN
Roéhcs;cr, NY
San Diego, CA

-Cincinnati, OH

Boise, ID
Charlotte, NC
Las Cruces, NM
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1974

1975

1976

1977
1978
1980

1981

1982
1983

1984
1985
1986

o less
1989

1990
1991

11992
1993
11994




President:
Vice-President:
Treasurer:

-Secretary:

Members at Large:

Past President:

President:
“Vice-Presidenc:
Treasurer:

Secretary:

Members at Large:

Past President:

Appendix C

1993-1994 CPTSC Officers

- James P. Zappen

Daniel Riordan
Lau’rié S. Hayes
Steven Bernhardt
Mary Coney
Katherine Staples
Chris Velotta

.Sam Geonetta

19941995 CPTSC Officers

Dan Riordan

Marilyn Cooper
‘Henrierta Shitk

Steven Bernhardt

‘Deborah Bosley

- Carolyn Rude

Katherine Staples
James P. Zappen

Rensselaer Polytechnic Institute
University of Wisconsin-Stout
University of Minnesota

New Mexico State Uniycrsity
Universiry of Washington
Austin Community College

NCR Corporation

University of Cincinnati

University of Wisconsin-Stout

~ Michigan Technological Univex"s‘ity
Bonsc State University
New Mexico State‘”Uﬁivers‘ity‘ '

University of North ’Ckaroli‘na-Charlotte

Texas Tech University
Austin Community College

Rensselaer Polytechnic Institute
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~ AppendixD

| he Counql for Programs B
in Techmcal and Scientific Communication -

List of Mem_begs
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CPTSC Membership List ~1994

76

Office Phone
Business Home Homme Phone
Name Address Address - E-Mail
Jo East Carolina U. Route 14, Box 66-B 919-328-6041
Allen Dept. of English Greenville, NC 278634 919-752-9549
’ Greenville, NC 27856 St Bl enallen@ecuvm.cis.ceuedu
Lori Metropolitan State College - 4272 S:Biscay Circle 2055564756
Allen P.0. Box 173362, Aurora, CO BOO13.
Campus Box 35
Denver, CO 80217
Nancy J. Eastem Michigan U. 2770 Kimberly 315-487-4220
“Allen Dept. of English Ann Arvor, M1 48104 313-996-3985
Ypsilanti; Ml 48197 eng_allen@emuvax.emichedu
0. Jare New Mexico State U. P.0. Box 3613 )
Allen Dept. of English Las Cruces, NM 88003 505-522-6924
Box 30001, Dept. 3E oallen@nmsu.edy
Las Cruces, NM 88003
Betsy M. Michigan Tech. U. 216 Hubpell St. 206-487-3336
Aller Dept. of Chem. Engr. Houghton, Mi 49931 906-462-6498
1400 Townsend Drive bmaller@mtu.edu
Houghton, M
499311296
Gerald J. U. of Wisconsin- OS55'N. Cramer St. 414-229-451
Alred Milwaukee Shorewood, WI 53211 414-964-4472
Dept. of English alred@csd4.csduwmedu
Curtin Hall, P.O. Box 415 ‘ o ;
© Milwaukee, WI53201
Deborah C. U. of Delaware 735 Stevens Ave. 302-8312361
Andrews Dept. of English Portland, ME: 04103 -207-797-0236
: Newark, DE 19716-2537 e dandrews@brahmsudeledu
Sarah Murray State U. Route 6, Box 200 502-762-4549
Bane-Wood Dept. of English Murray, KY-42071 502-436-5447
1Murray Street ASTT23F@msumusic
Murray, KY 42071
Marian G. Arizona State U: : 5804 5. Country Cib Way 602-965-8669
Barchilon Dept. of Mfg. and Ind. Tech. Tempe, AZ 85263 602-839-4553
Termpe, AZ 85287-6806 atmgb@asuvminre.asuedu
 Stephen New Mexico State U. 4583 Sandaiwood Drive 505-646-2027
Bemhardt Dept. of English, 3E Las Cruces, NM:88001 505-5214961
Las Cruces, NM 88003 sbemhar@nmsu.edu
Virginia U. of Nebraska 7300 0ld Post Road #4 4024723034
Book Dept..of Ag. Comm. Lincoln, NE 68506 402-488-4117 o
310C Ag Hall, ALEC
Lincoln, NE 68563-0709
Deborah 5. U. of NC at Charlotte 624 Heather Lane 704-547-2706
Bosley Dept. of English Charlotte, NC 28209 7045251282
Charlotte, NC 28223 fen00dsb@unccvmunce.edu




CPTSC Membership List <1994

»
Address

Offlcc I’honc
Home Phone
E-Malf.,, e

Pamela Estes
Brewer

Randy.
Brooks.

Stuart C.
Brown..

Rebecca E.
Bumett

Charles P.
Campbell

Mary

Marilyn M.
Cooper

8 Fatncxa L
Corrett

Reed
Dasenbrock

Majorie T. ... ‘

Davis
Doug
Day
Lynn
Dcming

lowa ,étatc’u .

‘Depr.of Englsh r:‘?, ,

325RossHall <
Ames, maoon-mm

Ncw Mcxlco lfﬁﬂtutc of

 Seattl, ,\A98195

Mlchsgan T cch U
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M.J,
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Maria Curro

Kreppel

Lucy
‘Langworthy

Anita
“Lawsen

Cam,! :
Lipson.
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Elizabeth 5.
Lopez

CarlR.
Lovitt

Nancy
Mackenzie

Karin
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- Mike

Brad |
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‘Syracuse U.

Texas A& Univ:,
Dept. of English:

Callcgc Station, TX 77643

U of Cmc:matt

105A Mmmxstratzc;n
CincinnatisOH: i

525 Hayncs Haven Lane
Murfreesboro; TN-37129

Murray State U, . .
P.O.Box 9
Murray, KY:4207t -

Writing Program
239HBC - .
Syraaws NY }32444160

San D:6go Stat.c u
Dept..of Rhetoric & Writing
San Diego, CA 92182-0244

W. Lafaycttc lN 47907

Clcmson U

Pearce: Ccntcr 402 Strodc

Box 341504
Clemson; SC 29634-1504

Markato State U,
. English Dept. #53
 Markato, MN 560028400

ot Ltrkopmg
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558183 Lirkoping -
SWEDEN
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Dept. of English

1910 University: Dnvc
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: North Carolma Statc U

English Dept., Box 8105
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- 3267 South Woods Lane
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BUSINESS ADDRESS -
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HOME) -

1501 Johnson Botlevard

Murray, KY 42071
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El Cajon, CA 92020
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Lafayette, IN 47905

214 Wren Street

Clemson, SC 29631
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North Markato, MN 56003

2077 Springorook Lane

Boise, ID:&3706

10+B Northington Place
Cary,NC 27513

kaﬂSG@tauvmt tarw.cdu

515—556—4692
5153-6310616-

615%&]256, o

5027554020

354434205
- BIBBER5TS5 . -
cshpson@mafbox.syr.cdu

619-594-5238 .
6194481219
slittle@ucsyax.sdsu.edy

805—656—5418 o
505-654~5867
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507-389.2117
507-387-1679

nmackenzie@vaximarkatomsuedy X
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‘ kam;a@tgm:.uu,sc

2083853086

208-338-7837

rcrmarke@idbsu.idbsg.cdu

9195154138

’ 919—4670425 .
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Minor. .

Mohsen
Mirshafiei

David H.
Morgan

Margaret
Morgan

‘Ronald J.
Nsm

G Nancy

‘O'Rourke

Leslie A
Olsen

Celia.
Patterson

Don:
‘ Paync

Nic&
Phiin .

"Pickett

KcmctH T
‘Rainey

- “Rita

‘Reaves

Fullcr“ton, CA 92634«9450

PO. Box 6&7
Civic Square
AUSTRALIA .

-~ U of:NC:at Charlotte

Dept. « of Enghsh

Chariotte, NC 26025 '

Jamcs Madrson U

: EngizshDept

Hamsonburg, VA 22507

o2 Glcnwoad
Ruston, L/\71270—2122

425 E. Rockaway Drive =
Placentia, CA 92670

Bl LowamaStroet
Braddon ACT 2601
AUSTRALIA . . -

9001 Nottoway Drive
Charlotte, NC 28213

1095 Mtsty o
Hamsorburg. VA 2280?

Lagan. Ut 8432, 200, -

University of Michigan.
Tech. Comm: Program
1M TIDAL, 2360 Bonistee

~ Prttébﬂré,’stété U
English Dept.
G Pr'ctsburg. S 66762

lowa 5tatc U

English Degt. .

203 Ross Hall - - -
Ames; IASO0M-1201

Bowling Green State U.
Dept. of English

E Bowling Grcm."OH 45405—0215 ’

‘Hinds Comrrmmy Conegc
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; Raymond MS 39154-9799

_Southem Toch.

Dept of Hmanmcs

100 5: Manccta Fzrkway

East Caroima U
RawHZZB

Schooi of Ind; & chhnol

Greenvilie, NC 27&5&

2114 Vinewood Bivd.
AmArbor, MI48104

2025 Pin Ok Circle~
Pittsburg, KS 66762

. 5021 Emcrson Prive -
“Ames, 1A BOOW

716 Normandie

Bowling Green, OH 43402

- 1194 Rovert Lane
Marietta, GA 30062

‘200 ‘Evanswood Drive
Greenville, NC 27858

81 o

2B257-BE6D

TMETI2:3474

OEHE2497097

7045474211
7045495728
fcnOOmpm@mc‘ mpr cvmedu

BOVIS3-T795

: ckvmo@ccxﬁu.cd:

513—764«142& Ext 7
313-995-6923
icslic;oiscn@urruccmﬂichzdu

3162354645

316-2316007 - -

5152045564

515-292-6777. -
dorpayne@iastate.cdu

419-372-7242
. 419-B52-3503
aphilbi@andy basu.cdu

601857-3361

6018575165 .
Fax: 601-857-3361

4045287209

so4on6I57

\;;kr?my@s‘zbtm -

019-326-4142

919-355-0296
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Box 341503 - -
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Stillwater, 0K 74075 .

‘Ballston Lakc NY 12019—15?2
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Concord, MA 01742
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106 Monaco Circle
Clemson, SC 29631

) 84 Ay

405-7%9_'474,,
4056243025 .
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- The 'Constitution of the Council
for Programs in Technical and Scientific Commumcatlon

(asamcndedbymadbanotSprmg1992)

Article]

Name: - «The»nam, f»the orgamzauon shall be the Counctl for ngrams in Techmmi and Scientific
: o Commumca O % i L s .
Ariicle 1T .+ sk E
Purposes: - - »Thc pnmary purposes;of the orgamzauon shall bc to: (1) promote programs in technical and
ri o ,:saentlﬁc commum&uon, '(2) promote: researchin‘technical-and scientific commumcatlon,
" (3)develop oppartumncs for the exchange of ideas and information:concerning programs,
-research;-and career opportunities, (4) assist in the development and-evaluation of new
- programs in‘technical-and scientific communication, if requested, and (5) promote exchange
+ -of information between this organization and interested pames Saxd orgamzatlon is
organized exduswely for educational purposes. :
Article I1I

Memibership: .- ‘Membershxprshaﬂ :be. epen toany. mdmdual or msurunon xntcrcstcdan suppomng the

' fdcagnated non-votin S}ecml Advum_‘y Members Mcmbershlp shall bc ‘open to any person
without regard for race; age, sex, or religious aﬂ'xhanon

Article TV R SR ‘ ~ , :
Officers:- - - The officers:of the organization shall be president, vice-president, secretary, and treasurer,
each to be elected for a two-year term. The duties. of the officers shall be:

Ptcsident
(1) preside at theannual meeting or special meetings of the orgamzatlon
- »;”( grcpresent the organization at official functions.
(3) -serve as the chairperson:of the executive committee.
(4) dcmgnatc others to perform dutncs

Vice—Prcmdent
(1) perform all the duties of the president in thc event of the prcsndent s absence.
+:{2) serve as managmg editor of all pubhcauons S

: Secretary ~ R
v (1) recordall ofﬁcnal minutes of all mcctmgs R
(2) maintain an up-to-date membershlp hst and malhng hsts
(3) ‘oversee oorrcspondencc S :
:Trcasurcr : RS R
(1) handleall ﬁnancna.l matters of thc organization mcludmg the receiving and

recording of dues and payment and paying the bills of the orgamzanon
++:7(2) transmit current membership-information to the'secretary on‘a regular basis.

The president, vice-president, secretary and treasurer, plus the immediate past president and

three members-at-large, elected by the membership, shall serve as the executive committee.
The executive committee shall have the right to act on behalf of the organization at such
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Article V
Limits:

Article VI

Meetings: . -

Atticle VII
Finances:

Article VIII
Elections:

times as the organization is not Mmeeting at the annual meeting or'at special meetings,

except to change the constitution or carry out elections. ,

No part of the net earning of the organization shall inure to the benefit of, or be
distributable to its members; trustees, officers; or other private persons, except that the
organization shall be authorized and empowered to pay reasonable compensation for

services rendered and to make payments and distributions in furtherance of the purposes. -
‘set forth in Article I hereof. No substantial ;part of the activities of the organization'shall

be the carrying out of propaganda, or otherwise attempting o influence legislation, and
the organization shall not participate in, or intervene in (including the publishing or

distribution of statements) any political campaign on behalf of any candidate for public

-office. thw‘i;ths’tahdingﬂ'any‘othct;pri:v,isionzo’f these:articles, the organization shall not

- carty.on'any other activities not-permitted 1o be carried on'(a)

s ‘from‘-cheral&incomeftaxfs.undm::,scct‘ion 501c):

1954 (or the corresponding provision of any future United States Internal Revenue Law)

oo orib) by‘za:corpoi'ation;:;conttibut'ion‘s"to.Whicﬁ»ére:deduc&blé,und*ers'section 170(e) (2)
- -of the Internal Revenue Code of 1954 {or:the corresponding provision of any future

Oy’a corporation exempt
(8) of the-Internal Revenue Code of

United States Internal Revenue Law). - - il

The organization shall»x:dnﬁénczanfgénnhahmeetig g The location and approximate date

- of the annual meetings shall be determined by vote of members ipresent and voting at an
-+ ~annual meeting, Special ‘meetings of the organization:may be held as'needed and

~+ determined by the executive committee. i g T '

The dues of the organization shall be $20 per year for Regular Voting Members and

+$100 per year for non-voting Special Advisory Members. Memberships:shall be based on.
acalender year, and dues shall be payable in January. Gt ;

si20:43) > The election ofofﬁccrs.:and,membcrs—atél_a:geto:thcf:execdtis{’e.‘cbmmittcc shall

be by written mail-in ballot. The ballot will have a list of candidates who age
members presented by the nominating committee, and all nominations will have
secured permission. There will be at least one candidate; but not more than three
candidates, as well as provision for writing in at least one additional nominee for
each position open. :

(2) The Immediate Past President shall chair the nominating committee and shall
appoint, in consultation with the executive committee, four additional members:
one from the executive committee and three from general membership, and shall
announce committee membership at the annual meeting preceding elections.

3 Thbcur;ominating committee will havea Esl,afe Qfoﬂiocr_shnd members-at-large
mailed to the membership no later than 60 days prior to the annual meeting.
Ballots must be returned no later than 15 days before the start of the annual

smeeting

(4) i Rcsultsofthe electnonwdlbeannounccd at thcbusmessmcetmg of the annuai

meeting.
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Article IX
Constitutional
Amendments:

Article X
Dissolution:

Article XI
Parliamentary
-Authority:

Proposed amendments to the constitution must be in the hands of the members at least
60 days in advance of the annual business meeting at which the vote is to be taken. The
constitution shall be amendable by a two-thirds vote of those present and voting and the
ballots mailed in to the secretary or proxy ballots from members unable to attend the
annual business meeting accepted up to the opening of the annual business meeting.

Upon the dissolution of the organization, the executive committee shall, after paying or
making provision for the payment of all the liabilities of the organization, dispose of all
of the assets of the organization exclusively for the purposes of the organization in such
manner, or to such organizations or organizations organized and operated exclusively for
charitable, educational, religious, or scientific purpose as shall at the time qualify as an

* exempt organization or organizations under section 501 (c) (3) of the Initernal Revenue

Code of 1954 (or the corresponding provision of any future United States Internal
Revenue Law), as the executive committee shall determine. Any such assets not disposed
of shall be disposed of by the Court of Common Pleas of the county in which the
principal office of the corporation is then located, exclusively for such purposes or to
such organization or organizations, as said Court shall determine, which are organized
and operated exclusively for such purposes.

All official meetings, of the organization, shall be conducted according to the most
current edition of the Standard Code of Parliamentary Procedure by Alice B. Sturgis. The
presiding officer shall appoint a parliamentarian to advise the assembly as each annual
meeting.
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