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| Program .

23rd Annual Meeting
The Council for Programs in Technical and Scientific Communication. .

o Host:menarﬁties Dei)zirtmenyt\,i Mlaml Umversn} "
*. Location: Miami Inn, Oxford Ohio
Date: September 26 28, 1996

st o Meenng'[heme »
“Remventmg Programs in Technical and Scientific Commumcatmn

/

Thursday, September 26
4:00 pm Registration, reception, buffet; cash'bar: MiamiInn
8:00 pm Keynote by Stephen Bernhardt “What We Do Well: Lessons Learned in the Pharmaceutical
Industry”: Marcum Center, Rm 180 - :
Friday, September 27 o
7:00 am Continental Breakfast Marcum Center Rm b()
8:00 am Intros & Announcements s
8:30-9:45 am General Sessmn I: :
R - “Disciplinary Issues—— Theory, Practice, Technoloov
Moderator Paul Anderson
Russel erst Pnontles and Imerests in Educauon and Trammg Slguals from STC Proposals™
Marilyn Cooper, “Strategies for Postmodem Technical Communicators”
James Porter, “Postmodem Management and Writing Practices in the Electronic Corporation /
Classroom™ :
Don Pavne Remvemmg Our Technology Relatxonshlps
9:45-10:05 Coﬁee Break

10:05-11:20

" “Session Iia:'Workplace Connections

Concurrent Sessxons IIa & IIb Dcvelopmo Conncctlom

Sessmn Ha Marcum Cemer Rm 18()

- . Session Hb: Marcumr Center, Rm 158 .

Moderator: Carolyn Rude, Moderator

Kenneth T. Rainey. “The STC Job Competencies Study: Implications for Curriculum”

Charles Kemnitz, “A New Program Design Process” B o

Herb Smith, “Evolving Roles in the-Workplace for Technical Communicators™.

Margaret Hundleby. “What's the Purpose of Teaching Technical Commumcauon at GM7”:
Reinventing Collaboration with Industry” :

Gerald Savage, “What Can Technical Communication Intemshlp Programs Do for Deralled and
Trackless English Majors?”

vii



‘Session IIb: Interdisciplinary Connections
Moderator: Deborah Bosley

Kaaren Blom;, “Re/inventing the Technical and Scientific Communication Wheel...”

Tim Peeples, “New Academic Organizational Structures Lead to New Opportunities and
Responsibilities for Technical. Professional. and Scientific Communication Programs”

Peter Hager, “Curricular Interdlscxphnamv of Future Pragrams in Technical and Sc1ent1ﬁc
Communication™

Chris Birchak, “(Creativity)2: Raising Professional Wntmg to a New Dimension™

Dianne Atkinson, “Reinventing Communications Curricula in Engineering: An Invitation”

11:20-1:00 Lunch (on your own)

1:00-2:15 Concurrent Sessions ITla & IIlb:“Remapping Programs:

“Session I1a: Marcum Center. R 180
Session IITb: Marcum Center, Rm 158

Session IIla: Local and Global Commumtxes Inﬂuences and Optmns
Moderator: Steve Bernhardt EE : s

Debby Andrews, “Developing Programs for the Global Community™ :
Bruce Maylath, “Yankee, Leave Home! Reinventing Technical Commumcatmn Programs for
Documentation Abroad™ : o
Deborah Bosley, “Service Learning and Projects-Based Educatmn Let S Get Them Out of Our
Classes™
v Jeﬁ’rey T Grabill, “Universities and Community-Based theracy Pro grams: Connecnons Pushing
Cumcular Change in Techmcal Commumcanon e ;

" Session TIIb: Traditions i New Contexts
i Moderator: Katherine Staples

Mohsen Mirshafiei, “Do We Need to Remvent or Supplement Our Programs in Techmcal and
Scientific Communication?”

Laurie Schultz Hayes, “On Not Forgetting Oral Commumcatlon When Remvemmg Pro grams in
Technical and Scientific Communication”

Gregory A. Wickliff, “Disciplinary Trends in the Illustrauon of Professmnal Scxennﬁc and Techmcal
Discourse”

Paul Anderson, “Make More Room for Ethics: Our Programs Should Address Etmcal Issues
Concerning Treatment of the Participants in Empirical Research and User Testing”

Anthony Flinn, “Adventures in Artifice: Sinmilating Professionalismin the Software Development

Team™
2:15-2:35 Coffee Break
235350 Concurrent Sessions TV &TVb: Planning forthe Future =

- SessionIVa: Marcum 180
" Session TVh: Marcam 158

viii



3:50-4:10

4:10-5:00

5:00-7:00

7:00pm—

Session I'Va: Setting Goals
Moderator: Marilyn Cooper

Meg Morgan. ~Assessing Technical Communication Programs: Who Does What to Whom and
Why”
Karen Rossi Schnakenberg. “Reconceiving the Theory/Practice Relationship”

Katherine Staples. “Reinventing Praxis in Technical Communication: Two-Year College Programs

and the Disciplinary Community”

Nancy O Rourke, “Challenges and Risks: Teaching Public School Teachers to Teach Technical
Communication™

Johndan Johnson-Eilola, “Technical Communication in a Post-Industrial Age: Flve Key Projects”

Session IVb: New Technologies: Professional, Cultural and Pedagogical Issues
Moderator: Stuart Selber

Martha Sammons, “Issues in Preparing Students to Write for New Technologies™
Marsha Durham. “Internet in the Professional & Technical Communication Program: Stopping.
Reviving, Surviving™

William J. Williamson, “Professional Identity and Professional Values Now and in the Face of an ;

Uncertain Future”
Karla Saari Kitalong, “Technologies. Cultural Representations, and Technological Literacies™
Allan Heaps, “Technology and Technical Communication Instruction: Technical Literacies for
Future Professionals™

Coffee Break

Session V: Marcum Center, Rm 180
Discussion and Wrap-Up
Moderator: Dan Riordan

On Your Own (or with others...)

Dinner: Marcum Center, Rm 154

Saturday, September 28

7:00-9:00 am

9:00-12:00

12:00-5:00

5:00-7:00

6:00-8:00

7:00-10:00

Continental Breakfast: Marcum Center, Rmn 150
Business Meeting: Marcum Center. Rm 180
Planned Activities

Executive Board Meeting & Dinner: Marcum Center
Private Showing of Miami Art Museum

Dessert & Wine: Western Lodge

ix



RSN Ttwi:f (‘ .?1. n.k.,‘” J—— JRE—— PRSI PR - - [R— R . . RPN PR RN
' 5



Keynote Address
QOur Core Business: What We Do Well

Stephen A. Bernhardt k
New Mexico State 4Uni’versity, Las Crnces

My goal i tlns keynote talk is to share recent experiences gathered during a year of consulting to the pharmaceutical”
industry w1th Franklin Quest Consultmg Group (formerly Shrpley Consultants: soon to be Franklin-Covey). Inthe -
process, 1 hope to 1dent1fy some of our core competences -;those tlnngs we do well as technical communication
faculty ! I will focus on our consultmg 1nvolvement w1th a smgle large pharmaceuttcal company headquartered in
Basel. watzerland a companv w1th busmess locanons around the globe. =~

"The Context 3 ; '
The part of the pharmaceutical industry I consulted with focuses ondrug developmem taking a chemical from
laboratory to market, The work is research intensive. with long development timeframes. hi gh costs. and potentially
high beneﬁts ‘The pharma world is highly regulated, with mulnple oversrght and approval agencies for various world
markets, all with differing regulations and complex processes. Like many industries. the pharma business i moving
from local/functtonal orgamzatzon to global, team—based management stmctnres w1th many consequent chan; ges and
dlsruptxons L ,

The mdustrv isa document-mtensrve knowledge orgamzatton it essentially sells knowledge products
throngh verbal processes of presentation and argumentation. The cross-functional teams that develop the drugs and
application ﬁlmgs pull 1o gether researchers chemists, regulatory e\perts and business representatives from Europe,
_the U.S.. and J; apan in an eﬁort to deve10p an apphcatron that can be submitted simultaneously for multiple
3 As a benchmark atypical ﬁlmg for a new drug in the U.S. might run to 600 volumes and some 100,000
pages. a ma ssive docu ent by any standards, Pharma compames are movtng rapzdly to implement technologles that
coordinate the global productlon of large volumes of mfonnatlon

‘ Our consulting intervention project began v with an extensive document evaluation-sorie 60.000 pages from
four different new drug apphcattons were evaluated for document quality using modified primary-trait scoring. Afier
1dent1fymg rnultlple problems with doecument qualtty the mtervennon expanded to traiming classes in document
. 'rttmg processes. and document coordtnzmon Asthe project gained momentum; it became part of larger -
(0} change the workmg culture at the company and consultants became téam facilitators. joining project
1 “changmg the ways of Workrn 1g 10 apply document science. to foster good collaboratrve writing tecluuques
and to further integrate a new thetoric of scientific dlscourse Snll later 1 in the project. in résponse to increasing
for global teamwork, the consultmg team played mcreasmg roles in exploiting technology for document
,:t and teamwork The final stage of the 1nterventlon was the creanon of anew, mternal department to take
over the function of the consultants - » R
e TheMantrav o o ' : R R
Fou ', mantras tended to gurde the prOJect they were repeated frequentlv aswe attempted to brlng about new ways of
workmg ‘ ) ;
e Drug development is message-driven and issue-oriented.
@ Seeing is thinking is writing.

hese are: notes of oty talk eonstructed after the keynote address not the complete te\'t as I normally speak
from 'overhieads:ratherthan writing out my:presentations. The recorded talk is avarlable via RealAudlo atthe CPTSC
websrte http//www hwmitu: edu/eptsc I have written in some: detail about these experiences in two places

< Usma ‘ 'echnology tOiSuppOI'i Global Drug—Development Teams To appear in Redef ining Professzona/ o
srGommunication as-an International Discipline. Edlted by Carl R. Lovrtt and Dixie GoswamL Under ‘; L
consideration by :Ablex: Pubhshers, for ATTW's Series on Techmcal Commumeatlon Jumme o
svKillingsworth. Series:Editor... Lo
’ Technolog\/ ~Driven: Documentatton mn the Pharma Industrv J ourna/ 0 f (‘ompute; LSvstems Documen tatzon
Wmter 1993 e :
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@ Writing 1S a process.

e Technology creates collaborative space.

Drug development is message-driven and issue-oriented: We attempted to let documentation: drive the
science. As early as possible in the development of documents, we worked with the groups to agree on consistent
messages about fixed i ISSues: ‘We encouraged teams to confront the development issues drrectly with coherent
responses and ratlonales grounded in-the data. We attempted to gurde the whole development process by group

- consensus. about what were the most 1mportant things the team could say about thexr compound and what were the
most difficult i issues confronting development. We wanted to get the messa ges and 1ssues clearly amculated s0 the

support for the claims they intended to make in therr drug application.
Seemv is thmkmo is wntmg We used v1sual thmlgmg processes as much as possrble to create shared

language in front of the team, orgamzmg messages 1ssues, responses and support wnhm MIRS 'l‘ablesTME v1sual
representations of. the. team’s thinking. We didn t allow issues to float in the air. or to be represented onlv orally orto
be the subject of discussion without being written down. Instead, we tried to use writing as a thinking tool; to get
issues out in. front of the team Where they could be debated in common language toward common understandmg We

to say,: how we would line up the data what mterpretauon we, would attempt to support W d visual dzsplay :
technologies in meetings. always trying to get the right. language nailed down as part of the team process of formulat-
ing their arguments for the new.drug, These. products of visual thinking were the work and utcomes of 1 many of our
meetings, so people would not just meet and talk, but meet and get work done-physzcal repre ta lOﬂS of their o
thinking and arguing, representing research and development work. o

Writing is a process: We. attempted to institute sound process-onented document development wrth early
planning and drafting of key documents following the rapid prototyping. We encouraged ope ‘j'collaborattve eompos-
ing of documents, with frequent team-based sessions where documents were drafted. reviewed publicly, debated, and'
changed. Throughout document development we encoura ged team-ownershlp documen pposed to mdmdual
ownership. Our processes of dmﬁmg and review were based on cross—functronal teamwork ‘documents were stored ,‘
in team accessible spaces, and group. ] review and markups svstems allowed review cycles to become pubhc affatrs ’
We attempted topry documents loose from their closely held posmons by individual authors. ‘

-~ Technology creates collaboratlve space: We contmually pushed uses of technology toward social apphca~ B
trons creating shared spaces for teamwork. Although we found the need for dOCument—mtensue technolog1es tobe
ahead of the available tools, we were able to work with shared drives, document cycling. application sharing, and ‘
various display technologies so that teams could work on documents in shared workspaces. We came to rely increas-
ingly on global teamrooms. technolo gically facilitated workspaces that connected globally dlspersed teams’ through
multipoint video and phone conferencing. connected computers. large chsplav computers and groupware apphca~
tions.

Needed Skills for Consulting PR
In the kinds of work described above, certain skills emerged as important for consultants Consultants needed
interdisciplinary foundations. to understand rhetoric across scientific, technical. and marketing contexts. They needed
tobe. quick studres able 10 come up to speed’ qutckly on the mechanisms of degenerative arthritis'or the tests for viral
replication of HIV Consultants needed a good understandmg of writing and group process skills; ‘knowing how 1o =
-encourage individuals to develop their writing in a collaborative team setting and how to handle conflict. Farmhanty :
with organizational communication issues was also important, because the development work took place within large,
global bureaucrac1es mth manv local, cornpetmg cultures-and agendas: And anunderstanding of: wmmg -andigroup .
teclmologles was constantlv called for: how to‘conduct meetings and reviews on-line, how to work wrth Tevision
tools and directories, how t6 design and revise data displays, and how to'format documents.- »

More than any other skill demanded of the consultants was that of being'a good group facﬂltator raware of
how the teams were functioning. what was going wrong, how to get group involvement and support for new-ways of
working. The consultants needed to be quick thinking, tenacious, and oblivious to insult. There were constant
challenges to our authority and we constantly had to prove we added value to the teams and the larger organization.

2 Proceedings, CPTSC 23rd Annual Meeting, 1996



What We Do Well
As teachers of technical communication, we do many things well that are highly valued in such a consulting interven-
tion and in the workplace at large. We should hold to these skills as foundational competencies for ourselves and our
students. These competencies should influence our courses and our programs, and we should be certain that whatever
else we manage in our programs we do not shortchange these skills:

& We understand writing processes: thinking, seeing, shaping, planning, governing.

e We know how to foster teamwork through managing conflict and consensus.

@ We see both writing and technology as essentially social.

e We are teacher/rhetoricians: agents of cultural change.
These core competencies can guide what we do and help us define secure roles in the emerging knowledge organiza-
tions that define the workplace today.

Proceedings, CPTSC 23rd Annual Meeting, 1996 3






Disciplinary Issues—
Theory, Practice, Technology






Priorities and Interests in Education and Trammg:
‘Signals from STC Proposals :

“Russel Hirst
The Unwerslty of Tennessee, Knomlle

Iam Education and Training (ET) stem manager for the 44th annual STC conference in Toronto Canada (May -

11-14, 1997). My reviewers and I have recently read through the 38 proposals submitted to that stem. The
submxss:ons propose mdmdual papers. Workshops demonstrattons and panel dxscussmns I m going-to discussithe
main themes of those proposals ' Qe : , :

It’s mterestmg to Iook at these themes because the size and diversity of STC membershxp ‘means that the STC Callfor
Proposals 1 throws a wide net. It embraces mdustrv trainers and consultants as well as acadernicians-and in fact, the
numbers of proposals I received from people in these two general groups balance pretty evenly. Looking at this batch
of proposals affords some insight into the current opinions. plans. predictions, and concerns of tech comm educators
across the board.

The ET Stem portion of the STC call for papers (deadliric was August 1) reads like this: -

“This stem is for proposals of particular interest to eduicators and trainers in technical communication. in academic, -
industrial, and business settings. Share your experience and research on the following topics: academic curricula or
corporate trammg programs i techmcal communication, specxﬁc experiences andexercises for teaching technical -
communication, student and faculty mtemsthS ‘the apphcanon of information technologies to education and training,
collaboration betw een acadenua and mdustry professmnal concems for educators andtrainers. and the future of el
edncatxon in techmcal commumcatzon : : o : s

Most.of the proposals focus on the new mformanon technologles dxstance educanon and collaboration between :
mdustry and academxa , : , v it

We’re all aware that information technologies are transforming tech comm practice and pedagogy. The proposalsT’ve -
received that are devoted to-curricular change in academia are replete with advice for integrating the new

technologies into existing curricula. They describe how to deliver distance education: how to “re-create the tech
comm classroom on the world wide web”; how to teach web page design; how to make proper use of e-mail.

listservs, and electronic discussion groups; how to teach students to do on-line research, to publish on the web, to use
multi media. and to take advantage of the Internet in all sorts of ways. These are not. of course, brand-new themes.
But what is somewhat newer are proposals that now offer extensive evaluation of tech comm education that has been
using these information technologies. and proposals that offer solutions to the problems that have come in with the
new technologies.

Take, for example, the problem of virtual versus real presence in tech comm (or any) instruction. The proposed
solutions are, in general, technological and programmatic. Existing software and hardware goes a very long way
towards making virtual presence as good as. and in many ways better than real presence, the proposals claim-but tech
comm educators themselves are not yet (in general) expert with the technology. Hence the many proposals offering
suggestions for ways to “phase in” or “integrate” the new technologies with existing curricula and teachers.

On the industrial side of the equation, I have a number of proposals with the words “old.” dog,” “new,” and “tricks”
somewhere in the title or subtitle. The canines referred to range from the company’s general workforce (little dogs) to
management (big dogs). and the steaks for learning “the new system,” whatever it may be, are stacked high.
Productivity must not suffer. The industrial scenario differs from the academic one principally in terms of those
ever shifting steak stacks, the age of the dogs, and the technological expertise of the instructors.

The proposals I received from our educational cousins in industry are generally quite good. They offer models and
advice for analyzing the audiences to be trained, analyzing various educational media and methods, working with
organizational hierarchies, developing training databases, applying ISO 9000 to training, and so on. Their resources
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are often extensive. When I compare what I m domg w1th mstmcnon in mfonnatlon 1echnology compared with what
Motorola Universities is doing, 1 can't help feeling a little threatened. One of our academic colleagues who submitted
a proposal predicts that as information technologies continue to explode. many more non-traditional students will
demand education, the difference between on- and off- campus educanon will become blurred-and private enterprise
will compete heavily with academic hlgher education in tech comm. This is a prediction that should get the attention
of acadcrmmans e : -

Personally. l.am ;:omforted by the proposals that descnbe nm competmon but collaboratlon betw een acadc;rma and
industry, principally in the form of internships (both student and faculty internships), collaboratxve teachl r anda
sharing of knowledge and resources in general. By the way: submissions advocating that academia and industry
shoiild collaborate inteaching tech comm. or that herald past or present collaboration. describe a heavy dependence
upon the new information technologies to make that collaborauon work Technokogy and dlstance educéiﬁoﬁ Can
bring academia and industry together as well as. shoulder them apan This remmds me.of those httle mfomemals

many of us saw in-our youth: “Atomicenergy: fnend or foe?".It all depen(is on how we use it.

Finally, in giving an accurate report of the themes represented in the proposals I've reviewed, I must add that quxte a
few of the more traditional themes are still present and very, welcome: how to teach people to write winning
proposals and trouble-free procedures, how to teach people to prepare technical documents for translation, how to
make:oral communication:a: pﬂlar of your tech comm class,.and so.on. .

As manager ofthe Educatmn & Trammg Stem for STC s 1997 Annual Canference L wxll end w1th an mvitation. It’s
not:too late tosend'me a proposal, even though the: ofﬁmal deadlme has passedj Ikwo L
dedicated to ethical and social concerns in:scientific: and techmcal communication. I have acouple
dwell on these themes-particularly in terms of environmental communication and COMITE

subjects” such as AIDS-but I’d like more. I'd also like a panel with a title something like Teachmg Tech Comm
Literacy:in-Volunteer Settings (1:don’t mean strictly in Tennessee settings). And I'd like something on the place of
rhetorical theory. composition theory. literary theory, and humanistic concerns in general within various (;als and
kinds of tech comim . programs How about a panel calted “Isocrates: the Greatest Technical Communicator Who Ever
Lived?7:: : n o e v et s .
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 Educating Postmodern Technical Communicators .
Marilyn'M.-Cooper - - '
Mlchlgan Technologmal Umversm

It is a commonplace in discussions of techmcal and scxermﬁc communication programs that studymg sophlstzcated
academic theories-is'a dangerous distraction for students who need toacquire practical communication skills and
technological knowledge to succeed inan increasingly competitive job market. And postmodern theory. it might be
thought, is'the most dangerous distraction of all. What Fwant to argue: however. is that-an understanding of the
postmodern condition—which is nowhere more real:than in the workplace—should be central to the educationof -
technical and scientific communicators if we want to help them succeed. e :

Postmodem theory, of course, is composed of many strands, some more productive than others. In arguing for its
usefulness to technical communicators. 1 follow Fredric Jameson’s-characterization of it "as.a symptom of the deeper
structural changes in our society and its culture asa whole . . .~ (p.'xii). Postmodern theory argues that these deep
structural changes in society are so profound that we need new assumptxons to cope with them. and 1t attempts to
describe the new assumptions that motivate and make understandable the changes in such things as workplace .
orgamzanon commumcatxon and: marketmg strategies and soc1ai piannmg and control (or the lack of n)

The central tenet of postmodem ‘theory is that changes n the global economv—-the creatmn of a world market-and
in transportation and conmunication technologies, which have brought about the real and virtual mixing of .-
populations with different cultural values and beliefs on a daily basis. have caused shifts in social structures and in the
way we think/abotit and represent our world ‘atid-ourselves. Some-examples: global finance. no longer tied to the US-
dollar, eludes understanding and control by any-nation; any collective orany individual: cultural diversity renders .
stanidards'6f communication and behavioriieaningless; bothlocally andinthe “globalivillage™; global trade and
exchange of information makes control of the development of techniology by nations or.individual industries or
companies impossible: international competition destabilizes business organizations—and national control of
business—and fuels rapid technological development; overdevelopment causes global environmental destruction that
cannot be predicted or reversed. If we look on this world from a modernist:perspective, which assumes that only
universal standards.-laws_-and values arid strong national-control of trade assuresa stable and-good society, we seea .
nihilistic world out of control. But postmodern theory suggests that if we abandon these assumptlons we can develop
new strategies for coping with this changed world. ‘ ; : : ARy

In what follows, I'suggest four strategies derived from postmodern theory that techmical communicators need to learn
to survive and thrive. These strategies are not-hypothetical but are already used by workers and organizations to
adapt to the changed conditions. Though I-discuss themseparately.in practice of course the four strategies work
together and rely on each other. After brief sketches of each strategy, I .examine one of them—shared responsibility—
in more detail. The strategy of shared responsibility is clearly observable invdiscussions-of the new corporate
structure. but its theoretical basis and effects have received little attention. The other three strategies, though arguably
postmodern rather than moderm in orientation; are more familiar to technical communication teachers and researchers,
and mapping is being used in technical communication classes at Purdue and-at New Mexico State o 5o v G

The first strategy is contextualization. Insteadof secking universal truths; we need toexamine the multilayered local
and particular circumstances that striicture all events: Brockmannquotes the book Corporate Cultures, ‘which points -
out that the everyday business environment copes-with relativismquite differently than philosophers, whofind. ...
themselves “without convincing responses”: “Even if ultimatevalues are chimerical; particularvalues clearly make
sense for specific organizations operating in specific economic circumstances” (qtd. in Brockmann, 111). Paradis also
porits in this direction when heinsists that technological pmducts are embedded mcomple\ social relauons and must
be aligned with social ends. SRR S T el i

The second strategy; mapping, complements the first. All local situations:are also:structured by global forces, and
these connections need to be traced in order to *locate” oneself for effective actionUnlike modernist metanarratives
of progress, postmodern maps are contingent, singular, practical truths:mew maps-are drawn for new purposes and
multiple ways of havigating the changing structures are revealed.Johndan Johnson-Eilola argued atlast year's
CPTSC that successful technical communicatorsneed to position:themselves:as whatReich calls symbolicanalysts,

Proceedings, CPTSC 23rd Annual-Meeting, 1996 ¢



and Reich emphasizes the centrality.of mappingin the education of symbolic analysts: “To discover new opportunities

.. one must be capable of seeing the whole, and of understanding the processes by which parts of reality are linked
together.... Learning how to travel from one place to:another by following:a prescribed route 1s one thing; learning the
entire terrain so that vou can ﬁnd shortcuts to wherever you may want to go is qurte another”™ (p 23 l)

The third: strategy is shared respensrbrhty. Instead of reestablxshmg standards of behavzor and commumcanon and
bolstering authoritarian structures.of command, we need to make everyone-a participant in and responsible for
decisiorns. This strategy represents perhapsithe most radical:shift in assumptions, for 1t replaces authority and ;
expertise-withuniversal participation - It suggests that good:decisions-and solutions come out of the sharing of . .-
multiple perspectives. and thus business ethics becomes a practical matter rather than a personal matter of living up-to -
prescnbed standards

The fourth strategy 1s sustamabrhty 1nstead of developmg new technolo gles to correct the damages of old :
technologies. we need to integrate the technologies weuse with healthy social and natural environments. Parad s.calls
for this when he says'thatthe function of operators manuals is to align the products of technology with the -
value-laden ends of society. and Feenberg suggests that a critical theory of technology would recover and: e\armne the:
connections between technologies and'social and natural environments. And. again, what might appear froma . -
modernist standpoint as a matter of personal ethics—doing the right thing—becomes from the postmodernist
staridpoint a practical matter of designing successful products.-Since you all have my-abstract;J:m:not going torepeat -
the rationale for lookmg to: postmodem theorv 10 supplv new: stralegles for technical communicators.. v -

The' strategy of shared responsxblhty comes out of anmsrght that seems. to have struck corporate manage it
economic-and business advisors, academics in organizational communication and organizational behavior, ar d socxal
critics at the sanie time: the insight that the'modernist model of top-down:control of organizations or soczetxes isnot
only ineffective but has led to-many of our-economiic-and social problems. Needless to say, these different- :
stakeholders inflect their versions of shared responsibility differently, and there is a definitely serious struggle over .
how the'strategy will be applied in the workforce: Nevertheless, the insight that grounds s shared responsibility makes

it a strategy that will work for technical communicators (and others) both in the current global marketplace and in the .
more’ Iocahzed economies that marw Critics: ex"pect to follow the immanent: collapse of globahzanon .

Andrew Feenberg s name for thrs strategy 1S coﬂeglahtv He c\'plams

* /It seems appropriate to call this praxis “collegial’:since individuals participate in it only insofar.as they share . -
“: responsibility for an institution..-In modernsocieties collegiality isan-alternative to.traditional bureauncracy .
" with widespread if imperfect applicationsin the:organization of professionals such as teachers and doctors..
-+ Reformed and‘gencralized, it has the potential forreducing: ahenatton through subsututmg CONSCIOUS -+
cooperatmn for control from above (190) cwiveer’ o e e B v

From thlS pomt of view; sharcd respon51b111tv offers workers a, stake n and some, control over the decrsrons and
operations of the companies they work for. - S SRR e SRS ,

From the point of view of corporate management. shared responsibility-offers greater-flexibility-and creativity in ,
decisionzmaking, increased productivity;andreducedlabor.costs: Corporations can easily eliminate middle
management ‘when all'workers take:on‘middle-mana gcment tasks:Here’s: the intraduction to.a handbook that
accompames Pnce Pntohett’ ‘,.Workshops ‘o1 icareer success’ i s

“You're mvolved in somethmg BI G The shrft to:an’ ennrely new. economy
approach in the way organizations operate.

“Hiwerldwide: competmon for busmess., Soon,, .compeuuon foryour. v,er_y,own _1ob couldcome, f oy 4racticjzj_ﬂly i
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anywhereon earth. . SR S , A
Careers have already quit working like they used to. That’s not really anybody s fault. But
employees and organizations are very much at fault-if they, to don’t change in order to adapt .. .
And change always comes bearing gifts.
" Considering the scope and speed of change these days. there will be precious gifts—many priceless.
opportunities—for those of us who play by the new rules. position ourselves right. and take personal
responsibility for our future.

In the rest of the handbook. Pritchett tells corporate employees that they should commit themselves to providing
customers with high quality and speedy service, setting priorities in their job. taking responsibility for the success of
the entire enterprise, holding themselves accountable for outcomes. upgrading their own job performance. and finding
solutions rather than shifting blame.

These are all good recommendations. good not only for career success but for a just society and a stable economy—
as long as a couple of conditions are added. First, employees must also commit themselves to finding solutions and
outcomes that ensure the long-term success of the enterprise (and the society in which it is embedded) by employing
the other strategies I mentioned: by contextualizing their decisions in the multilayered local and particular
circumstances, by mapping the connections between local circumstances and global forces, and by seeking
economically and environmentally sustainable solutions.

Second, top management must also commiit itself to sharing these responsibilities. Otherwise, shared responsibility
becomes merely a ruse, a way of shifting responsibility to employees while CEO’s and stockholders benefit from
increased profits. The language of the Price Pritchett handbook belies this orientation throughout by portraying top
management as helpless in the face of naturally evolving global forces to which both employees and organizations
must adapt. David Korten, previously of the Harvard Business School. critiques this position:

A global economy is inherently unjust. unstable and unsustainable.

The removal of barriers to the international flow of goods and meoney did not happen as part of a
natural evolution, as its advocates claim. nor was it the consequence of inexorable historical forces. The
policies that made it happen resulted from conscious choices of a self-interested minority who, over the past
half-century, have designed. shaped. and now control the institutions that dominate global economic activity.

As he points out, the global economy is not inevitable or irreversible, but resulted quite explicitly from decisions at

the Bretton Woods meetings of 1944 that founded the World Bank and the International Monetary Fund and laid the

groundwork for the General Agreement on Tariffs and Trade. CEO’s who pretend that such decisions are out of their

control and not their responsibility while insisting that their employees take responsibility for the success of the

enterprise effectively exempt themselves from the rules of Pritchett’s “new economy.”

In conclusion, I argue that by employing these four strategies, technical communicators can position themselves to be

the symbolic analysts who will succeed in the global economy. But these same strategies will also help them succeed

in—and participate in structuring—a more sustainable and stable economy after the collapse of globalization.
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. Postmodem Management and Writing Practices
in the Electronic Corporation/Classroom
. James E. Porter
. Purdue University
Increasingly. the work of techmcal commumcators mll be mtemetworked cvberwntmg (Porter in press).
Cyberwriting refers to the creation, design. organization, storage. and distribution of electronic information via ,
wide-area networks. Electronic information includes not only verbal text, but also audio, visual. and cinematic “text’
distributed via the Internet and World Wide Web. It includes forms like synchronous chat, e-mail, and hypertext web
sites. The Web in particular providesa means for corporations to communicate with chents and customers not only in
the conventional ways (i.e.; to sell:products and services. to.distribute corporate mformatmn to promore the '
corporation), but in poten tzall Jy more interactive and intimate sorts of ways. The electromc environment has already

changed. and will continue to dramatically change. both the definition of writing and the writing praf‘vces of
professional WrIters.

Rosﬂe and BO_]C ( 1996) argue that there are three fonns of managemem and work practree that coexist in
the contemporary workplace: premodern, modern..and postmodern. Rather than seeing these three forms as distinct
stages of history. they argue that the postmodern supplements the modern-and premodem forms of management-——-so
that 'we now inhabit-an era where the features of three. management/work paradxgms coeust 1n.sometimes happy
and sometimes: unhappy coingcidence. : s -

ty,pev-fof workf e forleaming - relatlonshlp heiween

desigri of learnin 4 . workp!ace and leannng
e T
learning environments:that § apprentxcesirrp : ' workplace and leammg

correspond to—thoughdonot - - SU——
passively acceptthepower . [modem umversty
relations of-—~workplace: - . -7}
writing environments -,

Imks classroom and
poraion vu'tually
{potentially}~but with
what relations and under
Jwhat condifions.of
<Jpower?

_*Categories adapted from Rosﬂe & Bo;e (1 996)

nush';uedem, ;

‘Jcomputer network

I Would hke to’ de how techmcal and professwnal writing programs might adjust to the postmodern
aspects of professronal wntmg work——and Tearn to coordinate that sort of work with modern and even premodern
practices:and-developments—in. the ways that we design courses. assignments, and instructional computing spaces.

How is intemetworked computer technology used as a writing/working teol? How will it be?

Lxmlted OF 1O, use o ; , s
“Thebusiness: professtonals n Dautermarm S, siudy (1 996) were not yet usmv the full network capabrhnes of
computers: Most of them were, using the computer-in limited ways.. Iargely fcr word processing.
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Traditional use (modern: technology supports existing hlerarchles/relatlons ‘and distribution of print
materials) o
The WWW is often used as a way to advance conventional hierarchies and business alignments: for instance,
(1) as an electronic means of distribuiting traditional corporate information (e.g., TIAA-CREF annual report); (b) as
anelectronic means of selling products and services. Is thisa de-skilling or constraining use of the technology.
moving power out of the hands of wnters/developers and readers/users Johnson Eilola & Selber 1996)?

Future/potentxal use (postmodem technology supports the development of new kmds of mformatlon and
relatlons) : :
' Management fufurists focusmg on the emergent feamres of “the: postmodem workplace ‘note’ several things
about the changing nature of work. The increased iise of internetworked computers will encourage the breaching of
tradmonal boundanes——cultural orporate acaderme anddxsmplmary The unwersxtv'vs workplaoe dmsxon wxll be

Peters (1992) says that “tomorrow’s effective organization will be conjured up anew each day” (p. 11). The
neW'cO‘rpOratiou will be characterized by dynamic and fluctuating roles and responsibilities; unclear lines of authority,
and'the ﬂattemng of hierarchies: Professional writers will need a keen sense of infrastructural development; they will
need to know how to assess an amzzmonal structiire; negotiate it; adapt it. and work on its'margins and/or resist it

in order to “get work done ™ Work will be situated around projects rather than company or product based; the focus
will be on “extended family project management” (Peters, 1992, p. 122) and “integrated teams™; (Killingsworth-
Jones, 1989) constructed acr orate and d15c1plmary hnes vaerwrmng w1ll have a key role to play in these
developments—~and may infactbetheir prime mover. e =

constram) (2) Old ways die hard Traditional busmess mterests are using leglslatlve action, legal remedies; and strict -
managemem Pollcxes torrecoverthe lossof stabxlny and power that-such a shift-to a postmodern workplace entails.

k ‘ ‘non-electronic workplace which threatensto overturn .. -
estabhshed interests and develop a new set of valued skills and power relations. So the professional writer-may need:
to negotlateprOJects and. posmons perhaps. within even harsher parameters and constraints than before. The
modernist coxporatxon isbynomeans dead-thoughits parad1 gnrisbeing challenged—~—and the effective professional
writer w1ll need 10 be a good modermst as well as a postmodernist.

p_o_m_t_#_ b, ,' . lﬁeld ; - jworkplace
professional teclm’lcal ‘writing should S ’ , development
.. respond to the nging natureof 4 4 ;
workplaéewnltlmga/nd ’professionalltechmca cybenNntmg
management theory practlce Nl writing
~|management . . [post-capitalist
J(especially crmcal economy and work
gmanagement) ~

CODCIUSlOﬂ # : R B G fndiiag : PRI 2 g ;
~ Will the electronification of the workplace lead to the electrocutxon of the worker/wnter7 Wll computers be
used to mformate or. automate (Zuboff, 1988; see also Johnson-Eilola & Selber, 1996)— that is, will they be
Oppress or in- ways that 'enhancé the status of workers/writers and: enable
better relations across bounidaries? Technical and professional ‘writing programs will have a say in-guiding this
development. But what will they say?
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Reinventing Our Technology Relationships

~-Don - Payne .
Towa State Umversnty

“To: the extent that computers are the deﬁnmg technology for techmcal conunumcators approachmg the
twenty-ﬁrst century. we may need to reinvent the relationships between communication and technology and to
reshape:our programs accordingly. For one thing;:digital technology is altering technology s ebjective status. For . ..
professional communicators: technology has historically most often been the subject matter, the thing outside itself,
the content to be communicated. Computers can be viewed this way, of course. Computer manuals and on-line
documentation are conspicuous examples of writing about computers for specific purposes and audiences. But
computers play-a second role.as the very-tools of professional:communicators: We understand more clearly.today that..
electroniccommunication has given us the contrastivelens we needed to reexamine print technology. Print had
become so transparent that we routinely:ignored its technological character. We can never again be so.naive about our
communication technologies.

= -Qur field now has'a'new set of concerns. When we adopted computers-as our primary tools.of production,
we accepted ethical responsibility for monitoring their effects: If we have learned the lessons of our love:affair with
print, then we cannot treat computers as just another external technology, like some chemical process or engineering
designInstead we must look beyond its physicality and become attuned:to technology as a soctopolitical construct . |
that shapes what we do at a most fundamental level. The field-of professional communication must expand now to
include vet another Sisyphean labor, the postmodern labor of perpetually deconstructing its communication
technologies: In the digital age. technology-as-ebject:and technelogy as system are merging. The instrument is -
becoming the defining environment and the interpretive filter for our professional communication activities. At a
practicallevel; it may well be'thdt our programs will-effect: some paradoxical balance . On the one hand, we wilk likely -
continue to integrate computer technology into both the content and pedagogy of our courses. the natural path of
shifting from computer-as-fad to computer-as:infrastructure:: On:the other hand,-we may- need to e\pand our.core of
computer-intensive courses, not the least of which may be one or more focused on the ethics of technology.

16 Proceedings, CPTSC 23rd Anriual Meeting, 1996.



Developing Connections:
Workplace Connections






The STC Job Competencies Study: Implications for Curriculum

Kenneth T. Rainey ‘s
SouthernPolytechnic State: Umversnty

A study now. proceedmg w;thm the Socxety for Techmcal Commumcatmn to 1dent1fy jOb competencxes in techmca}
comumunication, irrespective of the industry in which the commumcator works will produce information that
academic program directors and instructors will find useful in evaluating and in reinventing their curricula The study
will produce a job analysis report and a job competencies guidebook that will fuirnish information also that individuals *
could use in career planning. that human resources personnel could use-in writing job: descriptions, that traming .
directors could use 1n preparing training courses, and that a professmnal association could use in a certification

program.

Information for reinventing technical communication curricula will be based on research data gathered using.a . - .
structured focus group approach known as the Nominal Group Technique (NOT) and from additional data gathered
from a broad-based survey of 2.000 technical communicators who have been in the profession for at least three years. ,
Survey respondents will be randomly selected from the membershxp hsts of such professxonal orgamzauons asthe
Society for Technical Communication.. the Association of Teachers of Technical Writing, the Council for Programs i m

Scientific and Technical Communication, American Medical Writers. ACM/SIGDOC and Amencan Socxety for '

Training and Development.. O L :

Data already gathered show some specific themes: T
® Professionals in technical communication are masters at recasting mformatxon soitcan be used by someone
less technically oriented. e '»
@ They design both verbal and visual messages.
@ They are highly skilled with the written language
e Their inteliectual skills are inductive.
@ They value and take pride in their ability to communicate complex concepts.
© They make use of technology and different media to design and transmit information.

@ They see themselves as advocates for the information end user.

e They see their role as one of assuring access to information )
"~ & They apprecxate or have facility with technical concepts, 1.€.. engmeenng scientific. electronic, etc

e They see thetr professmn asill defined and mxsunderstood R '

© They lack skﬂis in pubhc relanons zmd marketmg B

The data also show statxstlcally st gmﬁcant concepts in four spec1ﬁc areas

® Charactenstxcs that distinguish the field of techmcal commumcatxon ﬁom other ﬁelds
® Assignments unique 1o technical'communicators.

e Skills-and abilities'appropriate to'technical commumcators B
& Charactenistics that distinguish a competent technical communicator.- =~ -

j‘}"noulshes the field of technical commumcatlon from other fields?
onsultants and edxtors/wnters agree that'what' dxs’ungmshes the field are that

It requires highly developed skills with language. xdentlfymg user needs, and analyms and sy nthesxs of mformauon :
@ The field is misunderstood and il defined. SR A

What assxgnments are umque to techmml commumcamrs" o
Managers, consultants, and editors/writers agree that these ass1gnmems are appropnate for technical commumcators

® Analyzinguserinformation reqmrements
~  Iiformation desigi. ;
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e Executing documents to be used by a less technically oriented audience. -

What skills and abilities must a technical communicator have?
Managers, consultants, and editors/writers agree that technical communicators must be skilled in

@ The selection, mampulauon and adaptatxon of language to communicate complex concepts. rules, and procedures
® The analvsxs and synthesxs of techmcal tnformatxon to e\'tract key relevant rules concepts and procedures

® The 1dent1ﬁcauon and analysw of user mformanon reqmrements B

e Establishing collaborative relationships. w1tl1 individuals of different status.

e Setting:priofities, organizing tasks and staying focused.

What distinguishes a competent technical communicator?

Managers and editors/writers emphasize the importance of being reliable. i.e.. the ability and willingness to
consistently produce information that is usable in content and form: Managers. eonsultants and edttqrc/wnters agree’:
that what distinguishes the competent technical communicator are e c : :

e A relenﬂess focus on 1dent1fymg and prowdmg end: users w1th usable mformatlon '
e Superxor language message desi 2n, and mterpersonal skﬂls B o
®A dedtcatlon to continuous, self dzrected leammg

@ Superior project/dine management skills.

@ An affinity toward technical content.

e Adding value beyond what was expected,

Based on the data thus far accumulated the follcwmg competency areas are bemg developed
e Professional Core o

@ Analytical, Conceptual, Reasoning

® Environmental, Social, and Contextual

® Interpersonal

® Product Development and Management

® Self Management

® Career Management

Professional Core Competenczes mclude such abllmes as the abxllty and wxllm gness to be an adv ocate about theend
user’'s needs as well as knowledge of information design, presentation of data, language and commumcatlon ‘,
principles and theory. This group of competencies also focuses on the ability and’ wtllmgness to apply information
design. language, and communication models, theories. rules, and standards as well as the ability and willingnesstobe
open to new ideas and the ability to be innovative without sacnﬁcmg usabtllty or accuracy The professwnal ‘technical
communicator will also possess the ability to understand the requirements and appropriate usesof different media and
to specify the media appropriate to the need. Finally, the competent professional will havesthe ability:and wﬂlmgness
to use appropriate support tools, including computer appllcauon software and will possess an orientation toward ::
usability and providing value to the user of informatien. - e ! -

Analytical and Conceptual Competencies include the ability to recognize patterns and relationships, to 1denufy ‘
logical fallacies, to remember the:-use of words and visual symbols and the' ; I ) 1nc nsxstenmes
in their use, to ascertain relevance.and usefulness. and to mtegrate relevant dtscrete pICCéS of data to fonn concepts
and extract procedures and rules.

Environmental, Social, Contextual Competencies include such factors as the lack of a tradmonal or accepted ‘
academlc or career path and lack of publxc understanclmg of the ﬁel ’ ’ A

Interpersonal Competencies are the ability and willingness to establish collaborative relationships:with people of -+
different backgrounds, status, education, and expectations and skill in working with groups and being-a contributing.

member of a team.
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Information Product Development and Management Competencies focus on both project management and process
management. Project management competency is the ability to coordinate and schedule activities. to control
resources, and to manage and mitigate risk. Process management competence is the ability to define or design the
processes required to manage and to measure the life cycle of an information product.

SelfManaoemem Competenczes mvolve the apprecxanon of the 1mp0rtance of detaﬂs aﬁecnng quahty nmehness and
goal achievement as will as the ability and willingness to be efficient and not waste time or TESOUICEs.

Career Manaoemen[ C ompetencze s. mclude the wﬂlmgness to stay up to date Wlth tools, medla subject areas and
content and to invest in continuous leammg to set career. goals and management personal nsks to grasp. funcuonal
understanding of the techmcal content and user’s. conte\T for, applvmg the content; to prov ide Ieadershlp about
professional issues; to stay. mvolved in professmnal 1ssues; and to stay aware of industry. soc1al and global trends.

Based on these data, program directors.can review, cvaluatc, and reinvent thejr cuméula in jtec'hni,c'a} cotrununidétion.
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A New Program Design Process

- CharlesF. Kemnitz
Pennsylvania College of Te(‘:hho}ogy ~

‘Recently. faculty at the Pennsylvania College of Technologv designed a umque technical communications
program ‘which accepted its ﬁrst transfer students durmg Sprmg semester 1996 1 would hke to share the process and
results of our program design.

The first activity consisted of a literature review, 1dent1fvmg professmnal perspectives concerning future
employment and the wabxhty of a technical commumcanon program ‘Both the Socxety for Technical Communication -
{( STC)) and the Assocxauon of Tcachers of Techmcal Wrmng (ATTW) penodtcaﬂy publish articles addressmg these -
1SSUES. STC has con51stentiy reponed optlmlsnc ﬁgures for future employment in the profession‘and has stressed the .
need for institutions to establish new degree programs. On the other hand. ATTW has been equally consistent in its’
pessimistic outlook for the profession and the future of degree programs.

" In order to resolve these’ divergent views. we designed a 3-part needs assessment survey. seeking
information about demographics for current professionals, curriculum content of a potential program, and
employment outlook. The survey recetved 433 responses (30.33%) from 31 states.

The survey confirmed, and in some areas supplemented, data published by STC in Profile '92: Special
Report and in STC’s 1994-1998 Strategic Plan. The bachelor 's degree is the most commonly held at 55.38%. and is
the preferred degree (82.61%) at hiring or transfer into a technical communications department.

The survey provided valuable insight into the curriculum content of a potential degree program. Any new
technical communication program should focus on process skills rather than product skills. Specific content areas that
respondents considered * most important” are technical knowledge, audience analysis. research techniques, document
design, writing strategies (as opposed to specific products such as reports, proposals, memos, etc.), collaborative
work skills, and computer applications. Content areas considered of minor importance were organizational behavior
psychology, business writing, and foreign language skills.

Of the 455 respondents, 209 (45.9%) classified themselves as managers and answered the third section of
the survey which focused on hiring preferences and employment demographics. The results show that when
considering a new hire, managers prefer the bachelor's degree (82.61%), while 10.14% of new hires have less than a
baccalaureate, and only 7.25% have a master’s degree. Respondents indicated a 0% preference for a new hire with a
Ph.D. Managers also expressed a preference for hiring new employees with formal, academic training in technical
communication (95.22%). Finally, a full 89% of managers report plans to hire one or more new technical
comumunicators within the next five years.

Our needs assessment survey confirmed that jobs are now and will continue to be available for graduates of
technical communication programs, and supports an optimistic outlook for the professmn and the viability of new
baccalaureate programs. o

Near the end of the program design, we had the opportunity to meet with representatives from the Software P
Products Communication (SPC) department at Shared Medical Systems (SMS) in Philadelphia. The members of SPC
confirmed that our new curriculum design meets the needs of industry for the foreseeable future. Paula Jones, the
Technical Writing Manager, stated that the two most important skills for her employees are (1) audience analysis for
product information needs of both individual user groups and organizations, and (2) the ability to move from a
“product-based” orientation to a “user based information process.” Fred Drake, the director of SPC, said that
writers must have the technical background to “partner with R&D, troubleshoot product design, and develop user
interface.”

' The baccalaureate program implemented at Pennsylvania College of Technology meets the current and
future needs of the profession by allowing students to “minor” in any one of our 60+ technical programs while
completing a major in technical communication.

The following pages reproduce our needs assessment survey and the results. 1 am indebted to Dr. Jeannette
Fraser for her contributions to the analysis of the survey results.
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Needs Assessment Survey Restilts™

1) What is your job title? (by %: N=454) ~ L '
Technical writer "+ 36.78  Technical illustrator 0.44
Technical communications manager “ "8.15  Consultant 6.61
Publications manager Y329  Trainer 1.32
Documentation manager 10.79  Instructional designer 3.30
Other manager 7.71 Seniorexecutive -~ o 1.98
Editor 9.03 Translator s 022
Graphic artist 132 Other -7.05

2) What is the nature of your employer/company? (by %; N=453)
Software developer 29.58  Telecommunications 6.40

* " Hardware manufacturer < ¥ 773  -State/Federal Govt. . 287 -

Construction-equipment SR SoI32 oMilitary oo el 0 044 2
Agricultural equipment o © 7 70.22 © Healthcare provider: = 1.99 i
Environmental engineering/testing: - © 532 = ~Technical documentation 574
Biomedical technology 1.99 Translation services 0.44
Pharmaceutical research /manufacture 375 Self-employed 5.74

‘Exporter (conform to ISO9000) 022 © Other - v 2605

How long have vou worked . . .
3) At your current job? 5.6 years -

4) Asa technical communicator?  10.0'yéars * it

5) What is your highest earned educational’degreé? (by %o N&455) . o
High school diploma 3.52

Associate’s degree 5.93
Bachelor’s degree 5538
Master’s degree 33.19
Doctorate 1.98

6) What is the major area of your highest earned degree? (by %; N=448) o
English 20.76 Education 5.36
Technical communication S 106 e cComputerscience o 335
Business administration 10.04 Humanities " oo 00 1h16000
Journalism 7.81 Art/Graphics 1.79
Engineering V959 o L iOthert e s 16,07

How do you rank the following: (by %: N:4-SQ) A SR e S Bxeellenti s vt
7) Opportunity for salary increases over the next five years? = /5 sy a3t s 12w ol
o 33110028822 + 13.33 1-2.67

8) Opportunities for vertical and/or lateral mobility within *

your company? 5 4 K e AT 1
1000 2419 2930 2186 1465
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9) What is your current salary? (Please give your actual salary. rounded to the nearest.$1.000.) .

By region surveyed: South $41.462
PA and contiguous states  $44.699
East: .. .. - . $46,609
West R . $47,095

Midwest o - $48.569

10) What benefits do you: rf:cmve0 (by Yor N~446)
Full benefits ¢ 84.98
Partial benefits - 7.40
No benefits 762

SECTION 2: If you are responding to the survey as a manager or supervisor, respond to the following statements in
terms of how you would rank the skills when considering a prospective employee for an entry-level or -
1noN-SUpervisory position as a technical communicator. If yoware responding to the survey as a technical -
communicator, respond to’ the followmg statementsin. terms of how important these skills were/are in gammg
employment. , : R S ‘ .

NOTE: RESULTS ARE REPORTED AS MEAN ON A'SCALE OF 5=MOST.IMPORTANT TO 1 ~LEAST
IMPORTANT

11) Technical familiarity with your company’s products/service/activities. - 30
12y Knowledge of typical roles and role behavior within organizations.. - 29 ..

13) Ability to identify information needs appropriate to organizational- .- _ v
1ssues and audiences. - 4.0 .

14) Knowledge of the ways in which information is superimposed on = - ¢
organizations. ' 3.0

15) A solid understanding of the impacts of technology on communication
andsocral relationships. il sl Tl et 03000

16) An understanding of the effects of commumcatlon and mformatlon

[ I
w)

transfer on technolegy development
"17) A broad and systematic understandmg of science and technolov} 3.3
18) Anability to converse intelligently with technical professionals. -

in a field 6f their choice and the abrhty to write.about:that ﬁeld -

swith minimal assistance. . - ° T4 1 4.5
19) A broad and systematic understanding of psychology. linguistics, - Sl

and/or leammg theory : 2.6
20) Research and gathenng mformatron interviews, surveys, on-line

databases. documenting sources. : 4.0
21) Document design: page layout, headings, formatting, typography.

integration of graphics , 4.0

22) Appropriate use of graphic types or visualization of information:

charts, tables. illustrations 4.0
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+23) Modes of written presentation:physical descriptions, definitions. ,
process descriptions, etc. 4.0

24) Technical documents/genres: formal repons proposals, instructions, L
feasibility reports. etc. 3.6

25) Business documents: memos. letters. resumes. etc. s 2.9

26) Collaborative work techniques: agendas. resolving conflict, .
nonverbal communication, etc. S 3600000 ¢

27) Oral presentation techniques: speeches, presentations, k
answenng questlons etc. 3.2

28) Computer applications: spemﬁc word processors databases spreadsheets v EonE
desktop publishing. etc. K

29) Media applications: CD-ROMs, video and multimedia production. RS
hypertext, etc. o 3.1 s

30) Foreign language skills: conversational famxhanty with at leastone
"‘»‘?languageotherthanEnghsh et : BT AT

-
>

sl)Professxonal skﬁls hstemng, problem solvmg, team work ethlcs etc.” o 4.

32) Which pamouiar hardware or software products do you use or reqmre for your Job'?
All respondents use mulnple sof(ware and many use! muluple hardware and operatmg svstems
" Many stated that they adapted to'whatever their customer needed. Microsoft products appear to
have the most widespread use but a variety of other software and Intemet (or other on-line
servxce) are mermoned repeatedly S i = £ e i a0

SECTION 3: SUPERVISORS OR MANAGERS ONLY. Please circle your responses -

33) How many people does your company employ? (by %; N=214)

1-30 16.36

51-250 24.30

251-500 841
C>500 : 50:93. ¢

34) How many technical communicators does your company employ? (by %; N=214) .= -

1-5 42.06
6-10 16.82
11-15 794

> 15 33.18
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35) How many technical communicators are youdirectly responsible for supemsmg or managing? (by-%; N=206)

1-5 71.36
6-10 14.36
11-15 553
>15 8.52

36) What is the average education level of your company’s employees? (by %: N=208)
: High school diploma 8.17

Associate’s degree 10.58
Bachelor 's degree 63.94
Master’s degree 15.38
Doctorate 1.92

37) What is the average education level of employees hlred/transfexred/promoted into entry-lev el technical
communication jobs? (by % N=207) : .
High school diploma 1.93

Associate’s degree 8.21
Bachelor’s degree 8261 -
Master's degree - 7.25
Doctorate ' 0.00

38) How important is knowledge and/or expertise in a particular technicalarea (e.g.. electronics;computer
programming, etc.) when you consider employing a prospective technical communicator? (3 most important I=not
important) ' R T ) e = et :

13 17 30.33 31 28 1706 6. 16

39) How important are technical communication skllls when you con51der emplovmg a prospectxve techmcal

commumcator‘? (J—most xmportant 1=not 1mp0rtant) B S e 3000 2ol
B o SR 6699 2823 - 3.85 048 ..048

What is the average number of hours you spend each Week (by % —206)

40) reviewing technical documents’7 -H) producmg techmcal documentsV
0-3 hours CERPERL e s uin s ™ DA B OGS s o
6-10 hours 29.81 122
11-15 hours 1731 S S I
16-20 hours 16.35 15.61
> 20 hours 16.83 38.54

42) What is your projection of your company's needs for hiring or replacing technical communicators overthe next
five years? (by %o. N=208)

1-2 hires 33.01
3-5 hires 26.32
> 5 hires 29.67
no hires 11.00
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Evolvmg Ro!es in the Workplace for Techmcal Commumcators

e Herb Slmth e
Southern College of Technology

In the Age of the Smart Machine: The F1 uture of Work and Power (1988), Shoshana Zuboff comments
extensively on the impact that the information age has had on corporate management. Specifically. ZubofT notes that
the role of manager is likely to shift from monitor/administrator to-coach/motivator. More emphasis is likely to be
placed on helpinga smaller workforce broaden ts knowledge base by 1eammg new: SklllS and ccncepts as. computers
provide more avenues forlearning about:new.technologies.. , :

- If Zuboffis correct. what impact will this change in managemem behavmr have on techmcal commumcators :
and technical-and professional communication programs? My paper will speculate on.some of these.changes. One.
possible change is that technical communicators are going to be more involved in training and instructional design
regardless-of-a‘company’s: specific product or service. Just recently. a major pharmaceutical company: approached
my school for advice on how to design a series of skill-based modules for helping new employees:learn laboratory
procedures. The company wanted technical communicators to work with technical managersto-develop self-paced
mstructxonal units that would help employees (new and old) keep current with changes in the pharmaceutical industry.

. Are we addressing this need in our technicaland professional communication curricula; particularly onthe
graduate level? What role will the: techmcal communicator plav n developmg educauonal/mstrucnonal materials i ina -
.raptdlychanglngWorkplace? S s n 00 . 5 . Y4 - PR I : .
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What’s The Purpose Of Teaching Technical Communication’ At GM:
Remventmo Collaboratmn With Industry

Margaret Hundleb\v
Mnchr«an Techm)looxcal Umversnty

The title of thxs posmon paperis based ‘on Dawd Dobrm s 1983 amcle in: The Te echmcal Wrztmo T eacher “What sthe
Purpose of Teaching Technical Communication”: The question Dobrin asks was offered;and partially answered by -
the article, the same year that Odell and Goswami published #riting-In Nonacademic Settings. It seemstobe no .
accident that inquiry about-why we invoke a concept called technical communication-and focus on characteristic
nonacademic aspects-are posed publicly almost in tandem: From the beginnings of “English for Engineers,”a
major'concern for the establishment and maintenance of technical communication in good-order among serious
teachers and scholars has beeni‘to examine what, how; and: why collaboration between industry-and the academy
takes place. Implicitly and e‘cphmﬂy acadenucally and mdustna]ly on-all collaborative occasions, the central
concern 1S What s the purpose ; s T = ; , s

The question of “purpose™ in teachmg techmcal commumcaﬁon rosewith:a request from ch}ugan Tech 3 E\:tended
University Programs (EUP) to provide a technical writing.component fora:degree-earning arrangement for -
employees of General Motors. I'd done this kind of work before. in several different settings.-and put-my.curriculum - -
planning skills to work. already sure I knew what the purpose of my effort would be: to construct a syllabus, script a
videotape, and maybe build in assessment of the degree of success to be expected from this kind of delivery. In short.
I needed to “design” a technical writing course, present it to GM, present it for GM—all the answers of “what” and
“how to” needed by either of us.

I knew that industry members would be competent in technology and engineering but would not be able to articulate
the purpose of the genre they employ (Barabas. 1990). I knew that there would be a climate of problem-solving and
goal-oriented delivery fostered by allegiance to technical disciplines (Michaelson, 1990). I knew, indeed, that I had
the backing of burgeoning industry of “tech comm” programs making itself known as important to the success of
modern business (Hayhoe et al, 1994). I even carefully built in explanation of the purpose of the course requirements,
defining tech comm as connected to “the world of work.”

But for the most part I was so busy providing answers to the GM request that I had forgotten something
crucial--making sure the purpose for collaborating with industry in a technical communication course went beyond
our being able to congratulate ourselves on the sophistication of our cooperation, and that the reason for its
desirability was clear to all. As Dobrin predicted back in 1985. commenting that tech comm courses as they exist do
not meet the needs of our future, the course did not “make” for this fall: GM was puzzled by the outcome of our
best-laid plans, EUP confounded; I was resigned. Despite the hard work on both sides of the collaboration to deliver
a course that was pedagogically elegant and specifically tailored to GM's requirements, the course offering had not
spoken to the purposes of “why” it was proposed. The truth about collaboration had gone begging: in the face of
increasing sophistication of what and hew to provide technical communication instruction, we often depend on
supplying answers instead of asking questions to “get the job done.”

There 1s no lack of variation and elegance to these answers; they range from practical reasons of improving chances
for a job to ideological considerations for carrying out the ethical responsibilities imposed by thinking critically about
technology, technical industries, and their relationship to society. I am proposing, however, that the importance of
asking the purpose, or knowing “why,” is well outside both application and theory as currently invoked. The intrinsic
operation of answers is to provide “news,” fixes and short-term plans for building skills, increasing“knowledge,
and supplying trained workers/training for workers. But no argument over the ends of technical communhication,
advice for success in constructing collaboration, or invocation of ethical motives for presentation can survive what
happens when answers come before questions and the resulting global stylization sets in.

Such stylization makes reinventing collaboration necessary because it denies the continuit of our practice and the
multiple-aspects of its concerns. Instead of meeting the demands for juggling content. technique, rhetorical savvy and
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ethical action, providing “answers” permits treating tech comm as only one thing at a time—currently a social
constructed entity. It is acceptable as long as it has the appearance of providing pedagogically recognizable and
institutionally saleable outcomes. Forgetting in this way—not asking what goes with the situation. what is needed at
Just this time and for just these reasons—we will not be able to locate the “right” answers. We are always constrained
to regard our collaboration as being for “now"—work as part of human action, requiring not grand design, but being
sufficient at.a given time and place, adequate until next time (Hundleby, 1996). On our side, this translates into acting
1n ways. adequalely expert (Dobrin), suﬁicxently analytxc (Couture & Rymer) mstltunonally useful (Omatowslo) ably
functioning in a given context (Winsor). If we do not, we xmstake zts ends and the ends of collaboramn because we -
have forgotten that rhetorical concerns are our ethical respon&bxht} We mustbe committed to bnngm g reﬂectmn 10
bear on-what we teach and how we teach, in order to legitimate them by means of why we teach When Dobnn asks
what the purpose of teachmg techmcal commumcauon may be, and advocates begmmng w1th content, he is not
betraying a lack of sophxsncauon embarrassing in 1996. but accountmg for the need for academv-mdustry o
collaboration to be continuously reinvented.
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, What Can Technical Communication Internship Programs Do for
o Deraxled and Trackless Enghsh Ma;ors" (LTI

o V'GeraldSa_vage '
Iuino'is'Staté U ni’w?e'r.‘v;i‘ty '

Enghs ‘majors who' are not plannmg ‘academic careers orcareers in technical writing seldom have a sense of
themselves as havmg obvmus professwnal futures. Internshlp placement officersat the’ universitylevel often fail to
recogmze the market v alue of nghsh majors and are unable to translate the knowledge and skxﬂs acqulred inan
Enghsh progfam nto. nonacadermc profess:onal terms. : : o

R There’ is,in fact. no well-deﬁned career track for Englxsh majors who have niot made choices of techmcal
writing, an aeademlc career or who are not plannm ga future in a field'such as law or library science where an
undergraduate degree in Enghsh is considered an appropriate foundation. Some of these students have ' simply
followed their interests without thinking about their future at all: others have “forone reason or another. simply
become derailed from established career tracks. Still. even derailed or trackless students often want some professxonal
direction. )

A technical conunumcauon 1ntemsh1p program expanded to €ncompass the intellectual, social, and cultural -
interests and commitments of a wide range of English majors has potemlal benefits not only’ for the students, but for
the Enghsh departme t and for the technical writing program. 1) Itcan enhance enroliments and retention in the
English program as students realize that nonacademic professional opportunities aré open to'them. 2) It can'build the
credibility of the English curriculum in the nonacademic professmnal community as students develop a more clearly
articulated understanding of their own professzonal worth. 3) It can enhance thecredlbllltv of techmcal
communication within the’ Enghsh depanment asa wide range of English students re gmded mto professxons where '
their courses n literature, criticism, and composition are specifically valued. et

‘ Mam Enghsh majors have ‘taken one or two technical writing courses, or if* they haven t they are willing to*
do so when a faculty mtemshlp director points out the advantages of such courses as preparauon for nonacademic
professxonal work. Although many of the needs of nonacademic organizations are best met: by students who have
prepared themselves specifically for the technical communication profession. nohacademic professional opportunities
do exist for students whose interests and education are in the areas of literature, composition, and literacy.
Unfonunately these opportunities are not as clearly defined as other nonacademic professions, and most Enghsh
faculty are not accustomed to seeing their field as‘hawng direct marketplace apphcatwns‘w

Wh uch j é exist? Some of the opportunities inchide the publishing inid stry. public relations
businesses and depanments ‘social’ organizations where literacy and training programs are-emphasized. Some students
even become entrepreneurs, or design jobs for themselves within corporations, situations that.did not exist until they
invented thermn. With the help of a reconceived approach to technical writing internships, students may retain their
connections to the field in which they were educated, and the field itself may increase its potential to bring about
positive change in students’ lives and in society.
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Interdisciplinary Connections






Re/inventing the Technical and Scientific Communication Wheel...

Kaaren Blom
Canberra Institute of Technology, Australia

Given the coriference theme. Reinventin g Programs in Technical and Scientific Communication, it seemed
appropriate to share with CPTSC members an account of the significance we attach to program invention and
reinvention in the Communication Department at the Canberra Institute of Technology (CIT)in Australia.

Reinvention, hke action learning. 1s a reflective and cyclical process. and thus it was that the metapher of the wheel
suggested itself to me as being illustrative of this process. The notion that wheels can be ‘reinvented” added weight to
the choice of metaphor, “for we’re discussing a process which sometimes appears to us asa dilemma. It’s a truism that
reinventing wheels is a] intless activity - it ‘belongs with fixing things that "ain’t broke . Isteinventiona waste of
ume? Or isit/as | mazmain not only not pointless to continually re-examine wh&t we're doing. but now, more

- than ever before, essential to our survival? -

The attached mind-map points to the broad'éonie\Ts within which our program in Technical Communication is
evolving at CIT, focusing on those: paradxgm shifts which are impacting most strongly on what we do and how we do
~.1it. The shifts are, of course, global ones, and none will be: unfan'nhar to CPTSC members. ..

““Inthe late 1980 ’s, industrial reform in Australia prefaceci the developmem and endorsement of a set of national
principles that are used to determine whether or not training is accredited. ThlS was followed by the advent of -

- competency-based assessment, and mcreased opportunitie: o1 ‘user-choice” in a deregulated training market. Reform
~ of public-sector financial management now sees us operatmg with budgets which fund only measurable outputs. and -
‘being increasingly accountable for ‘delivery’. the performance measures for which are no longer ours alone to
determine. Many of us ask whether teachmv can still be said to be our “business” ,

* The challenge of remventmg this wheel’ then, isto prescm: key ftmdamentals Whlle respondlng to marketplace
‘demands for program refinement and ﬂeublhty ‘The way in WhICh we accommodate the oftent apparently
‘irreconcilable forces that both drive and inspire us wxll largely determme the qualm of the educanonal e\penence we

~can facilitate for our students/clients. N e ,
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‘New Academic Organizational Structures Lead to New Opportunities and Responsibilities
- for Technical, Professional, and Scientific Communication Programs :

‘Tim Peeples

Purdue University

One of the changes that is affecting all academic areas of. study. and can be seen in the rise of “programs”” as those in
technical, professional” and scientific comnmunication. is the rise of interdisciplinarity. A quick look at:suggested areas
of proficiency and expertise for the technical. professional, and scientific communicator as argued by Donald E.
Zimmerman and Marilee Long’s “Exploring the Technical Communicator’s Roles” and Patricia A:Sullivan and James
E. Porter’s “Remapping Curricular Geography™ illustrates the rise of such interdisciplinarity. Similar stractural
changes are the case in the workplace, also. Rather than being structured within strict departmental’boundaries and
roles, as the modern workplace, postmodern workplaces exhibit flexible structuresand roles and pursue projects
through ad-hoc, project teams arranged around specific problems. (Bergquist, William. The Postmodem
Organization: Mastering the Art of Irreversible Change. San Francisco: Jossey Bass, 1993)

The area of disciplinary crossover that interests mie and that I see as both a complication and opportunity for
technical, professional. and scientific communication is the crossover between management studies-and rhetoric/
writing studies. In general, I argue that with the destabilization of disciplinary borders. it becomes impossible to say.
"X is writing and Y is management.” Instead, one must contend with statements like, “X is writing and management,
and Y is management and writing.” More specifically. I'would like to look at some ways:Shoshana Zuboff’s research
from In the Age of the Smart Machine - The Future of Work and Power offers new potentials both for management -
studies and for rhetoric/writing studies. ‘ B Coe Sl :

Management’s Effect on Rhetoric/Writing ' P LR

In Zuboff's “informated” workplace; where technologies are put to the work of generating knowledge and widening
the distribution of that knowledge throughout ttie organization, “Work’ becomes the manipulation of symbols” (23).

If writing is seen as “work™” and work is the manipulation and interpretation of symbols:within; for, and inthe name-of
an organizational setting -- that is. as disciplinary borders between thetoric/writing studies and management studies
begin to break down and a new vision of writing as work is capable of being argued - then not only do we have the - .
opportunity but the responsibility of researching and teaching disciplinary.crossovers. like the management of
collaborative. organizational waiting.

Project planning Hés-be'eﬁ'onebftheétrategies used in‘management to.orient and explore the collaborative work of -
the workplace. Project planning or project management takes into consideration the kind of cooperative relationships -
a team will/can take to complete a project, considers the role of conflict in this participation, and strategically maps

out plans for completing a project. Within this structure, several of the values of contemporary rhetoric/ writing
studies are capable of being explored and enacted: the ideological critique of social formations, the work of
collaboration, the role of consensus and dissensus in social discourse, and the visualizing of writing in alternative

maps. ‘

I 'would argue that as disciplinary borders remained stiff. it was not the place of rhetoric/ writing studies to pursue the
work on collaboration done in management studies. But as the disciplinary borders dissolve and get réformed and
restructured into interdisciplinary spaces of inquiry. it will not only be opportune for rhetoric/writing specialists to
pursue collaboration studies in management, but it will be an necessary place of inquiry.

Rhetoric/Writing Studies’ Effect on Management

Under modernist management theories, like Taylorist theory, the work of the WPA in the development.and
management of programmatic curriculum was seen as a process of identifying what needed to be taught; writing up
“the curriculum” (which was perceived as that which stood between the covers of a three-rin ¢ binder), and then using
technologies like the common syllabus to enforce consistency across courses. As Zuboff argues, in the modernist
approach to management. “Managers struggle to retain their traditional sources of authority, which have depended in
an important way upon their exclusive control of the organization’s knowled gebase™ (6). In this context, “managers
employ the technology to circumvent the demanding work of face-to-face engagement. substituting instead
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techmiques of remote management and-automated administration” (7):In the context.of WPA work. the “technology”
used to achieve this kind:of top-down management is the common syliabus and the curriculum-in-the-binder approach
to program admunistration. In this context, writing 1s seen not as a dialectical engagement or part of a larger
collaborative conversation but instead as a tool to maintain.authoritative distance from the constituencies the WPA is
to manage. e S

When management conceives of its work-as “symbolic,” as in Zuboff s informated workplace. the communications,
structures, and relatlons of management skuft Zuboﬁargues the followmgabout ininformated. orgamzauon -

Thc tewahza&on process moves away from a concepnon Gf the mformatwn assomethxng that
individuals:collect, process. and-disseminate:instead.-itinvites us o, imagine an organization as a:group of.
- people gathered around a central core that is the electronic text . Individuals take up their relationship .
- “toward that text according to their responsibilities and their information needs. . In'such a scenario. work is.
in a large measure, the creauon of meamng £ 394) : :

What does writing a curriculum mean in thlS ccnte\17 Ifwe see the cumculum as that central core that 1S the
electronic text” andif in this:context “work is...the creation of meaning,” then what becomes-of a curriculum? And
what becomes the work of the WPA?.. s - . . ; ‘

There area few people workmg n the ‘spaces of these quesnons and each keads to the concluswn that a cumculum ,
should not be seen as'a “product” but as a social process of inquiry, critique. and reconstruction; the curnculum
should'be seen as an “achievement” (Prior, Paul. “Response:Revision, Disciplinarity: A Micro. hxstorv of a’
Dissertation Prospectus in Sociology.”” Written Communication 11.4, 1994: 483-333).and as a “‘project”, (Phe]ps
Louise Wetherbee. “Practical Wisdom and the Geography of Knowledge in Composition. ” College English 53.8,
1991: 863-883; Doll, William E. Jr. “Foundations for a Post-Modern Curriculum.” Journal of Curriculum Studies -
21.3. 1989:243-253; Doll. William E. Jr. 4 Post-Modern Perspective on Curriculum. New York: Teachers Coliege
Press, 1993: Slattery; Patrick. Curriculum Development in the Postmodern Era. New York ‘Garland Pubhshmg
1995). In thisnew perspective on:management; one that places “informating ™ and rhetoncal processesaat the center
of management (an-effect of the breaking down of disciplinary borders). “the new d1v1smn of learning produces
experiences that encourage a synthesis of members “interests; and-the flow of value-addmg knowledge. helps
legitimate the'organization as a learning community” (Zuboff.394). - i S

In other words, the breaking down of the borders between rhetoric/writing studies and manégement studies has led to
changes in‘management; as well:asleading to:the changes in rhetoric/writing studies identified above. In the new .
mformated context 0f managemem the man&ger becomes more of a facilitator.of continuous. inquiry and cha ) guc
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Curncular Interdlsclplmant) of Future Programs in Technical and Scientific Communication

PeterJ Haoer
James Madison Umversxty

Despite the growing need for university graduates tramed in the theory and apphcatlon of techmcai and scientific
communication; current economic pressures placed on higher-¢ducation today make beginning a new academic
program in the field increasingly challenging. Requiring that universities and colleges scrutinize more than ever the
missions; goals, and objectives of any proposed program. university.and state oversight agencies.demand,:among
other things. that new programs complement existing programs in-unique ways. meet current and future employment
needsof the professions, attract significant numbers of new majors to-the university. deliver on promises of
invigorating local and regional economies, integrate computer technologies as not only.a central content areaof . - -
learning but also asa primary method for delivering instruction. promote interdisciplinarity among various academic
programis. and-ensure that the programs remain effective-and relevant through formalized assessment that promotes
regular curricular revision and faculty development. Although these expectations. indeed, appear daunting, designers-
of new programs can do much to enhance the “salability” of their program proposals while also strengthening the
programs by making themas interdisciplinary as program goals, objectives, and curricula allow. . .. .

ThenewB.A..B.S. M A and M.S. programs in Technical and Scientific Commumcatxon (TSC) at James
Madison University mcorporate the high degree of mterdlscxphnantv that future . programs in the ﬁeld will need to
achieve. Housed in the newly created Institute of Tochmcai and Sc:enuﬁc Commumcahon the TSC programs
consists of a core cadre of four professors who teach techmcal zmd smenuﬁc writing and draw experuse of thirty
faculty from nine departments schools and programs representmg four of the five colleges of the university to teach
supporting course work. including tmuung in communication technologies (e.g.. desktop publishing. Web page design
and construction, on-line publications, computer-graphics).‘téchnology management. logic-and argumentation, and
statistical research methodology. In coordinating faculty and resources. the TSC Institute functions as a programmatic
“umbrella” to simplify the management of such curricular and budgetary issues as course scheduling and staffing.
space allocation. compiiter laboratory use. and distribution of student credit hours that arise from pooling faculty
members from so many fields. ' :

The sharing of faculty. facility. and curricular resources among d1ﬁerent colleges departments and programs
within the university is critical to providing students with the breadth and depth of training required to compete in:the -
technical-and sctentific communication profession.:Curricular interdisciplinarity strengthens the TSC programs in. .
several important ways. First, interdisciplinary teaching expertise enriches the students’ learning experiences, as they
are exposed to varied academic training, professional experience, and pedagogical approaches. Second.
interdisciplinary instruction closely resembles the highly eclectic work world of technical communication. Third, ,
because of their interdisciplinarity allowed them to be more efficient in using existing faculty in the nine participating
disciplines, implementing the TSC programs required the hiring of only a minimum of new faculty. Moreover, the
Institute’s interdisciplinarity is highly cost-effective in terms of making full use of faculty across the university.. ...
Redundancy in faculty resources and curricula is avoided, allowing participating departments, schools, and programs .
to redirect money and positions to other areas. Finally. faculty expand their areas of teaching and scholarship through
Interaction with colleagues from fields outside their own. Colleges and universities would do well to place
interdisciplinarity at heart of their new programs in technical and scientific communication. »

Inthis CPTSC session paper. apart from describing the goals, objectives, cumcular requlrements and areas
of learning expected of program graduates, I discuss how faculty and courses shared across four colleges and nine
departments programs and schools link the new TSC programs to what will become a progressively lengthening
chain of similar programs that take advantage of the significant éfficiency practlcahty ‘and-pedagogical soundness of
mterdisciplinary programs in the field. ‘ i

TSC Program Goals and Objectlves

The B.A..and B.S. programs ¢ oﬁer students mstmctxon m the tradmonaljaroas of techmcal and scxennﬁc
at is, the study of commumcanon in field s traditionally 'assocxated with te chnical or scientific
content, such as blology, chemistry, computer science, geology mathematics; nursing. and physics’ The degree
programs also provide instruction in components of professional communication that are applicable to technical and
scientific communication, such as document design and production -publications management ‘organizational
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communication; and speech communication: c :

A range of courses in rhetoric, technical and smennﬁc communication theory writing. edmno and document
design and production provides TSC students with advanced communication skills/training that enable them to build
productive careers in business, industry, government:or academia. The uridergraduate programs also introduce
students to current communication technologies that not only enable them to produce documents of professional
quality during their studies but also train them in the typesof technological tools that they will use throughout their.
careers. Finally, students learn the kinds of research: anaiytmal .and reasonmg skills that allow themto become leaders
in technical and scientific communication. = -

“Toachieve programni objectives, the programs combme work in theory, wntmg text desxgn and: analysxs of -
communication systems and contexts to help students:acquire the knowledge and skills:needed to begin careers in the -
field. The programis einphasize scholarly: humamsttc and socral screntxﬁc perspecnves on the functxon and apphcatron
of techmcal ‘and scientific commurication. - i

“The programshave three primary missions1o provrde students w1th mstrucnon in (1) the theory and practme
of wrmng and researchinthe technical-and'scientific fields; (2) effective communication-within: orgamzatlons and (3)
communication technologtes The goals and objectlves of the programs then -areto s : :

®  provide students with the instruction needed for them to become accomphshed writers and edltors i
V  intechnicaland smenttﬁc communication. : ' » G
L provrde students wrth a strong foundatmn in‘the theory and pracuce of rhetorlc as lt apphes to

B commumcatmv in techmca[ an menuﬁc fields:
, enable majors to complete conc T tr ed‘smd‘ "~1npure natural and apphed scxences
& ‘introduce students to the.most. current commu ,catxon 1echnolog1es enablmg them .
to produce documents.of: professional quahty in their. studies while also txmmng them v
: - in the types of technological tools that they will use in. their careers: and ,
e offer students internship experiencesthat allow them to.apply the. skills learned ;-
' thie classroom to work-wotld communication situations.as they prepare for professmnals in
techmcal or scxennﬁc communication. » ‘

Essentxally the ‘program seeks to produce: graduates with the kmds of exceptlonal techmcal and sc1ent1ﬁc :
communication. analytical. and reasoning skills as‘well as sound, ethical judgment that would allow them o
becoriie leaders in thelr ﬂeid ‘on locai reglonal nauonal -and: mtematlonal levels. g

Program Areas of Learmmr :

The areas in which TSC students are’ e\pected toachieve competency before graduatmg from the B. A B S M A
or M S programs are the followmg S s . s

o 'ablhty todefine target audtences to ensure that a document meets the 1nformatlonal needs and
~ interestsofreaders: L - s T i : ;
: L . research skﬂls in gathenngmfonnatlon through such means as mtervzewmg survevs _
e library rescarch: on-line. database searches: Internet, ‘Bitriet. and WorId-Wlde Web searches o
L@ owriting -and rhetorical: sktlls (e £ logtcal orgamzatton clear and concrse stvle .error-free
grammar, ~ o
usage, and punctuation);
® editing and proofreading skills; s
® analytical skills to solve problems usmg a logical and reasoned approach
® ‘document desrgnskﬁ lav0ut and format""ty' ogra
e ey ﬁproduetton skzlls (e g.. paste-up of camera-ready copv solc
oo duties); v
®. .- sedepthof e\pemse matechmcal content area;
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" e ' inferpersonal 'skilil's? in speaking that woﬁld enablefstuderlts’ to communicate effectively with -

technical :
o ~ personnel; management dnd other communication personel:
0 o "abxhty to work collaboranveiy wrth co}leagues to compiete a document project;

‘ 0 . ' proﬁmency in usmg commumcanon technologles (eg., word processmg programs graphrcs f
software, desktop pubhshmg software databases, multrmedra software, CD ROM, Internet o
software computer hardware, computer penpherals telecommunications equlpmem) to make the

.+~ documentation process more. effective, as well as to 1mprove the quality of the documentamn itself.
~e . proficiency in speakmg readmg and wntmg ina forergn language and

-+ . understanding how effective communication should occur within an Qrgamzation.

Studernit Profile

Applicants for admission into the B.A._B.S.. M. A. and M.S. programs will come from diverse backgrounds. The
B.A‘and B. S:programs are primarily demgned for undergraduates who have chosen writing. editing. or production
work in techniical erscientific fields as their intended careers. All students complete either a concentration or cognate -
in a technical or s¢ientific field to- supplement their training in writing and editing. One-half to two-thirds of students
seek B.A “miajors or minor degrees in TSC because of their strong leaning toward the humanities and their primary
interest in ‘writing or editing as careers: About half the students pursue-a double major.or a minor in allied fields (e.g.;
mass communication, speech communication; graphic design.business), and about one-third of students are B. S.
double majors—normally seeking a B.S. major or minor in'TSC and a B.S. degree in a technical or scientific ﬁeld

(e.g.. biology, chemistry, computer science, geology. health sciences. information and decision sciences, physics).

The TSC M.A. and M. S. degrees are designed primarily for working professional communicators who seek
specialized advanced education in technical communication theory and its application in work-world contexts. Apart
from their earnest interest in expanding and enhancing their understanding of and proficiency in technical and
sctentific communication, graduate students primarily see the training as a means to advance their careers. The
programs also attract recent graduates of undergraduate programs who intend to expand their communication skills
and to learn communication managemerit before entering technical communication professions. One-half to
two-thirds of students have indergraduate or graduate degrees in the humanities, -especially in English. About
one-third of students seek the M.S “degree as they have done their undergraduate work:in such ficlds as the physmal
sciences (e:g., brology chemistry. biochemistry, physics). computer science. and applied disciplines (e.g., nursing and
medical technology), and about half the students enter-one of the proposed programs either immediately after or
within two years after completing their bachelor s degree. About half the students have three or more years of -
experience working ini the professions. Apart from offering students the rhetorical tools with which to excel in the-
professions as technical communicators, the M.A. and M. S programs prepare graduates for continued academic
studxes in the field at the doctoral level :

- “While studies ifiboth the M. A and'M.S. programs provrde students w1th a sound foundauon in wmtm .
editing. and document prodiction, the M. A degree typically-attracts students with undergraduate work centerédin ...
the humanities. Although these students often supplement their TSC degree planwith courses in the sciences,. they are..
primarily interested in gaining extensive knowledge and practice in writing and editing skilis that are not tied toa
single technical or scientific field but. rather; are applicable to multiple technical or scientific areas. Conversely, the
M.S. plan of study typically proves attractive to students whowish to complement:their: undergraduate degrees inthe-..
* sciences with advanced training in communication within theirfields. Such complementary training in technical and.
sc1ent1ﬁc commumcauon enablesM S, graduates not only:to perform more effectively as technicians. or scientists but -
also to move laterally mto wmmg cd;tmg ‘0 ‘productxon posmons orverticallyinto mana gement posmons

TSCProgram = i1 -
Requirements

Candidatés’-’forf the B AiorB:S: ‘degree nmust successfully complete,“farrrrirﬁnrurrr of:3 9cred1thours of 1ur1‘d‘c,;3rgrﬂaduate
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course work and should work with TSC Institute advisers to design a program that fits their unique educational needs
and career aspirations. Course requirements differ slightly between the B.A. and B.S. programs. AllB.A. and B.S.
majors must complete 9 hours.of core courses..and.a concentration area by taking at least 18 hours of lower-level
courses from one or more B.S. disciplines. B.S. majors must complete a cognate area by taking at least 18 hours.of .
upper-level course work (at the 300 or 400 leyel).in.one or. more B.S. disciplines. Students who double-major in TSC

ofthexr degr» Aplan)f;'f" o :

" Candidates for the M/A. or MLS. degree must successfully complete a minimum of 42'¢redit hours of
graduate course work, which includes‘atleast two'semesters of course work completed at MU Students work with
department advisers to-designa prograr that fits their unique educational needs and careeraspirations. Depending on
students” backgrounds and on options that they might choose to pursue while in the degree program, they may decide
to take course work beyond the required 42 hours to obtain additional knowledge or skills in specialized areas. For
example, students may choose to take extra course work to enhance their skills in communication technologies or to
deepen their academlc trammg n the techmcal or sc:ennﬁc content areas in whxch thev mtend to work as professmnal
wnters or editors.- : ~

“Colirse reqmrements dxﬁ"er sh ghtly between the M A and M.S. programs thle students in exther program :
must successfullv complete three core courses (9 credit hours)yand 6 hours of thesis hours, :students:seeking an M.S.
degree must take at least 12 credit-hours in-an approved technical or scientific cognate discipline (CD): blologw,
chemistry. comnmunication sciences:and disorders; computer science, dietetics;geography; geology, health sciences, -
integrated science and technology. kinesiology. mathematics; medical technology. nursing, physics. or. psychology
M.S. students also ‘must complete atleast 12 credit hours of TSC elective courses: Conversek tudents. seeking the
M.A. degrec whlch does not mcludc a technrcal cognate area, must take-at least 24:credit-hours
courses. : ‘ S s s v

Benefits of Interdlscmlmary
ngrams : :

Incorporanng the parucxpatwn of faculty: from ‘ACTOSS the dxsmphnes prowdes studems thh access to mstructors mth
a range of academic training, professional experience; and pedagogical approaches. Undergraduate TSC students can -
choosé from fifty-five different courses taught by faculty from nine departments; schiools: or' programs—English, -
speeth communication. media-arts and design. philosophy and religion. mathematics. computer science, management
information systems, integrated science and techmology. Beyond the three core courses required of the major- .. .
(technical writing; technical editing. anid research methodologies) students are required to complete courses from .~ -
diverse fields, including proposaland grant writing, medical writing. legal writing, scientific rhetoric, organizational -
communication. logic and argumentation, conflict and resolution, mediation, political communication, mass - ;
communication law, information technology tools. digital image processing, electronic publication, survey sa,mplingi ,
methods. and technology management. ‘Graduate students:can choose from twenty-six courses covering a range of
areas comparable to those on the iindergraduate level. Providing students with' academic training in such a vanety of
areds spanning a significant’ number of disciplines would be dauntmg ifnot: lmposmbk: forthe faculty and facilities of |
any one department ischool, or program:to support. o :
- Another important benefit of interdisciplinary: mstmcnon is the preparauon it provxdes students forthe: mghlv g

multldlsmphnarv work world‘oftechnical communication. Rarely-do technical communicators passa work day. .
without collaborating with technicians; scientists;ormianagers representing mynadbackgrounds in.academic! trammg ,
or professional expertise. To be sufficiently adaptableito-working with anever-changing mix of people throughout
document design process (¢.g.;information:gathering, drafting.graphicsdesign. editing; produgtion). technice
communicators must possess or be able to achieve “on the fly” varying degrees of proficiency in the concepts,
approaches. and terminology of numerous technical, scientific, or managerial fields. A heavy dose interdiscipli
carefully woven into the structure of a technical and scientific communication program gives students a heat 5
preparing them for a notably interdisciplinary profession.

i addition/ the TSC programs ™ interdisciplinarity:is highly cost-effective:in terms-of making full use.of ...
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faculty across the university. James Madison University is able to offer the four new programs consisting of
eighty-one courses taught by a cadre of thirty professors from nine different departments schools. or programs only
because of the institution’s commitment to dropping barriers between academic units—barriers too often founded
more on anachronistic definitions of disciplines’ missions, goals and objectives; on self-justification for the
continuation of academic programs and faculty posmons and on turf battles between academic units than on
providing students with.necessary preparation for the professions. The cost of the new programs is relatively minimal.
The university added a full-time faculty position in technical and scientific. communication. (mcreasmg the number of
TSC professors to four, with the initial three havmg been moved from the Englxsh department where they had been
teaching techmcal -writing courses) and provided the TSC Insutute a modest budget. In. addmon to housmg the TSC
professors and writing classes; the Institute. coordmate course and facult;y schedules with pamcxpatmg departments
schools, and programs. The- lugh degree of mterd15c1plmanty at the heart of the TSC programs enables the Insntute to
avoid offer its majors a various repertoire of relevant courses/trammg wlule also avmdmg redundancy n facultv -
resourcesandcurricula. . .
Aside from making more eﬁiment use of faculty e\pemse spread across four colleges of the umversxty the

TSC Institute also eliminates costly redundancv in resources and curricula. Several departmems and schools whose
faculty teach in the programs have eliminated courses.and programs. that the mterdxscxphnar} collaborauon revealed
to be unnecessarily redundant. The Institute also shares computing facxlmes with. other programs to reduee the nsmg
cost of hardware and software while also making better use of existing facilities.

1.+ Finally, by having the opportunity to.teach in. the mterdlscxplmarv programs, parucxpatmg faculty expand
zirareas of teaching and scholarship through mteractlon thh colleagues from fields outside thezr own. Thls :
collaboration invariably results in facuity members wxdenmg the honzons of their research growmg conmbuuons bv
faculty to their field throughvaluable publxcanons and enhanced teachmg in the classroom by. faculty who are not ‘
only more current in their fields but more mtellectually enga ged: and monvated

Conclusion

Only,the lugh degree of mterchscxplmantv has enabled our, regmnal comprehenme umversxtjy to propose and support
the ambitious new B.A., B.S.. M.A., and M.S. programs in Technical and Scientific Communication.
Interdisciplinarity ¢ enables the lnstxtute to make efficient use of faculty and fac111t1es across the university, avoid ,
staffing and curricular redundancy provlde students with the breadth and depth of training reqmred to compete in the
technical and scientific communication professxon and enable pamcxpatmg faculty to expand their areas of teachmg
and scholarship through mteractmn with collea gues ‘from ﬁelds eutsxde their own. Faced wit growmg pressure to
provide our students with.an. mcreasmgly better quality of tlon/traxmng, current and future programs in techmcal
and smenuﬁc communication will find that mterd1scxplmar1 yis at the heart of the solntlon v "
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(Creatmty)’ Ramno Professxonal Wntmv to’ a New Dlmenswn

‘ ‘B. Christinana Bn'chak
' Umversxty of Houston—])owntown' ‘

Technologlcal mnovanons ¢hallen ge traditional assumpnons about communication, prompting’ dlrectors of ‘
Professional Writing degree progmms to consider eXpandmg the curriculum. “We are establishing new relanonshlps
Presently rofessxonal wnung ciasses tend to enroII majors only from the department i whlch the degree ishoused.

retrieving, archlvmg' ahd creatmg mformanon for specxﬁc ‘audiences. -

Whether called professional writing or technical communication, our degree titles appearto the: ummtlatod
to be devmd of creatlvny Studems often need direction in recogmzmg the drama of data or the metaphors of
science. These ms:ghts occur naturally when students from various disciplines interact in the communication:
classroom acquxrmg from one another umque forms of assocxatxon for leammg in order to empower our majors we'
»must ‘add this dimension of creativity to the curriculum.

_AtUniversity of Houston-Dowmown I have developed a'set of mterdlscxpimary cotirses that enroﬂ natural
science majors ‘ ' professxonal wmmg ones. Medical wntmg ‘stience writing: and environmental writing offer
smdents ani opportunity to'pammpate mn new discourse communities * Initial writing assignments and class discussion’
reconsider creatmty wewmg itina broader social context than they have: previously. T mcorporate :
technology asa means of énabhng students to reflect on their own learning techriques. After completmg e,
introductory assignments in our electronic classroom they identify problems readers face in retrieving and processing
information, and they develop new concepts for analyzing audience needs. This metadiscourse guides them in
understanding the structure of contained knowledge and fosters an intellectual integration of disciplines. ' ~

_Having initiated the process of self-reflection, students e\pand their audience analysis to include classmates.
mteractmg ina mulucultural setting. ‘The humanist and the scientist recognize, often for the first time, the creativity
of the other. Asa dlscourse commumtv evolves in the classroom, pammpants prepare for collaboration-in‘both
academic and workplace envxronmems An urban umversny sxtuated in the rmdst of a culturaliv dlverse cxty UHD

find ourselves teachmg ina com ’ er~med1ated venvlfonment where deﬂgﬂmg WWW home pages viesfor attennon
with documenting ideas. To attempt to construct hvpertexf ‘before mastering the art of linear text evokes an-image: of :
Lemuel Gulliver designing a web site before accepting his humanity. HTML coding would provide little difficulty for
him inasmuch as he has demonstrated his skill with languages if not with sensitivity to human factors. To avoid
graduating clones of Gulliver, we need to'engage students in the instructional process, establishing a social context
within which they interact.
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Reinventing Communications Curricula in Engineering: An Invitation

Dianne Atkinson
Purdue University School of Mechanical Engineering

The conference theme, “Reinventing Programs in Technical and Scientific Communication * is an opportunity to
acknowledge the achievements of the past couple of decades and to identify new challenges. One index of our
achievements can be found in the growth of degree-granting programs over the past couple of decades. Another
index is the recent demand for technical communications in other professional curricula, especially schools of
engineering. As a position paper for the 1996 CPT SC annual conference. I would like to explore the implications of
“reinventing” our core curricula for engineering students.

The Accreditation Board for Engineering and Technology (ABET), the official accrediting authority for programs in
the US, has recently stepped up support for teaching of communications skills as part of technical curricula.
Traditionally, technical communications concerned how to do things (proposals, manuals, instructions, and reports)
because the technology was centered on things, e.g., toasters. A new agenda is emerging for technical students. These
students need to know how to do'things with people. Emerging shifts in technology—toward information and away
from things—is fueling demand for more powerfuill communication resources. As rhetoricians, we are uniquely
positioned to respond. The pressures on technical organizations to be more innovative, more efficient, and more
global now impact accrediting practices. The ABET invitation to stress technical communications is an invitation to
reinvent understandings of what constitutes competence in technical communications. We now have an opportunity
to incorporate more rhetorical perspectives building an understanding of communication as action, and of information
as a product of interaction.

I do believe the current pressures on engineering curricula constitute an important opportunity for technical
communication professionals. This June I participated in the annual meeting of the American Society for Engineering
Education in Washington, D.C. and communication competency for technical students is a major issue for these
educators. The accreditation board (ABET) is currently pressing for more communications in the engineering
curriculum and I believe we should be alert to the-opportunity to contribute to the ongoing discussion of how that is
to be accomplished.
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Developmo Programs for the Global Commumty

Debby Andrews
Umversnty of Delaware

The workplace of the 21 st century w111 be mternauonal and multlcultura} Yet many technical communication
programs; if they deal with international issues atall. dosoonly as decoration. While developing an entire program
devoted to international 1ssues would-certainly be-worthwhile: many colleges and universities are unable to devote
resources’ to such an eﬁ'ort Instead they need to mtegrate an mtematlonal perspectlve within anexisting curnculum.

- Atthe CPTSC meetmg I d like to suggest some stmtegles for such an mtegrauve approach The approach
depends; first, on hélping students to see things differently. that is;-avoid taking U.S: practices asuniversal. Second. -
it means translating that new vision into classroom and programactivities: Such activities include internships as part
of study-abroad programs, Internet collaborations and research-when virtual travel is more appropriate, and case’
studies that develop international skills in the classroomwhen neither physical-nor virtual travel ispossible. My -
presentation will describe some of these activities as we 've beenrdeveloping themat the Umversny of Delaware—at
our campus in Newark DE and through our programr in endon, which I:directed during Fall Semester 1995:

PR
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Yankee, Leave Home!: :
Reinventing Technical Commumcatlon Programs for Documematwn Abroad

; «Bruce Maylath
The Umversnty of Memphls

Sc1ent1ﬁc and techmcal communication: (STC ) programs would do. well to: remvem their programs withan
eye to documentation that now:travels the globe. In short, STC programs need to teach students how to- prepare
documents for translation.: The global'marketplace  catalyzed by agreements such:as NAFTA and GATT. andthe -
Information Age. epitomized by the commercial exchange of software (not to mention freeware on the Internet), have
combined to guarantee that documentation is now more likely than not to be used beyond national borders.  To date,
however, few STC programs have taken steps to-accustom their students to the procedures they must undertake and.
the mindset they must adopt tordeal with documents proceeding toward translation, even though interviews with
those in business and industry who deal'with international documentation (Hubbard and Hassell, Thomsomand
Camm, Capaldi) demonstrate a crying need for just such training. TR :

While some have called for-an entire course-devoted to, translanon issues thhm STC programs (Hubbard. - -
and Hassell, Thomson and Camm), others (Capaldi) have called for instruction andassignments to-be-incorporated as
a short unit within already existing STC courses. Such an approach is being piloted now at the University of
Memphis. The curriculum draws heavily from Hoft's recently published /nternational Technical Communication as
well as points discussed by Anderman and Rogers, Hardman. Kulik. McDermott, Petersen. Samuelsson-Brown, and
Wright.

The curriculum focuses on four areas:

1) Clarity, including such features as idioms, acronyms, ambiguous antecedents, the deleted
conjunction or pronoun “that.” shifts in person, shifts in words (use of synonyms), adjective
phrases, and gerunds:

2) Terminology management, including keeping a glossary of all specialized and new terms and
definitions;

3) Space and signposts, including summaries, headings. and topic sentences:;

4) Cultural and rhetorical differences, including humor and advertising slogans.

Such a curriculum exposes students not only to appropriate textual changes but also cultural differences and
useful procedures (such as terminology management). Without such a curriculum, STC students entering the
workplace are no better off than the proverbial American tourist arriving abroad who exclaims, “All them furriners
talk Yankee. Ya jes’ gotta talk real loud and real slow!™
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Service Learning and Projects-Based Education::Let’s Get Them Out of Our classes

Deborah S. Bosley
University of North Carolina-Charlette

Technical communication courses proliferate much of the curriculum in higher education. This presentation focuses
on encouraging technical communicition instructors to:use a form of collaborative; service learningand.-
projects-based education as a means of blending technical content:technical wntmg -and team collaboration with
commumty ‘awareness and mvolvement . : : ;

Service learmng has mcreased steadﬂy on umversﬁv campuses asa vxable meansof teachmg smdents the skxlis they
need to learn ina professional environment within the auspices of theirclass. That is. unlike an internship in which
students spend apprommateiv 8-10 tours per week at a corporation or-agency. students: engaged inservice learning -
work with nonprofit agencies as a ‘finction of the content they are learning in their courses. For example. students
in afirst'year biology course miight work with their local EPA to see how biological concepts inform assessments
and evaluations of waste disposal.

Projects-based education means that students learn content through working with the information rather than simply
learning about the tnformation  For example. students in atechnical communication course might prepare.catalogue .
copy for an upcoming exhibit at the local science museurn. Studentsmight prepare a series of charts Tepresenting
biological processes suitable for amiddle-school-class. In both examples. students iearn content as-well as
intdviewihg skills, understanding audierice’s'needs. a variety of document forms: etc: e

Service learning and projects-based education have theseelements in.common: Studentsare respondmg' toreal
audiences with real problems -many of which can'be solved through the kinds of writing documentation students can
provide. These curriculum changes can impact the kinds and quality of technical writing assignments because they
take the writing out of the classroom and placeitin the community:allowing faculty to move bevond case studies,
textbook asagnments and standard docmnents (proposals msmxcuons)

Thesekinds of writing’ assxgnments give: students ‘the opponumnes hto gam expenence ina pmfessxonal
environment; 2) to-write a vatiety of documents beyond the standard kinds currently assigned intechnical -
communication courses; 3) tolearn about commiitmerits.to'their community by participating in the community beyond
the university:4) to write documents that have a real purposeA audlence and 1mpact and. :a) 10 gam expenence
working: together on teams ‘ S ~ T s Fra g I

Duting the presentation; 1 will present the concepts and research that support thlS kmd of approach as weH as glve a.
multitude of examples and ideas for how instructors can mcorporate service learning, projects-based wntmg o
assigniments in their courses. Pl s e
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‘Universities and Community-Based Literacy Programs:
Connections Pushing Curncular Change in Technical Communication.

Jeffrey T Grablll
Purdue Umversxty

Ina studv of Fortune JOO and Semce 500.companies; Barbara Wn ght (unpubhshed) descnbes and
categorizes the approaches of these companies to workplace literacy practices. Finding that most of these comparies
engage in some literacy training, usually with frontline workers, she also discovered that classes-are typically .. '
taught off-site during non-work hours by either public institutions or private contractors. Wright’s descriptions are
confirmed. at least in‘part:by- ‘my ownexperiences'working with an Adult Basic Education program and the -
workplace literacies taught to-workers who-attend classes there. . The focus of my presentation is to open up for
consideration how changing notions of work and workplaces (like the move from production-based: mdusmes to.
information-based work) broadens'the range of workers who engage in technical and professional writing—in effect,
broadening what we mean by professional writing. These changes in worlk can alter in posmw ways current technical
communications prograins. : :

‘While there has long been work which looks at the movement of professional writers from academicto
workplace contexts, this research often focuses ona rather narrow range of technical and professional Wrilﬁrs-—the
engineer or manager. - This results in coursework which is‘designed to produce students for such careers, and this -
makes sense. Yet little work looksat the gap between what we know about professional writing and the. typesof
professional writing issues--writers. situations; texts--that professionals in community-based literacy programs work ,
with. This gap is particularly important given the number of businesses and government agencies who contract work
with these:.community programs. ‘This gap is important to investigate because it can help i improve the professional
wrmng instruction in commumtv conte*as and umversmes thcreby better serving workers and-employers.

My presentation examines the professxonai‘ writing gap between workplace‘ ,and community:comexts by
looking briefly at how changes in work, workers. and what counts as technical and professional communication can
alter how we think about curricula and program design. I focus on three institutions: the university: the
community-based literacy program; and the'workplace(s) which utilize both educational institutions for me needs of ..
their workers. ‘My position is that changes in work-alter-what we mean by, professmnal writing and therefore.
complicate and enrich the focus of cutricula by crossing the gaps between these institutions. Crossing such gaps
means changing the coursework for students in each'institution. drawing on a variety of expertise and experiences and -
engaging in collaborative pedagogical practices. For example. university students who are being trained for positions
of leadership in professional organizations can benefit from Service Learning coursework. Service learning
coursework can place students in contact with andallow. them to participate in commuunity programs and -workplaces
where professional writing literacy needs exist; with the goal of critical inquiry into the » wntmg and pedagog1ca1
practices at these institutions. This coursework can result in s e

© experience with a wider range of workplace writing than is currently taught in most technical
communications courses (€.g. form-filling), important in terms of enriching their educational
experiences with concrete literacy and workplace experiences

® experience with a wider range of writers and writing than normally encountered in university
settings
e experience learning from their service (e.g. tutoring) as well as from more traditional assignments

and practices like helping to improve the professional writing practices of an organization

Such a curricula also benefits students and workers in community programs and workplaces. In fact, lt has as one of
its ethical and political goals the betterment on people in these programs. not just those within universities (a key
component of service learning). I hope this presentation opens new ways of thinking about professional writing as
well as the connections between businesses and the community-based programs which provide literacy services.
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Do We Need To:Reinvent' Or Supplement Our Current
- Programs:In Technical'And Scientific Communication .

Mohsen Mirshafiei Ph.D.
CaliforniaState University, Fullerton

Since the academlc year of 1987 E 1 988 we shave been oﬁermg a l2~umt ceruﬁcate ‘programin techmcal writing.at
California State University; Fullerton » The program beginswith-a core course which focuses on the’ fundamental
aspects of scientific and technical writing‘Thé subsequent courses:are on report writing, manual and brochure
writing; specification-writing; and-feasibility studies and-proposal writing. -In.addition to steady. growth in.our core
course, several hundred students have enrolled-in the four other courses in technical writing..Some:150.students have
successfully completed the certificate program and many of thcm have become professmnal technical writers. -

Throughout the design of our technical wntmg cemﬁcate program I gave specxal attentmn to the areasin techmcal
writing which'need special conicentration “Every year-we carefully study our student evaluations of the program and
asa result: we revise onrcotirse outlines-andintroduce new teaching techniques.. Now. after eight years.in response -
to the CPTSC conference theme;” Reinventing Programs in Technical and Scientific Communication,” I have been
reflectifig-on the riced of our students:whoeare already technical communicators coming from local industry and
busiiiess. - My researchishows that a majority-of our studentsuse electronic communication. - Intheir workplace, they
use on-line documentation and-electronic delivery:::About ten percent of our students.come from such departments .-
as'English and Communications. “We encourage:these students to‘take courses in on-line documentation and other
electronic delivery courses during or after their completion'of the certificate program. This doesnot mean that we
are not open to new 1deas for cumculum demgn n scxermﬁc and technical communication for future program
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Disciplinary Trends in the Illustration of Professional Scientific and Technical Discourse

Gregory A Wickliff . -
Umvers;ty of Nm'th Camlma—Charlotte

Contemporary disciplinary trends in the 111ustratxon of profe551onal sc1ennﬁc and techmca] dxscourse have notbeen
widely identified. Identifving such trends will allow technical communication teachers to create fuller disciplinary
theories to present to pre-professional students. Thisis within the province of technical communication teachers.
since, as Charles Bazerman has written; ‘technical graphics™shift the argument into different symbolic media, but the
decisions of when and where to employ them, how they should be‘designed and what information to include are as
much writing’ ‘decisions as are word selection and organization (172). Inmost disciplines. print: journals continue to be
the'most highly respected mediumiof discourse; creating andconnmnng oonvennons mcludmg graphlcal ones.

By systematically reviewing prestigious journals from approumately 20 dxsmplm&s in three sets———one set from 1972,
one set from 1992—1I am working to create a short summaries of disciplinary trends in the illustration of those
journals. revealing editorial preferencesand responses to changing communications technologies. The journalsfor -
review were selected with assistance from professionals in each disciplirie:My hypothesis is that published visuals are
increasing in both number and variety uniformly across the disciplines, but that distinct disciplinary representational
preferences by kind remain in place in contemporary formal printed discourse.

For example. a review of issues of Nature, the journal for biological studies, for January 1972 and January 1992
shows strong disciplinary biases toward line drawings. tables, and photographs, and against flow charts and one
dimensional bar charts. Also, neither issue contained color drawings of any sort. Such observations should provide
context for classroom debate about disciplinary goals, epistemic juries, and discourse practices. They also
demonstrate the increasingly graphical character of professional communication.

: Nature, January 7, 1972 Nature, January 2, 1992
line drawings 25 23

tables 16 - 28
photographs 12 34
fine chars 11 18
flowchart 3 1
bar chart 0 , 2
scatter plot 0 21
other graphics 13 27
Total graphics 80 144

The results of such comparisons across 20 disciplines should help technical communication instructors establish
priorities for teaching technical/scientific graphics. The results should provide the basis for some discipline-specific
graphical theories that can be tested by subsequent research and by student and professional practices. Such a review
should help instructors demonstrate the overall importance of visuals to the rhetoric of technical and scientific
comnumcation.
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-~ ‘Make More Room for Ethics: - - o
Our Programs Should Address Ethical Issues Concerning Treatment of the
Participants in Empmcal Research and User Testing

Paul V Anderscm
M;aml Umversntv (Ohlo)

Atthe Nuremberg Tnbunals twenty Nazx physxcxans and three other members of the Thxrd Rexch weretried for ,
perpetrating extreme cruelties, often resulting in death. against concentration camp prisoners and other persons. They
had performed these barbarisms in order-to'study the human response to the ingestion of poison. intravenous: mjectlon

of gasoline, extended immersion in ice water-and other torturoustreatments. To defend themselves; theaccused
argued that they had merely been conducting justified biomedical experimentation: In response; the judges co,nvxctedﬂ
them and wrote the Nuremberg Code: a'ten-point statement of the conditions.under which itisethical to involve
human participantsintesearch : One principle statesthat it is “absolutely-essential thatevery humanresearch . .
participarit give voluntary consent after being fully informed about the research; including its nature, duration, and -
purpose;-as'well-as all inconveniences and -hazards: reasonably tobe e\'pected and ‘the-effects upon his [sxc] health or
person WhICh may poss1b1y contie frcm hls pamcxpatxon Lo o ~

,Some qualltanve and quanutauve research conducted by facultv and swdents n techmcal and scwrmﬁc ,
communication programs violates this principle-and related provisions for the protection of research eamcxpants that
were subsequently‘incorporated into the United States Code of Federal Regulations *U.S: regulations require that all.
institutions that receive federal funds for even a single study involving human participants establish a policy for .
protecting participants in all the institution’s research, ieven that which is not federally funded. Most collegesand
universities have adopted as their institutional policy the same evaluative criteria and procedures that are laid out in S
the federal regulations. These require that eact-human-participant project receive approval from arrindependent.
committee (called an‘Inistitutional Review Board) before the project begins: The committee assures that. among other -
things. the researchers will fully explain the study to-each prospective participarit, telling what the person willbe .
asked to'do and identifving any risks—including physical. financial; psychological, and social ones—involved with
participation. Furthermore; prospective participants must be aliowed to decide. free from-any coercion or.undue.
influence; whether or not they'wish to participate.-and those who volunteer must be free towithdraw.at any time
without penalty. No ong can give permission on behalf of someone.else, meaning :thabtcache:s;cqnnot~,vqluntecr their
students and employers cannot volunteer their workers: (Parental permission must be obtained for children and
- adolescents: ) Certain kinds of studies.are exempt from the regulation; but a recent memo from the federal Office for
Protection from Research Risks advises institutionsto establish procedures for verifying the eligibility of projects for
which exemption isclaimed: institutions should not allow researchers to-declare theirown studies exempt. CPTSC
members ought to-assure that all faculty in our programs are-aware of these regulations; and we should modify our .. -
programs so that we provide instruction about the regulationsto-all students who are likely to conduct '
human—partmpant research (mcludmg theses and dlssertatxons) under our ausplces orin their careers.

A closely related concern'is the ethlcal treatment of people who serve as’ test users in the user testmg of techmcai i

communication products:‘Since these tests are often conducted:by private organizations that have neverreceived ;...
federal funds for human-participantresearch;:the federal regulationsusually do.not apply to them. Nevertheless. we ...
should revise ourprograms to include discussion of the ethical issues-involved with the treatment of test users. This. - .
discussion should cover the importance and means of 1) gbtaining informed consent. 2) protecting test users from , . .
research risks. 3) identifying circumistances where it would be:important to maintain confidentiality of information
about test users” peformance; and4)assuring that testusers:can'withdraw from the test-at-any time without penalty. ...
The discussion should aiso hxahhght the ethical problems that can arise when employers ask their own workers to
pamCIpate in user tests. :

Proceedings; CPTSC 23rd Annual:Meeting, 1996-. 57



Adventures in Artifice Simulating Professionalism in the
- Software Development-Team . e
Anthony Flinn
Eastern Washington University
During the student presentations at the end of Spring quarter a year or so ago [ was struck by the radical
difference between the way my Software Documentation students and their counterparts in the Software. ..
Development class conducted themselves: The Computer Science students were buoyant and cheerful recounting .-
engaginganecdotesaboutthe trials; errors, and ultimate triumphs of their software development process: By.contrast, -
my students:glowered their way through, radiating:a maddened depression-over.their experience in software e
documentation:-Part of the contrast; perhaps: might be dueto the fact that in the-eyes of many; software. development .
is and will-always be infinitely more glamorous than documentation, butas I put togeth ieces of their. .
discontent. I decided that T hadn’t propetly addressed an uriavoidable contradiction trainingin prefesmonal :
collaboration—a vitdl part of the curriculum—=conflicts with the fact that student assessmentisultimately: mdtvxdual
and student patticipation in projects ends with the term, preventing the kind of collegial commitment pursuedin
industry, where the length of employment is indeterminate. In this paper I'll discuss what 1 think the training should
comprise. and then I'll suggest a response to the contradiction. that of hi ghh ghtmg rather than trvmg to obscure the
amﬁcmhtv of professional collaboration in the classroom - ; P bt ;
“Trainingin working with colleagues on'a:single project is not: sunplv oreven pnmanl aimedat roducmg A
more cheerfu] attitudes at the end of the term. Quite the tontrary—l:am generally heartened by student gru blmg ata
course’s conclusion’because it typically means that [ exacted more effort than they had planned:on:What
studentsto learn,‘though, isthat professionally collaborative effort is not merelyinevitable in'the softwa ; ry.
but productwe and desirable -Of what should this training consist? First; we must distinguish collaborative. fmm ;
““group activities, > which are typically lodged in the ¢lassroom and consist of students respondin; cally toeach
other’s writing. Though a feature of professional collaboration, it is at most a small part. Whatneedstobe -
emphasized to students is the concept of professionalism; that success comes only when all tcam members 1dent1fy
their personal initerests with the interests of the group. A grading system can easily be crafted to reward. successful
collective efforts, but that in itself is not enough, for if it teaches at all itds only y:penahzmg those who. toofully . :
inhabit the role of self-involved student they ve been told to occupy:since-age six: Students need:practical exercises i -
the anatomy and distribution of ‘project work, ‘with opportunities to.articulate and occupy the various roles members - .
must play on each project team ‘For these:exercises to be properly integrated in- work'on larger projects; students
should ¢reate simple. documented systems that spell-out each team member’s responsibilities and. nuleStone schedules
In this ¥ way students explicitly committhemselves to specific tasks. with the class as witness. - . 7
" Yeteven with such systems in place; there are inevitably frequent lapses from prafessmnal conduct ,
especxaﬁy atthe beginning and towards the end of work on the projects, when students’ ‘stress levels are at. their.
highest. Unless students face the artificiality of professional collaboration in:the classroom. a number of destructive
behaviors burst to the surface: such as receding in the face of conflict. rescuing the passive and unsure. 1eluctance to
listen, passive aggression, swallowing and then releasing resentment, and panicky efforts to dominate. At such points
we can discuss the unprofessmnal behaviors and theirsolutions abstractiy;astreatablé phenomena rather than the
results 6f particular students” failires, acknowledging that studentimpersonations-of professionalism are - '
fundamentally and institutionally problematic. This acknowledgment should help:students articulate. the dlﬁerences X
between the classroomand industry, thus'¢larifying the groundof professmnahsm the sense thatin: mdustry -ethical
behavxor demands thatworker§’ success is mutually implicating. - sy L : :
“Finally, our object teachinig professionalismisnotto learn-and: embrace mdusuy practxces for thexr own: sake
but to'learn, adapt, and critique them: taking-away at the very:least-a memory-of pleasure in collaboration ppt
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Assessing Technical Communication Programs: Who Does What to Whom and Why

-~ Meg Morgan
Umversrty of North.Carolina at Charlotte

In summer 1995.1 began a project that I expect will take several years to complete: the investigation of the way that
program assessment is bemg carried out within techmcal communication programs throughout the country

My research questions were these:

® What medelis of program assessment do adrmmstrators of technical communication programs use to evaluate
thetrprograms" e o = '

® What criteria do they estabhsh to evaluate these pro grams‘7

® How do they measure outcomes for quahty‘?

- The first phase of my work is to survey program admtmstrators listed in the STC, the CPTSC, and the ATTW
dtrectorxes and to ana]yze the responses to see wha ‘p'rogram assessment processes are in place '

Ihave pamally completed this first phase Tdid: survey program administrators, over 150 of them last spring, and I
recerved a smali response less than 30 However from that response some patterns of program assessmem do
emerge

e Whether formally or mformal]y most program admtmstrators who responded do some type of program
assessment. '
® " The program,adnumstrator seems ro be the person ;responsible for ini_tiatirtg program, assessment processes.

e " Prograim: assessment can be a highly political process one thatcan reverberate withnegative consequences B
for the program and ns pammpants = ’ e : :

In the five minutes allotted to me at CPTSC: T wrll descnbe the problems that accordmg to-survey results may arise -

from the mrttatron and 1mp1ementatton of a program assessment effort : ~ ‘

The results of my survey (which T am going to redrstrtbute in‘dmore srmplrﬁed form this’ fall 1o get a better response)

may help CPTSC as lt begms a program assessment eﬁ‘ort forits members prepare for possrble consequenees of

assessment. - : ERUE e :
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Reconceiving the Theory/Practice Relationship

Karen Rossi Schnakenberg
Carnegie Mellon University * ~

As specialists in technical and scientific communication within’ ‘the academy we face several interrelated

challenges: 1) how to maintain and strengthen our position and status, 2) how to work effectively in the face of
diminishing resources, expanding curriculum, and evolving technology, and 3) how to prepare our students to be
skllled and flexible professionals in a constantly changing workplace. =

I suggest that-we can go a long way-to meeting all three of these challeriges by rethinking the fundamental
relationship of theory to practice and the implications of this relationship for our pedagogy. We have erred; I think,
whenever we have bought into the all-too-prevalent conceptions of the theory/practice relationship as either a
dichotomy or a hierarchy, with theory as the valorized term.and the:one-with which-we seek most to identify. This has -
led. as Donald Schon (The Reflective Practitioner, 1989) and Carolyn Miller have argued, to a situation in which we
denigrate and reject affiliation with practice in order to enhance our status within the academy while we
smuhaneously seek to justify our existence in terms of practical outcomes and relevance to the current workplace

I suggest that the way out of this bmd isto reconceptuahze the theory/pracnce relauonshxp asa reczprocal one in
which both terms are necessarily coequal and present at all times and in which they consistently interact and
modify-cach other. I this conception, theories can have explanatory and heuristic value, but this value is ,
necessarily linked to.the set of practices from which the. theones are denved Thus theory is alwavs grounded in
both history and practice. and one of its values becomes helping us to understand specifics and differences across
contexts rather than providing timeless and context-free explanations of communication strategies and effects.

- David Kaufer and Brian Butler (Rhetoric and the Design Arts, 1993) have recently argued for a conception of
rhetoric as a design art in which process and product evolve s1multaneousi3 and each step in the process provides
a unique situation rather than a predictable outcome. Their definition captures a strong sense of the role I have in
mind for theory within programs in technical and scientific communication. Under this conception, theory can
provide concepts, heuristics, and procedures worth exploring but not guaranteed methods or answers.

This conception has:important implications for our curriculums: It suggests. for example; that instruction.should
proceed inductively rather than deductively; that students need broad exposure to arange of real situations and
practices—both current and historical—coupled with reflective analysis of the links between context and
communication:strategies; that courseworlk should feature a sitnational or case-based approach rather.than one based
on genre or language skills; that primary emphasis should be given-tosituational and rhetorical analysis; and that
students (and effective professionals) need to know the history of communication practices as well as related theories.
Additionally, thisconception suggeststhat academic programs can have. fruitful relationships with specific workplace -
sites- including research:into:current practices, student internships, and workplace partnerships without sacrificing ,
academic standing or running the risk of developing programs that are too narrowly concerned with current practice. .
If we view current practice as a specific and immediate instance to be incorporated into our more general and
theoretical understanding of communication practices, rather than as an end or goal, we can begin to sec our
curriculums as sites for e\plonng and expanding effective communication strategies related to science and
technology.
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" Reinventing Praxisin Technical Communication: ;
Two-Year College Programs and the Disciplinary Commumt)

Katherine S,taples
Austin Community College

~Technical communication haswaged a 1ong dlsc1plmary war over its particalar deﬁmtlon of the pracncal
Tenure battles rage over the value of workplace service, and practicing professionals criticize basic research theory
independent of application. or (by definition) praxis. The American academy.ascribes status to basw Tesearchand to
such theory.:Grant funding; subsidies; and, mcreasmgly emollments however fall on the side of the apphed and
practlcal techne- -whlch remains vulgarly solvem Ce e , ,

It s thus easy (and common) to see two-vear college programs in technical commumcanon relegated to the
practitioner category. Indeed, such programs value (and reward) active local and regional industry connections,
excellence it teaching (notresearch). informed application of theory. and a curriculum free to evolve rapidly and with-
many. dxsc:plmary partners ‘Are: these programmatxc features mere mindless techne? :

AH unsuccessful academlc programs are ahke but each successful techmcal ccmmumcauon program
succeeds in its own way. I'd like to propose that successful two-year programs, like technical communication
programs of other kinds. must balance praxis and fechne to suit larger educational (not rote training) goals. Such
programs take as their goal education which makes students responsible and actively conmbutmg members of their
professional community, informed: pohncal and economic decision makers. After all, two year colleges define
educatlonal goals as community ones..- s et

: But there are: many communmes In the post-secondary dzsc1plmary one two-year college programs tend not
to be active, visible, or particularly welcome. Without disciplinary support and pro, grammatic models. such programs.
oftent founder, vanishing or succeeding in disciplinary isolation. In either case, the loss is a sxgmﬁcant one, particularly
given the rising number of enrollments in the country’s 1,400 two-vear colleges and the i increasing need for accessxble
on-the-job education and for affordable transfer credits. Technical communication learners suffer far more than do
proorams from. dlsmplmary 1sclatxon of two-year colleges :

alin redeﬁmng praxxs Them techmcal commumcahon can redeﬁne access to membe
post-secondary community. It's time to reconsider our common dlsc1plmary originsin pedagogy-,, i
theoretical aspects of the teaching of teaching. Likewise, the technical communication discipline fosters a comple\
relationship to the workplace. an evolving multidisciplinarity, openness to change, and programmatic diversity. To
students and to professional communities, two-year college programs and service courses have an Increasingly large
role. But can the disciplinary community recognize and value that role as praxis? That remains to be seen.
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Challenges and Risks: Teaching Public School Teachers to Teach Technical Communication

Nancy O’Rourke
Utah State Umversnty

Increasingly, state legislatures are writing and passing leglslatlon mandaung that their departments of education
include technical communication in the publicschool. (To' my knowledge: Wyoming isthe latest state that successfully
passed this kind'of legislation ) However, genérally, undergraduate programs do not include any kind of course that -
even resembles “how to teach technical communication ™ Many of our graduate programs do; and some of those - -+ -
graduatesto find themselves teaching in public school systems. Nevertheless, for the graduate with.a baccalaureate . -
degree, a black hole seemns to exist in learning how to teach technical communicatior in the public school systemn.
Also, public school teachers and thexr students need to know how and why their students need to be literate in th1s
genreofwmmg B R ' » RSN

Thus, there are ramifications for social and workplace contexts, for technical communication programs-at the -
two-year and four-year college level (as well‘as technical schools), for' diminishing resourcesinthe:school systemsin -
general, as well as for the legislation that places these ethical obli ganons on thexr state departments of education—
which faﬂs uhlmately to teachers in the classroom ' : : : AN o

Hence the challenges and the nsks

As Celia Patterson pomtéd out at last year’s meeting, “[In the US] we have no central planning agency, no
government or national education office that disseminates information on the topic. andvery few curriculum: :--
materials.” It seems to me that here is an opportunity for a Writing Across the Curriculum program whereby technical
commumcannn programs could interlink with departments of secondary education as well as with discipline-specific
departments on campus, and with the non-academic work places to begin forming an infrastructure..Such an.
mfrastructure and lmkmg activities. begun on a small scale; could prove workable and not place anundue burdenon -
any one department or orgamzatxon ' e ' !

The question of availability of necessary technology for an effort ofithis kind looms large;in some states more than- -
others. Utah is fortunate in that the governor and the legislature have supported a technology initiative for some time.
Distance learning and satéllite offices plaeed strateglcally aroundithe state help supportithe state’s vision of a virtual
umversuy a space where a WA , »program such as the , ’Iihave suggested mlght ﬂounsh P e
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Technical Communication in a Post-Industrial Age: - . -
¢ “Five Key Projects 8

.‘Johndan Johnson%Eilﬁla_;:i
Pordue University/

Technical communication. as a whole: lacks agency. Certainly we do things—technical communication as a genreis .
sometimes defined as writing that does something. But we don’t-do things, it seems, of our.own volition. Our
projects are defined by others, our work seen as a form of service: Our discipline is founded on the idea-of ﬁllﬁlhng
in timely and efficient fashion, the requests made of us by engineers, by programmers;, by managers; .andby
customers. By allowing our work to be defined in this way almost alwavs in the service of other objecnves~——we aHow
ourselves to be devalued. 5 B g :

But as weenter the post<industrial age. we entera time of great potennal for eV ‘ng' th:s posmon Fxfty or
even ten years ago:technological producis generated income; in that climate, information was subordinate to ,
industry. Today, however, we live and work in aniincreasingly post-industrial age. where information is fast becommg
the more valuable product. Most technical communicators miss this fact; even as corporations. capitalizeon it: in the .
information age; technical communication can become more important than the technology. We are potermally ina
time where the technologists-and engineers should be supporting our work rather than vice versa. .

This service orientation is doubled, fractal-like, in-academia, where‘technical mmmmucauon cducators (
frequently find themiselves called upon to fulfill wish-lists of skills to industry. This positionis readily-apparentina
recentissue of Technical Commitnicdtion:oneducation. “The role of industry*in-academic/industry collaboration.

- argue three technical communicators: “isto lend the structure and services of the: institution to:a.design and.content
shaped by industry” (Krestas, Fisher, and Hackos, 1995). Another auathor cites a 1969 textbook i intechnical. ;
communication (his only bibliographic source) to argue for technical communication as “the presentation of verifiable
data” and a renewed emphasis on providing hands-on skilis-based learning in “the latest automated word processing
applications™ (Merola, 1995). I've frequently found myself on the pointy end of: such arguments. in-virulent
disagreements over whether I should be teaching basic rhetorical. usability. and visual design techniques or if 1 should
be teaching FrameMaker 4:0°or Doc2Help. I've even seen typing speed. hsted asa )Ob quahﬁcauon in want ads for
technical'writers, These things;as youmight expect. trouble:me greatly. - = '

* “Focusing primarilyon teaching skills places technical oommumcatmn ina reianvely powerless posmon ,
technical trainers rather than educators: Responding to the demands of industry. almost by definition, disempowers -
technical communicators; relegating them to secondary rolesin education; industry; and larger social spheres:
importance (see laments inKreppel, 1995, p. 603: Zimmerman and Muraski,.1995::Jones, :1995; Steve and Bigelo..
1993). A number of theorists have suggested the need to move beyond our current. limited status by | methods such
integrating technical writing earlier into the design process (Doherty-Farina. 1992; Conklin, 1993; Horton, 1993) or
by broadening our goals beyond simple skills (Selber. 1994; Southard and Reaves, 1995). “These. calls are-useful but
they doniot go far enough - Although there-are obvious (and financial) benefits to describing education in terms of
what employees will need todo (Anderson. 1985; Roth,11993). there:are: also values—extremelyimportant values—. -
n takmg abroader view, and talking about what technical communication shouldbe.. - .. o

If we truly wishi to effect change in our positions, we need to rethink-our; mxssxon m more fundamental ways
thari-how to make our current practices more efficient. Rather than respond to changes-in-industry. we need to begin
informing those changes I ve: 1dennﬁed vmh five key pro; ects for technical commumcatmn programs aswe enter the
mformanon age o ‘ s : .

1: Connect Education'to’ Work o : . : .
I mean this in a critical rather than accommedatm gway. We need to mvesu gate not only how to fulﬁﬂ the. tradxuonal -
roles ‘of technical communicators (whichias I'said-above are frequently disempowered). we.need to also look to the
types of research goingoninmanagement theory. information management, -interface design, and labor theory. Many
of the most advanced and powerful work in such areas is actually technical communication:: Hammer and “Champy’s . .
(1993) “re-engineering”, ‘oné of the latest fads in'the corporate world, is:at: 1ts lowest-level - a-critical:focus ony the :
processes of communication-within corporations. We need:todnvestigate such moyements andpamcxpate in them it
rather thai'be actedonby-them: Harmmerand Champy’swork is: groundbreakmg preclsely because most: companies. -

do not understand commumczmon mfoxmanon and knowledge We do: s v i e " .
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2. Question Educational Goals ; Clwn
Slmllarly we need to take on the difficult task of quesnomng educatlonal goals at avariety of levels. These are
questions we m CPTSC have already begun asking: should we be filling job and skill siots determined by industry?
For that matter, are more corporate-oriented organizations such:as:STC shaping roles for technical communicators,
or are they themselves filling slots dictated by industry? A more productive position (but a more difficult one) would
be to take the tact described in the first project and apply it to education. We can educate, for example, technical
communicators as labor theorist Robert Reich (1992) argues to be symbolic-analytic workers, skilled at manipulating
information networks, abstracting and-connecting disparate pieces of information in order to.construct higher order
knowledge. In somie ways; technical communicators already do this, but they fail tovalueit:In hyperte\’tual lingo, we
value the nodes rather than the hnks : : R R TR T

Questmn Educatlonal Processes and lnfrastructures
Thls is one project that many of us:are-already beginning to undertake, albeit in a haphazard Way somenmes
Computer nietworks provide the opportunity for nonstandard teaching. reaming .and working situations. Such
situations provide students; teachers, and prdfessitmals with the opportunity to:-work together-despite geographical
andtemporal differerices: At the samie time; this is one area in' which:we must exercise the most care: in‘the long run.
some forms of distance learning may tend toisolate learnersby physically:separating them from their peers and
mentor. Face it: paying for college is:always a high burdefi; giventhe opportunity, families with the choice between
sending their offspting 500 miles away and having them stay at home, many families.may choose the distance
education route: We need tomake it clear what'the benefits are of residence learning; we need to insist o defining
educattorni in broad termsthat must include:more than just:seat time and:test scores: ‘At the same time, we need to
understand ways that networked commumcatton can: pasmvely affect educatxon and work and to create addltzonal
posxmeenwronments e ST ' FR v RS cnin o

4. Build Metalnetwork knowledae and Self-reﬂectwel’ractlces o : :
Perhaps more importantly. we must move beyond the idea thatthe network isa medlum for transmxtung knowledge
A-more radical notion is that the network is also an environment for learning, working, . and living-Putin a.different
way, we need to think about new formations for knowledge that rely on-network organization. metaknowledge and .
metawork that act at a level above current knowledge structures. This:is:anotherway of saying we need to redefine:
technical communication in'broader terms than functional skills: we should be teaching rather thaninstructing We
have already begun to tesearch the dynamics of learning and -working as-a way-of improving those activities in -
areas such as-critical literacies (Selber, .1994). usability (Sullivan, 1989), and economics (Johnson-Eiloia, 1993). -
Now we can take the next step: collapsing distinctions between teacher/student/user;in an attempt to help all.of us
understand the t)’otentia‘;lzﬁchnessf‘of crossing over those functional roles:in broad:communication-contexts.

5. Rethink Interdtscxplmary CE e o i ‘

Finally, we must struggle to-overcore: dxsmplmary boundanes Manv of the thmgs T've. suggested here are drawn ;
from other fields. work I've discovered by backtracking threads from popular accounts back to professional journals
and publications. Our current approach is to take what we 're given. The:task of software decumentation, for -
example. typically starts with the end product. a* piece of late-beta or even: golden master software: We buildiour
documentation on what we're given. We are blocked out of the formative: stages—where we might make productive .
changes in the'dynamics and the form of software in order toincrease-usability and-efficiency-—because we arenot-
able to speak the discourse of software development. It is crucial that we encourage. even require. our students to.
gain the fundamentals of their respective specialty fields, perhaps multiple fields. Furthermore, we may wish to
require classes in rapid field learning that help students develop strategies and tactics fgr plckmg upthe basics of new
fields qmckly so that'they can enter into the formative stages-of those conversations. - ,

" These five projects are ambitious and difficult ones; but they re:also.crucial:ones in- reformmg our. current
status in both academy and industry. We areliving in the information age; and weare information workers: We'must -
illustrate why that work/is valuable. Although some claim that with all this-information.it is not information; but
attention that is valuable. But infact information has become:much like money. except that in its lowest common.
denominator. it’s very At'sasifyouwentto an ATM:machine to-withdraw:a-hundred dollars, and the ma,ch,me ,,
sprayed 10,000 penniesatyour head. Technical communication used:fo be:about providing information: Iman . - -
information age, anvone can provide information: If technical communication is eveninsexistence in the twenty-first
century, it will need to be about more than job skills and product support; it will need to be about teaching and
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learning and the broadest levels, about education rather than training, and about inter- and cross-disciplinary and
metaknowledge.
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Issues in Preparing Students to Write for New Technologies

Martha C. Sammens
anht State Umversm

Technical Communication programs must begm to mfuse courses in new technologies into the curriculum. For
example; if vou survey. the skills'sought by employers in recent STC job listings; you will find knowledge of on-line
documentation (including Windows 95 help), World'Wide Web development, information delivery issues. document
management systems, computer-baséd training, and multimedia presentations on the list. In addition, employersare
seeking experience in specific-software packages; including on-line help (RoboHelp. ForeHelp. Doc-to~Help, .
WinHelp, NT help development), desktop publishing (FrameMaker, PageMaker, Interleaf), authoring (lconAuthor
AuthorWare) ‘graphics (\/’1510 PhotoShop CorelDRAW H1Jack) -and; of course, Microsoft Office and WordPerfect. -

My conclusxon is'that-to prepare smdents for the job market we must offer courses in on-lme documentauon Web
page design, computer-based training. new delivery media, and other new technologies. While some may argue that
colleges and universities do not exist to “serve” industry, I'believe that technical communication courses must balance
theory with marketable job skills.

However, teaching courses in-new technologies poses new pedagogical.challenges for faculty. In ébrltrast to.
traditional writing courses, this type of course in “electronic literacy” is comprised of a variety. of technical and
coomnve skxlls There are alsonumerous pracncal CONCEINS. : :

—FUNCTIONAL studems must leam the baslc skxlls of good technical wntmg, 1nclud1ng orgaruzatlon chunking,
conciseness, editing. and good grammar/punctuation. They must also learn to work collaboratively and write and
edit on-line.

-FACTUAL.: students must learn terminology and other factual information (e.g. HTML and Internet comncepts for a
course on’ Web page desxgn the way: WinHelp compllcrs work for a course on on-line. help)

-CONCEPTUAL students must learn how to write and organize hyperte\1 They must then solve problems :
associated withnonlinear texts; including accessing information; chunking. hierarchical thinking. and: problems in
using traditional organizational techniques. : ;

-GRAPHICAL: students must learn:principles of good screen.design.and graphical user interfaces. They must also
learn to d651gn and mcorporate appropnate and effective graphlcs aswell as understand types of graphics formats.

‘-TECHNICAL students must learn how to use the computer operatmo svstem, and then the software (such as
‘RoboHelp. an HTML editor, or an authoring package). Student background and access to computer equlpmem is
often so vaned asto pose addxtlonal problems : » : S

-In addmon to these issues;: there are nUMErous: practlcal lssues of mone:y, timg, and supporl A fundamental 1ssue is

obtaining labfacilities.and the hardware and software required for the lab, then scheduling use of the facﬂltles An .
even bigger problem is the need to.constantly upgrade or even change what is taught. (For e\ample chrosoﬂ has ‘
announced that the next version of WinHelp is being replaced by-an HTML-based product). There is also.a problem

teaching all the new skills I have outlined above in the traditional 10-15 week time limit. Additional problems include |
obtaining good technical support and useful trammg matenals transferrmg large files, and gradmg and evaluatmg
0n~lmedocuments " Can R e R T )

Both faculty and adrrumstrators must be aware of NEW: challenges m teachmg COUrses in. new technology i R
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Internet in the Professional & Technical Communication Program:
Stopping, reviving, surviving

‘Dr Marsha Durham
Umversxty of Westem Sydney, Nepean

In Australia the “stop revive and survive™ slogan remmds dnvers to: avoxd acc1dems durmg long trips by stoppingto.
refresh themselves. I see the slogan on the expressway sign when Tdrive to work. Duringone trip I was reflecting on
the Federal’ gdvenuneﬁt’s cuts to the higher education budget and their possible effect on our professional- g
communication-program ' Applied to this situatior the slogan offers suggestions as to how a leader-of a technical and
ssional communication program can helpit survive the changing conditions-and values in-academe. Dependm g
on circumstances the program leader may need to'stop his or her colleagues lack of interest or activity inresearch -
and scholarship, and if the program has a poor image revive it so that it is recognized and valued in the academic
community: For'both aims the Internet may be invaluable. As a new hybrid mediun it supports anremerging and fluid
research area that has not been dppropriated by a single discipline. It also constitutes a new mode of educational
delivery that is attractive to universities concerned about funding. ' ,

Problems of survival in the academic community

In the “slash and burn” mentality that often accompanies reduced funding organizations may remove anything that
seems alieni or retrograde to their eve activities: In Australia professional and technical communication programs may
seem safe because they are so popular with undergraduates, routinely: getting more applications than funded places.
However they run the risk of being marginalized or even shut down if their activities appear divorced from the rest of
the academic cominumty ‘There are two problenis that may cause a-prograri to be petceived as an anomaly, .and
theréforé expendable: if the area of study is not seen to produce research and scholarship, and if the teaching activities
do not appear to support the university’s image.

Stopping the ‘no research’ culture ‘

Most of the technical and professional communication programsin Australian higher educatxon existin the newer
universities (post-1989). These universities are no longer funded only for teachung. They are now expected to
compete with the older, established research universities for funding that rewards research ‘outputs’ such as
publications and the awarding of postgraduate degrees and research grants. For th15 reason the newer universities are
moving quickly to develop their research and scholarship activities. S v

Unfortunately the general percept:on inthe academic comnmunity is that academies working in technicaland -
professional communication doniot contributé sufficiently to.research-and scholarship. This view is partly because the
areasis seen as being practical and thus not supportmg enqulry and theonzmg and partly because many academles n
this area mav not be actlve researchers : )

There are good reasons for their lack of participation. One is isolation. Many-academiesin this:area are the sole .
communication person in their faculty; others comprise a small group that may be peripheral to the faculty’s main
research focus. As well communication programs are ot widespread in Australia. As aresulttechmicaland -~ . .
profeésioﬁélkéomunicéﬁdnihas yet tobuild a critical mass of academies that can create a definable research culture
that can support ‘sites” of discussion and sharing;‘suich as cofiferences and publications. In comparison - - C
cation’ acadermcs in the'media and social mteractzon areas work in weIl-estabhshed research. commumues
thatprowde many opportumtxes for them : e SN S

Another reason for staff members’ mabxhty or reluctance to undenake research is their lack of research e\ipenence
-either in general or in communication itself. Many staff working in technical and professional commumcatlon in
Australia do not hkave'a postgraduate research degree, which is the usual entry point to a-research:career; in-academe. -
Others are qualified but they separate their activities so that they teach communication but research in their original
discipline. Without research qualifications or active work in the communication area staff may be unable to get major
research grants or attract postgraduate research students, who help to construct and support a research culture.

It is becoming increasingly important for the leader of a technical and professional communication program to address
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these problems and start up a research culture involving the program s staff - Is this possible? Other comumunication |
areas, such as media and social interaction, have had new research opportunities with the advent of cultural studies,
an approach that has fueled new journals, conferences and research possibilities. For technical and professional -
communication new technology may offera similar opening: Internetis useful in resolving one of the problems
identified above: By creating what amounts to virtual staff lounges Internet supports isolated-academics in becoming
aware of interesting research issues, being able to discuss them worldwide, and finding out more easily about sites
for disseminating their research results .

More importantly the Internet can itself be a rich and new area of research that welcomes the perspectives of
technical and professional communication academics. Internet is a bybrid in that it combines different aspects of older
media This quality means that it is not only open to new research problems and paths but also that it has not and
probably will not be appropriated by a single discipline. In this sense it can be characterized as a borderless’ research
area that can and does accommodate interdisciplinary and cross-disciplinary studies. In this borderless and new
research world it seems likely that technical and professional communicators can find a respected place.

In developing a research culture for professional and technical communicators who do not have a strong research
background already the program leader needs to consider a number of issues. With regard to Internet research some
of the issues are simply practical ones, such as providing sufficient technical training, hardware and software to
support staff who wish to conduct research about this new technology. It is also important for the leader to ensure
that the research activities complement the standards and activities set by the university. For example the leader
should emphasize the need for accepted qualitative and quantitative studies rather than studies that are descriptive. or
worse, merely rhapsodizing about the Net’s power. With the academic community a program leader should also
promote the program’s research activities, seek funds, support collaboration where this is appropriate, and find ways
to have the research group formally recognized, locally, nationally and internationally.

Reviving the program’s image

The professional or technical communication program may be dismissed by the rest of the academic community if it
does not appear to be a legitimate part of higher education. A program runs this risk if it is seen to concern itself
primarily with career training, basic compétencies, or skills that seem to be based more on intuition than a body of
specialist knowledge, scholarship and research.

New technologies, such as the Internet, can revive a communication program in the eyes of the academic community
by putting paid to the view that its teaching is reductionist, old-fashioned or out of sync with current pedagogical
trends and concerns. Academics working in technical and professional communication programs are at the forefront
in integrating the Internet into educational activities. As early adopters of this technology they are more likely now to
be valued in the university as educational innovators. Universities are interested in their expertise because Internet
delivery of courses is seen to offer cost-effective programs that attract both the full-fee paying students from overseas
and the local students whose work and family commitments make on-campus attendance difficult. It can mean access
to new markets because students’ physical proximity to a university becomes more irrelevant. As an example,
Nepean'’s Professional Communication Research Group used the Internet to deliver a writing subject to an overseas
institution. Its success has led to the group new offering two more Internet-based subjects to local students. The
group’s efforts have been widely publicized by the university as proof that it is pursuing innovative approaches to
teaching and learning.

When incorporating the Internet into a program staff again need to be critical. It is not enough to use the new
technology. Part of our role as educators is to analyze the changes that the Internet makes to different aspects of the
learning experience, and reflect onboth the short-term and long-term advantages and disadvantages of these changes.
Surviving

In Australia technical and professional communicators who are adept at reading the changing climate of universities
are pursuing two important goals: to develop a supportive research culture for their colleagues and themselves, and

to become known as educational innovators. These goals may best be reached by using the Internet, both as a topic of
research and as a flexible mode of educational delivery.
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The Internet offers a new and borderless area that can be useful for early adopters who use it for research and
education. It offers-an rich opportunity to:undertake activities that can revise misperceptions about technical and
professional commnunication; thus providing a way for the academics in this area to be seen as legitimate and valued
members of the academic community. As academe becomes more competitive and less well-funded, addressing these
issuesiof-legitimacy-and value are becoming increasingly important for a communication program s survival.
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- «Professional Identity and Professional Values, Now and in the Face of an Uncertain Future

W R Wlllxamson S
Mlchlgan Technologlcal Umversxty

Faced with a wide field of prophetrc visions descnbmg problems and solutmns for the next century of technical
communication practice, curriculum developers must balance excitement and fear with academic indifference.
Educators point to myriad influences ontheir work: including but not limited to.cultural movements, economic
trends, employment statistics, industrial cooperatives, ecological phenomenon, and technological developments. At
the same time; technical communticatorsseek ways and means of securing.amore clearly defined professional
1dentity and locus for professional values. Over time we can trace:the development of a basic technical communicator
tool kit that takes shape in response 1o professmnal prophecres and that: represents a.close approumatlon of our
professxon s values - ; e , . : ,

Among scholars 1dent1ty .and “values rotxghly correspond to ethos and etlucs Techmcal oonunumcators have
dealt with ethos and ethics at several levels: at the/level of the individual commum,catorandithe,;professxon asa whole;
at the level of everyday professional practice and of pedagogical practice. Taken in the context of technical
communication students and curricula; ethos and ethics take on very specific meaning for me here. As identity; ethos
is the reflection and projection of student and faculty attitudes, values and habits into professional culture. As values,
ethics isthe reflectionand pro;eeuon of curriculum values through students and faculty mnto. professxonal culture. (See
Table 1) e ar h B et e e e e e : B

Table 1: Ethos and Ethics as Reflection and Project'iorr

- [Effios__Jidentity JSelfrefiection and projection ]
B Etni]c's ’ i‘lvalue‘s* i Cumcifjlum”réﬂieet on"‘arid.fp‘rblécti’on‘ o

Using thlS mterpretatxon of ethos/tdentxty and etlucs/values I want to sh1ft the focus of this discussion to curriculum
development, faculty-student relationships, and the technical communicator tool kit. I will examine bneﬂy the impact
of a single curriculum influence—developments in computer technologies— on the identity and values of studerits
and faculty in technical communication programs. o

There isa pedagogmal basrs for expectmg ‘students to produce documents mth the ard of computer based document '
design tools The easy Jusnﬁcanons follow v

&

Revision capabilities make this practice expedient for teaching document process.
L4 Employers demand a range of software expertise from technical communication graduates,.so we
need to prepare students to meet such demands.

But the: peda goglcal value ‘goes’ deeper than: these reasons.: Computer-based document desxgn gathers together and
takes its place among several tools from the technical communicator tool kit, including expertise with software and
hardware. with layout and design, and perhaps as well with writing, editing. and client communication. Though taken
as a whole any-curriculum might value all-of these tools; mdmdual faculty do value some tools more than others. This
creates' problems both for studems and the program : v i

Within a smgle pro gram ‘We are hkelyeto ﬁnd tremendous variation among students arnong faculty and between
students and faculty in the level of experience and expertise with computer-based:document.design-technologies. Ten
years ago, students were rewarded if they used the palatino typeface instead of a typewriter, or if theyused clip art
instead of hand-drawn sketches or:cut-and-paste photoreproductions-of graphics: Technology advances..coupled with
an incteasing level of sophistication and knowledge of computer.use and graphic:design have given, students the .
power.and:capability to:makedocuments1ook more:professional -Although some fagulty:are:still 1mpressed by clxp -
art, others seem to need a 3 D animation before they’l1 take notice. - . ,
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By navigating the expectations of a series-of faculty in their programs, students begin developing asense of their
professional values, even if they don’t necessarily think of it in that way. Students can come to represent the values of
individual faculty as well. Students begin to get conflicting messages at the same time. Because of the tremendous
difference in expertise and expectation among faculty. students can find themselves in a position where their values
are called mto questxon by the people who ought to be responsible for guiding those values.

Let me provide two' examples that in my evcpenence are not isolated, although I cannot say with-any solid
groundmg are standard elther Keep in mmd these are not examples for con;ecmre They are real .

Conmder the experience: of a stadent who excels at vxsual desxgn Every document she turns i demonstrates ‘her
ability. She hasreached the point where she can easily visualize layouts and produce beautiful; professional looking
documents quickly: She encounters-a faculty member who demands a high level of textual facility-from his students,
though he also expects at least some measure of skill in visual presentation. He believes that contentisthe most-
important aspect of any document and is suspicious of documents that look “too good.™ To him. this is an indication
that the content must have suffered inithe time dedicated to the assignment he judges her prose more cntrcaliy than he
does that of students who demonstrate vxsually where thelr pnontles lie. ‘ , RS AN : >

This: student Was caught ina value—judgment crossﬁre Because she entered a:course. havmg mastered prevmus
lessonsvalued by one faculty miembershe drewa siispicious-eye from another faculty memberwho had different
professional values: There were immediate consequences for the student. Further, the situation created suspicion
between faculty members about what is valued in different classrooms, and about what those value differences might
mean in terms of the quality of the program’s graduates

Consider another example of a faculty memiber who onds to.the prophets by:teaching, computer intensive
courses. Unconvinced that there isa si gmﬁe it return or hlS students for their participation in such a course, he is

- nonetheless convinced that there are payoffs interms of his own professmnal stature. Teaching with technology has
its rewards. even if they might not be anything more grand than notice from administration. Technology also provides
a useful excuse for the drop in student evaluatlons that results in the tmnsformatlon of hlS classmom but not his '
pedagoglcal approaches '

These examples are perhaps simplistic, but indicate in a general way the implications for students and faculty of what
can happen when there is a SLgmﬁcant difference in the way the technical communication tool kit is valued across the
curriculum. Havmg said that, let me also say that T don’t think itis possible for there to be agreement across any
curriculum to the way that communicator tools are valued. But there must be some constructive resolution to-this
predicament.

I will offer two recommendations here:
1) Faculty ought to be engaged in constant reflection and reevaluation of the content of their

“wt program’s technical communicatortool kit That s, they need to ask the questions: Why have these
tools become part of our program‘7 and Why have thev come to:be valued the way thev have?

YR B Faculty eught to-engage students m these dlSCllSSl(mS whenever possxble Some students may be
able to contribute from their own professional experience. All students'would benefitfrom having
faculty members explain and demonstrate the values that underlie their pedagogical practices.

‘Btudents ought to'know whywe valile:the tools:we do./How can they evaluate those tools. cntlcaliyt
We haven t shared our: values WIth them openl) and ovenly rather than covertly‘? RS -

I don 1 mean‘to- Suggest that these reconunendauons arenotin; pracnce now. I Would suggest however that these
recommendati not often practiced consistentlyin every:program and that they are not always implemented - -
programmiatically This kind-of program=wide: re‘ﬂectton 18 key 1o understandmg the 1dent1ty and valueswe: pro;ect to .
and through our students. = TR B
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" Technologies, Cultural Representations, and:Technological Literacies

‘ .Karla Saari Kitalong .
chhlgan Technologxcal Umversm

Thei 1mpertance of technologlcal hteracy for techmca] commumcauon professmnals is largely undlsputed Technical
commumcanon programs routmely mtegrate computer'medxated commumcatxon teéhnolog1es and pedagogles into
their cumcula, often, howeve;, WIthout arucuianng how mﬂuences such as cultural e\*pectanons assumptlons and
representations inform such curricular decisions.

Popular media representations are one of the influences that shape our expectations of computer expertise.
For example, in 1996, Time and Newsweek magazine both featured on their covers, and therefore valorized. computer
wizards such as Microsoft’s Bill Gates (Time, September 16 1996) Netscape s Marc Andreessen (Tmze ‘February 16.
1996) and the consummate computer geek cartoon character Dﬂbert (/\/ewsweeA August 12 1996) Technology s

caricatures the computer e\pemse expectanons we have' of college facilty. An older college professor sits at his desk
in his book-lined office. his face fixed in‘a stubborn expressionbefitting a two-vear-6ld while-a much younger, more
technologically-adept female colleague attempts to cajole him into using “Mr. ‘Mouse™ to edit the scathing political
commentary for which is famous. Unlike ‘Gates, Andreessen, and Dilbert, this political science professor and his
Eniglish faculty ¢alicagues described by Hass arid Neuwirthcontend that “computers are not our job,” implying that
professors can concentrate on teaching: reseatch -and setvice; leaving the work of technology to the experts.

‘As someone who lives on the borderland—part technology specialist, part teacher/scholar—I've grown
increasingly dissatisfied with the division of labor that is played out in contrasting cultural images like these. Theycall -
attention to an unsetﬂmg “value gap” that absolves faculty of responsibility for understanding’ technological systems,
because computing is not their job, while departmental téctinology specialists see noneed tounderstand the -+
d1sc1phnes for which they provide technological support because computmg and only computmg is their job. The

: foHowmg are résults of that value gap. i : i : : “

"o Faculty can t effectively teach with or about technology- zf we don 4 know how to do it ourselves
Although this is the standard technocentnc argument and an important issue, 1tis not the:most -
crucial for me, because I don’t'believe that computér hteracy should be “taught” in'the same way -
that disciplinary knowledge is “taught.”

® Faculty can 't influence the future directions of technology without understanding how it was
designed to be used. Again, this is a common, but technocentric argument, and still not the most
crucial. .

@ Faculty can t maintain control of the development of our disciplinary knowledge bases if we don't

take equal responsibility for the use and development of technology within those disciplines This,
for me. is the real issue. When computers are used in our disciplines, in any capacity. they influence
how knowledge is formed. If those of us who are credentialed members of those disciplines are
satisfied that “computers-are not our job” we, in effect, abdicate responsibility for the development
of our disciplinary knowledge bases.

Academic departments and individual faculty can take several steps toward successful, critical integration of
technology. I offer the following admittedly idealistic recommendations from my vantage point as a border-straddling,

technology-using scholar/practitioner.

1. Construct curricula around a definition of technological literacy that combines the following expectations.

® Skillful, critical technology use that is contextually integrated into every class, not relegated to so
called “computer-literacy” classes, which necessarily decontextualize technology use.

e As students develop facility with the features and configurations of technologies, concurrently and
continuously engage them in critically examining how such features and configurations affect their
work and thinking processes.

2. Encourage faculty to skilfully use a variety of technologies to participate in and extend the knowledge making
practices of their respective disciplines. Possible outcomes include
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Individual faculty committed to educating themselves-about the technologies on their home and
office desktops and in student labs.

Institutions commuitted to faculty technology support aimed at in-depth curricular and disciplinary
applications, as well as the acquisition of more brodd-based technology skills and knowledge.
Institutions commutted to providing tangtble rewards for faculty technology initiative, include
ﬁnanetal compensanon as well as tenure and promotton con51deratxons Instltutlons need to be

__awarethata long-term e*cpectanon 10 assist others with technology tum intoa dtsmcentwe foreven

the most enthusiastic and knowledgeable facultv member unless approprtate compensatton IS

, provxded

3. Engage teclmology specmhste as partners m d15c1plmary knowledge—makmg 1nstead of merely the people whose ‘

Job it 1s to take care of the computers This can be achteved by means of o
‘- Indmdual faculty who take, the time. to. e\’plam thelr dlSClph ies” concems and knowledge makmg
.practices; so that the technology: specialists can prowde
_ and hire technology specialists who are mterested in and value the dtverse lmowledge makmg
.. practices of the disciplines: w1thm the department . o
.~ Institutions thatvalue technologtsts ‘total.range of e\pemse S0 that technology specxahsts
“’ rotitinely participate in curricutiim:development; shared governance; budget development, and grant :
: twrmng as weII as provxdmg gmdance and support for eemputmg e :

formed support Departments that recruit

IneShort; computmg EVeTyone’s _]Ob Computmg wﬂl—m fac:t already has—changed dlscxplmes leevmse dlscnplmes
cancharnge computing. The responsibility for computing, needs to be:shared throughout our institutions. My ,
recommendattons although 1deallst1e ‘Canserveas’ guidelmes for curricular and institutional-integration of technology..

Haas, Chnstma and Chnsune M Neuwirth. * Wntmg the Technology That Wntes Us Research on Ltteracy and the
Shape of Technology.” In-Cynthia L. Selfe and Susan Hilligoss, editors.. Literacy and Computerv The Complications
of Teaching and Learning with: Technology. New.York; MLA, 1994 o

* This-expression-was coined by Bill.- Williamson in a paper: presented atthe 1996 CPTSC E
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Technology and Technical Communication Instruction: -
-Technical Literacies for Future Professionals
“Allan Heaps:
Michigan Technological University

- As technical communication instructors, most of us feel the unmistakable tug of the marketplace, demanding
that we teach future professionals a set of quantifiable skills that will enable them to compete in thejob market. The
need to infuse computer-related technology into our teaching practices fits neatly into this skills-driven rationale as
word processing; page layout..and even HTML coding have come to define the necessary skills our-future -
professionals need to dispatch their communication opportunities with speed and efficiency. But:a practice that fits so
neatly might bear closer consideration. What:are we teaching when:we teach with technology? What kind of jobs are
we preparing our future professionals to fill? What kind of agenda are we supporting?

Technology in the technical communication ‘classroom:caribe probiematic in thatthe students want to
quickly equate what they need to learn with the surface of the assignments in the course. A technical communication
class can quickly disintegrate into an applications course for the students, resembling in their minds the C++ course
taught in computer science or the PageMaker course offered by the school of business if we do not actively resist that
move in our technology enhanced teaching. Communication proficiency transcends both technology skills AND
traditional technical communication forms. Yet we could cause our students to think that since they know HTML and
two report formats that they are qualified professionals who have “been there and done that™ More tragically. the
marketplace could come to expect that kind of training and attitude in our graduates.

Atlast year's conference in Houghton, Johndan Johnson-Eilola highlighted the present service orientation of
the technical communication field through relating a nightmare in which he hands over a finished piece of
documentation and says to the unnamed customer “Ya’ want fries with that?” (58). In truth, many of us are
teaching now because we are at some level frustrated with the Mickey D mentality of what it can mean to work as a
technical communicator. As one colleague who presently teaches at New Mexico State University puts it. “[o]f the
several jobs I held.... not one could I imagine still being interesting five years down the road... Technical writers
fare] often seen as interchangeable cogs, and to large extent the cheaper the cog the better” (Wilson. 3). So we
come to the academe with hopes of making a better world—more immediately for ourselves and in the long run
our graduates.

I recently talked to a former student who has remained a good friend. Upon graduation this budding
professional took a job with a firm as “the PageMaker guy.” I remember his excitement at getting the job offer—after
all, he had loved using that program in our class. After 3 years he has been unable to move from formatting
documents in PageMaker to project management or anything else-——even though he has trained 3 or 4 other
employees and project managers to use the program. Ultimately he will have to quit the firm and try working
somewhere else. What kind of jobs are we preparing our future professionals to fill? Using Robert Reich’s ideas in
The Work of Nations: Preparing Ourselves for 21 Century Capitalism, Johnson-Eilola pushes us to recast ourselves
as “people who analyze and arrange symbols” (58). I can’t help thinking that this kind of rearrangement is exactly
what “the PageMaker guy” needs at this point in his career, but how do we teach students to-do that using technology
and help them resist and move beyond the confining labels that can accompany computer-related technical literacies?

The appeal of technology in the marketplace lies chiefly in the ability it offers us to work both more quickly
and cost effectively, thus we fed a demand in the academe to train our future professionals with technology skills.
Stephen Katz reminds us in his haunting article entitled “The Ethic of Expediency: Rhetoric, Technology, and the
Holocaust,” of what is at stake when speed and efficiency go unchecked by humanitarian concerns such as critical
insight and social responsibility. In this article he shows how “technological capitalism™ with its roots firmly planted in
the same “ethic of expediency” makes it seem rational for us to “accept high insurance costs on plane crashes rather
than improve the safety of planes; ...decide ...it [is] more cost-effective to incur the law suits (and loss of life) caused
by the placement of the gas tank on the Pintos rather than fix the problem...” and refer to employees as “human
resources... with the metaphorical implications that they (we) can be used up and disposed of or replaced-when need
be” (272). Integrating seamless uses of computer-related technology into our technical communication classrooms
can only allow business as usual to go on unchecked and prepare our future professionals to be at the mercy of this
dog-eat-dog economy. _

The question for us should be a reflective one. “How does my use of technology in the technical
communication classroom allow for critical insight and teach social responsibility?” In her 1990 CPTSC paper entitled
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“Models for Educating Technical Communicators,”Marilyn Cooper-asks us to re-construe what we do as an activity
of “working together to create common-interests; to construct the ideals of-our society, to examine the ends of
action” (12). Therein lies the power of the classroom. Instead of simply teaching forms and technological
proficiencies we need to find ways of using technology that “‘examine the ends of [communicative] action” and
prepare our future professionals with the humanitarian insights that will check and balance the ethic of expediency.
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Business Meeting Agenda
Council for Programs in Technical and Scientific Cemmunication

23rd Annual Meeting
Sat. Sept. 28, 1996
Oxford, Ohio
Approval of minutes for 19935 business meeting (C. Rude)
Report of Publications (M. (fooper)
Secretary’s report (S. Bernhardt)
Treasurer’s Report (H. Shirk)

Report: ATTW, including the “Mega Conference” (S. Little)

Report: NCTE (K. Staples)

Report: STC (K. Rainey)

Report: The program Review process (B. Karis)

Report: Web Page and Listserv (B. Williamson/S. Selber)

New Business
a. selection of site and dates for 1998 meeting
b. small groups to make recommendations on issues an topics
¢. join the International Council for Technical Communication
d. thanks

Report of Election Committee (D. Riordan/S. Zappen)

Invitation to Austin (K. Staples)
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CPTSC
- Minutes of the Business Meeting at the Twenty-third Annual Meeting -

September 28, 1996
Oxford, Ohio

The busmess meeting was ealled to-order by Dan Riordan-at 9:00-a.m. at: the The Marcum Conference Center,
Miami-University. ’ : .

1.

h
b

2.

Approval of Mmutes The minutes were dlstnbuted read and approved

» Pubhcatlons Marilyn Cooper reported that'we had publxshed the Proceedmgs and one issue of the
- newsletter during the previous vear It was agreed that-we should publish'two:newsletters; that the fall

issue should include a wrap up on the meeting and a preliminary announcement of the next meeting, and
that the spring newsletter should contain the call for proposals for the:annual meeting: Members are
encouraged to submit items for the newsletter.

:" "Secretary’s Report: Steve Bernhardtnioted that he would soon-pass the file for letterhead and brochures

to the new secretary, so they can be updated and printed. He also thanked Carolyn Rude for acting in his
place as secretary durmc7 the prevxous vear.

Treasurer’s Report: In Henrxetta Shirk’s absence Dan Rlordan reported good ﬁnanc1a1 health for
CPTSC and presented a budget summary (attached). Membership stands at about 90. The treasurer should
continue the practice of follow=up letters to those who do not respond initially to the letter early in'the vear:

concernmg renewmg membershxps

' Report ATTW and the “Mega” Conference: Sherry Lmle reported that.a:group: had metat CCCC in

Milwaukee (1996) to discuss a conjoined meeting of groups concerned with professional communication
to explore the idea of a combined conference. They will meet again at CCCC in-Phoenix next March and
welcome interested individuals to join the discussion. The consensus of CPTSC is that we are not

o interested in opening: ‘our meeting format to-radical alteration, though we are very much interested in -
“pursuing and supporting the conjoined meeting. ‘It was variously suggested that the meeting could be held

every few vears, be international in scope, take place:alongside the:Forum meetings on international
techmical communication held in Europe every few vears, be attached to regional meetings of MLA or
ABC*focus on teaching, arid*include representatives from IEEE. ATTW :ABC.-ADE, STC. and CPTSC. -

The ATTW- call for papers for ML A 1997 is posted on their: web site. Papers are sought on Environmental:
Discourse and Instructional Design. . o

'ffRe[ioanCTE: “Katherine Staples reported that NCTE-had sponsored 'successful workshops to help high
“:scho6l and community college teachers prepare:to teach workplace communication. She aiso suggested
that Mark Reymolds, editor of Teaching English irthe Two-Year College (TETYC). be asked to include

notice of our-call for papers and annual meetmg along Wlth an orgamzatxonal descnptmn of CPTSC.

Report STC: Ken Ramey ‘described a range of STC actxvmes that should mterest CPTSC members and
their institutions. Specifically, Ken called upon CPTSC members to promote the Sigma Tau Chi henor

- “society. identify needed entries to'the bibliography of itheses and dissertations; encourage applications for

scholarships, and promote conference participation; especially via the student-conference and-graduate
student forums. He noted the funding for research grants (up to $10,000) frequently goes begging, and '
that STC had plans for the coming year to fund curriculum development projects that have a broad effect
on how technical communication is taught across institutions. Several members voiced concerns about
STC’s lack of response to requests for research proposal guidelines and Ken said he would follow up. Ken

reminded the members that they could check out STC activities at the webstte: http://www.stc-va.org.
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Program Development Advisory Board: Bill Karis noted that we had not reviewed a program during
the year as we had anticipated. so to date we have reviewed only Michigan Tech. Carole Yee suggested
that New Mexico Tech would be interested in a review during the coming year. All agreed that the review
1s worth maintaining. Bill noted he would be revising the self-report form somewhat in response to
feedback from Michigan Tech, but that he would wait until the next program was ready for review. We
should make sure that program review information is available at the website. in the brochure and
newsletter. It was pointed out that the self study document, which is printed in the 1995 Proceedings from

Houghton, could be usefil to those beginning new programs.. We should alert WPA (Writing Program

Administrators) to the service and work toward a rolling three-vear plan of review. so institutions have
time to prepare. A motion was passed to approve the current guidelines until next year.

Website and Listserv: Bill Williamson of Michigan Tech described the progreés he and Bill SeWell had

~made with the development of the CPTSC website. indicating that Todd Heinrichs (under faculty

supervisor Craig Waddell) would be taking over duties. The website has beenup for six months, and Todd

“has ideas for expansion. including on-line forms for membership, sign-up routines forithe listserv, and

built-in links to related websites.

Using a series of brilliant flip charts, Stuart Selber described the CPTSC fistserv, notéd it was still »
supported: by Clemson. and encouraged additional subscnptxons to this open, unmoderated list serving

-+ 142:subscribers.

Dan Riordan spoke to the importance of the membershlp usmg both the websxte and listserv. The
orgamzaﬂon thanks those: Wha help maintain CPTSC’s electronic presence. :

Locatmn, Format, and Theme of 1997 and Future Annual Meetmt,s

Austin will be the site of the 1997 meeting, on October 16-18 at the downtown Marriott. The “Texas

‘Partners™ who have agreed to co-host under Katherine Staples’ leadership include Austin CC. North
: Te\as State U, U. Houston-Downtown Campus Te\as Tech. and Texas A&M.

After some’ dxscussxon it was decuied to accept Debby Andrews oﬁ"er to host the 1998 meeting in

+- Delaware on the shores of ChesapeakeBay. Carole Yee suggested a meeting in- Santa Fe in 1999, which
* wwas:endorsed, .and it was agreed-to explore the-possibility.of meeting in Europe in 2000, perhaps as part
‘vof Forum or as part of -an e‘cpanded international conference. - : i

Itiwas dlscussed and agreed upon to' join the, International Council for Technical Communicatibn

- ‘Suggestionsfor CPTSC: DanRiordan moderated a-discussion of what we-should-do as a group. The

following suggestions emerged (not ranked):

ve ~«#Rursuesgreater involvement and outreach to'community colleges and high school:programs;

7 encourage efforts to conduct workshops for secondary school teachers Nangy O Rourke indicated
“oan interest inhelping -with this initiative: :

e Engagein more outreach efforts to the public on issues. of technologlcal hteracy

Seek to establish regional consortia and collaboration across programs
e Consider using the surplus in-our account to support program dcvelopment initiatives -..:
+»Work to:lncrease membership ' :

we 0 cContributeto: the listserv:to:make: n more: acnve begmmng wnh comments after thls meetmg to

'r'-share What went on w1th those mnot:present
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13. Nominating Committee: Dan Riordan noted the good work of the nominating committee which Jim
Zappen chaired. The election results are as follows:

President Steve Bernhardt
Vice President Carole Yee
Secretary Jennie Dautermann
Treasurer Henrietta Shirk
Member at Large Deborah Bosley
Member at Large Carolyn Rude
Member at Large Stuart Selber

The meeting was adjdﬁfﬁé’d'at‘ 12:00 noon. -

Respectfully Submitted,

Stephen A. Bernhardt.
Secretary

Note: These minutes are written, subnlittéd"to the Board. and printed in the Proceedings in d’rzift;they are approved
at the annual Business Meeting the following year. ' e

attachment: Financial Report, 1995-96
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CPTSC Financial Report

September 29, 1995, to November 1, 1996

BALANCE FROM SEPTEMBER 28, 1995

CREDITS/INCOME

Interest on Checking Account (9/95 through: 10/96)

Memberships -- 1996 (98 @ $20 each) £
Income from 1985 Conference L

DEBITS/EXPENSES

Printing (Stationery, Brochures, etc.) 134.

Newsletter -- Spring 1996

~ Paper 14.
’"/"‘rihtingf"” SO e st Do el DTG0
Postage Ty CBBGE et
152.67 152467
Proceedings -- 1995
Printing 1,312.30
Envelopes 33.50
Postage 107.90
1,453.70 1,453.70
Miscellaneous Administrative Costs:
Printing 27.47
Office Supplies 10.48
Exec. Comm. Meeting 90.15
Postage (Mailing for 47.36
Renewals, Ballots, etc.)
375.46 375.46
Deposit for 1997 Conference 400.00
Total: 2,516.73
BALANCE:

Respectfully submitted,

Henrietta Nickels Shirk
CPTSC Treasurer
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CPTSC
Minutes of the Executive Committee at the Twenty-third Annual Meeting

September 28, 1996
Oxford, Ohio

The Executive Committee met over dinner at 5:30 p.m. at the Marcum Conference Center, Miami University. Bob
and Evy Johnson hosted the group. Present: Dan Riordan, Steve Bernhardt, Deborah Bosley, Carole Yee. Jennie
Dautermann, Carolyn Rude, Stuart Selber, Katherine Staples (1997 host).

Absent: Henrietta Shirk.

1997 meeting: Katherine Staples described plans for the 1997 meeting in Austin. suggested “Partnerships” as a
theme (global and local), with encouragement from the committee to somehow “spice up” this theme. Various
partnerships were suggested: intellectual, disciplinary, classroom, programmatic, workplace. Katherine will pursue
Lester Faigley as keynoter, and Nell Ann Pickett as wrap-up commentator, with Nell Ann a possible keynote
backup for Lester. It was agreed to continue the practice of executive committee members serving as panel

. moderators. Katherine will check on the availability of having three breakout rooms in case we have ant abundance
of strong proposals. Suggestions were also made to consider a roundtable session and to consider a panel of grad
students

reflecting on programmatic concerns. It was agreed that it is desirable to plan an outing that does not

require Jots of driving time.

A major focus of discussion was procedures for accepting papers and planning the program at the annual meeting.
While agreeing that the meeting’s welcoming inclusiveness is a value we wish to preserve, Carolyn and Katherine
both pointed out that their experience as program chairs pointed to the need to be selective and to refuse weak or
unsuitable proposals. It was agreed that we should be clear in our call for proposals that papers should focus on
programumatic aspects of technical and scientific communication, and that proposais should be evaluated against
the thematic and programmatic criteria established in the call for proposals. It was agreed that where there was
doubt as to the strength or suitability of a propesal, a second or third reader would be called upon to help make the
decision, so it does not rest on one person’s judgment. In general, the Executive Committee believes that a quality
program must be the goal of the program chair, even if it means occasionally risking someone’s not attending
because of not having a speaking role. It was noted with irony that we had arrived at the same decision the
previous vear and had voted on a motion at the executive committee meeting to be selective in accepting proposals!
It was also agreed that the program chair is expected to work with the proposers to fine tune their proposals.

The consensus decision of the Executive Comunittee is to appoint Stuart Selber as program chair, working with
Deborah Bosley, with Carolyn Rude serving in a consultative role. Dan Riordan agreed to serve as a reader to help
make decisions about rejecting proposals. Duties of Committee Members: Steve Bernhardt distributed descriptions
of duties and briefly reviewed each position. Items of pressing business fall to the secretary, Jennie Dautermann,
who must update the brochure and letterhead and write a piece on the annual meeting for the newsletter: and to the
Vice

President, Carole Yee, who will need to begin working up a fall newsletter, with help from the Executive
Committee Members.

After expressions of thanks to Bob Johnson, Jennie Dautermann, and the faculty and students of Miami of Ohio for
the fine hosting of the annual meeting, the meeting was adjourned at 7:45 p.m.

Respectfully Submitted,

Stephen A. Bernhardt,
Secretary
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Chistine Abbott

Northern Hlinois University
301 North Water Street
Batavia, IL 60510

Paul Anderson o
English Department -
356 Bachelor Hall -
Miami University
Oxford, OH 45036

(513) 529-5221

Debby Andrews «
University 'of Delaware
735 Stevens Ave. (Home) -
Portland, ME 04103
(302) 831-8788
dandrews@udel.edu”

Dianne Atkinson
Purdue University

School of Mechanical Engineei‘in'g ‘
West Lafayette, IN- 47907- 1288 .

(317) 494-1393
dla@ecn. purdue edu

Marian Barchllon
Mamufacturing and Industnal
Technology

Arizona State Unwersuy

Box 876806 & LR
Tempe, AZ 85287-6806 - ..

Stephen Bernhardt

- New Mexico State University
Department of English, 3E
Las Cruces. NM ‘88003
sbemharﬁmnsu edu' R

Chris Birchak” » il
University of Houston Downtown
Department of English :
One Main St., #1045-S - =0
Houston, TX 77002

Kaarer Blom'’ i
Canberra’ Instxtute of Techno]ogy
Australia” :
kaaren blom@cit.act.edu.au-

Appendix A:
CPTSC 1996 Conferees
Deborah Bosley -
Department of English
UNC—Charlotte
Charlotte, NC .28223
dsbosley@unccv.uncc.edu

Tracy Bridgeford
Michigan Tech. University
Department 'of Humanities
1400 Townsend Drive
Houghton, MI 49931

Marilyn Cooper

Michigan Tech. Umiversity
Department of Humanities . -
1400 Townsend Drive
Houghton, MI 49931

Pat Cornett ~
Humanities Department .
Lawrence Technological
University

21000 W. 10 Mile Road :
Southfield, MI 48075 "+

Jennie Dautermann -’
Department of English
Miami University

303 Bachelor Hall . 0 s

Oxford, Ohio 45056

Katherine Durack

25 E. 40th #35A
Indianapolis, IN 46205
durack@iquest.net :

Marsha Durham

University of Western Sydney, R

Nepean

P. O. Box 10, Kingswood
NSW, Australia 2747

m. durham@nepean uws.edu:au.

Pam Ecker e
Cincinnati State: Tech and
Comm College

3520 Central Parkway -
Cincinnati, OH 45223-2690:

Anthony Flinn ,
Eastern Washington University
Department of English

MSH# 25

Cheney. WA 99004

(509) 359-6863
aflinni@ewu.edu

Jeffrey T. Grabill

Purdue University .

West Lafayette; IN 47904
jerabill@omni.cc.purdue.edu

Peter Hager

Department of English

James Madison University
Harrisonburg, VA 22807
hager@jmu.edu -

Sandi Harner
Cedarville College
PO Box 601
Cedarville, OH 45314

Laurie Schultz Haves
University of Minnesota
Department of Rhetoric
277 Coffey Hall

1420 Eckles Ave.

St. Paul, MN 55108-1030

Allan Heaps , ;
Michigan Tech. Umver51ty .
1400 Townsend Drive
Houghton MI 49931 ...

Russel lest B
University of Tennessee
Department of English

401 McClung Tower o
Knoxville; TN : 37996~0430

Don Humphreys -
Cedarville.College

PO Box 601

Cedarville, OH 45314
Margaret Hundlebv .
Michigan Tech. Umversny
Humanities Department
1400 Townsend Drive
Houghton, MI 49931
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Robert Johnson
Department of English
Miami University
Oxford; Ohio 45056

Johndan Johnson-Eilola
Department of English
Purdue University

West Lafayette. IN 479071356

Bill Karis

Clarkson University
Department of Technical -
Communication’ - /.
Box 3760

Potsdam, New York
13699-5760 '

Michael Keene

University of Tennessee
Department of English

401 McClung Tower
Knoxville. TN 37996-0430

Charles Kemnitz
Pennsylvania College of
Technology

One College Avenue
Williamsport; PA 17701
ckemnitz@pct.edu

Karla Saari Kitalong ¥
Michigan Tech. University
1400 Townsend Drive B

Houghton, MI 49931

Maria Kreppel
College of Applied Science
University of Cincinnati’

Cincinnati, Ohiei45221-6103"" .-

Sherry Little

Dept. of Rhetoric and Wntmg L

Studies

San Diego State University * "

San Diego, CA 92182-0344"

Jean Lutz ;
Department of Enghsh
Miami University "

Oﬁord Ohlo 43036 »;:;": LeL g

Bruce Maylath

English Department
University of Memphis

P. O. Box 526176 - - ‘
Memphis, TN 38152-6176
bmaylath@cc. memphis.edu

Mohsen Mirshafiei

California State Umversxty
Fullerton

Dept. of English & Comparatlve
Literature .

800 N. State College Blvd.:
Fullerton, CA 92364

David Morgan
Canberra Institute of
Technology, Australia.

Meg Morgan

UNC, Charlotte
Department of English
Charlotte, NC 28223 -

Ron Nelson ,

English Department: :

James Madison University
Keezell 222 Hamsonburg VA
22807 '

Nancy O'Rourke

Utah State University. =
Department of English
Logan, UT 84322-3200

Don Payne

Department of Enghsh
lowa State University
203 Ross Hall

Ames, TA=500 o
(315) 294~ 2180

Tim Peeples R
Department of Enghsh
Purdue University

West Lafayette, IN 47907

peeples@onini:cc.purdue.edu.. - -

James Poner : e
Department of. Engllsh

Purdue University :
West Lafayette, IN 47907-1356
Jjporter@omni.cc.purdue.edu
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Kenneth T. Rainey

Southern Polytechnic State Univ.
1100 S. Marietta Pkwy. -
Marietta; GA 30060

(404) 528-7209- - -
krainey(@st6000.sct:edu

Dan Riordan

U. of Wisconsin-Stout
141 Harvey Hall .- . .
Menomonie. WI 34751

Carolyn Rude ;
Texas Tech University
Department of English
Lubbock, Texas 79409-3091
ditcr@ttacs.ttu.edu

Martha Sammons "

. Wright State University

Dayton, OH
msammons{@desire.wright.edu

Gerald Savage - -

English Departmem

[llinois State University
Campus Box 4240

Normal, IL 61790-4240

(309) 438-7986 :
gjsavag@rs6000.cmp.ilstu. edu

Karen Rossi Schnake.nbcrg ,
5000 Forbes Avenue B
Carnegie Mellon. University
Pittsburgh. PA 15213

(412) 268-2659

Stuart Selber o e
Technical Commumcauon and
Rhetoric Program, . -
Department of Enghsh
Texas Tech University, ..., ..
Box43091 ;
Lubbock, TX, 79409-3091
selber@ttu.edu . .

Herb Smith

Southern College of Technology. .

1100 South Marietta. Parkway
Marietta, GA 30060-2896 ..
(770) 528-T475- - - .
hsmith@sct.edu



Katherine Staples

Austin Community College
11928 Stonehollow Drive
Austin, TX 78758

(512) 832-4831
kstaples@bga.com

Gil Storms
Department of English
Miami University
Oxford. Ohio 45056

Gregory A. Wickliff
English Department
UNC-Charlotte
Charlotte, NC 28223

Harriett Wilkins

~ School of Engineering and
Technology

799 W. Michigan St.
Indianapolis. IN 46208
wilkins@tech.iupui.edu

William J. Williamson
Michigan Tech. University
1400 Townsend Drive
Houghton, MI 49931

Carole Yee

Humanities Department
New Mexico Institute of
Mining and Technology
Socorro, NM 87801
cyee@nmt.edu

Mike Zerbe

Department of English
Purdue University

West Lafayette, IN
47907-1356
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1st
2nd
3rd
4th
Sth
6th
7th
8th
9th
10th
1ith
12th
13th

14th
15th
16th
17th
18th
19th
20th
21st
22nd
23rd

Appendix B:

Annual Meetings, Sites and Dates

University of Minnesota
Boston University

Colorado State University
University of Minnesota
Rensselaer Polytechnic Institute
Oklahoma State University
University of Central Florida
University of Washington
Carnegie-Mellon University
University of Nebraska

La Fonda

Miami University

Clark Community College

University of Central Florida
University of Minnesota

Rochester Institute of Technology

San Diego State University

University of Cincinnati

Boise State University

University of North Carolina-Charlotte
New Mexico State University
Michigan Technological University |
Miami University
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St. Paul. MN
Boston. MA
Fort Collins, CO
St. Paul. MN
Troy, NY
Stillwater. OK
Orlando, FL
Seattle, WA
Pittsburgh, PA
Lincoln, NE
Santa Fe, NM
Oxford, OH
Portand. OR
Vancouver, WA
Orlando, FL
Minneapolis. MN
Rochester, NY
San Diego, CA
Cincinnati, OH
Boise, ID
Charlotte, NC
Las Cruces, NM
Houghton, Ml
Oxford, OH

1974
1975
1976
1977
1978
1979
1980
1981
1982
1983
1984
1985
1986

1987
1988
1989

1990

1991
1992
1993
1994
1995
1996
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President:
Vice-President:
Treasurer:
Secretary

Members at Large:

Past President:

President:
Vice-president:
Treasurer:
Secretary:

Members at Large:

Past President:

Appendix C:
1994-1996 and 1996-1998 CPTSC Officers

1994-1996 CPTSC Officers

\

Dan Riordan
Marilyn Cooper
Henrietta Shirk
Steven Bernhardt
Deborah Bosley
Carolyn Rude
Katherine Staples
James P. Zappen

University of Wisconsin-Stout
Michigan Technological University
Boise State University

New Mexico State University
University of North Carolina-Charlotie
Texas Tech University

Austin Community College

Rensselaer Polytechnic Institute

1996-1998 CPTSC Officers

Steven Bernhardt
Carole Yee
Henrietta Shirk
Jennie Dautermann
Deborah Bosley
Carolyn Rude
Stuart Selber

Dan Riordan

New Mexico State University

New Mexico Institute of Mining and Technology
North Texas State University.

Miami Untversity

University of North Carolina-Charlotte

Texas Tech University

Texas Tech University

University of Wisconsin-Stout
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Appendix D:

CPTSC List of Members
Name: - Business-Address Home Address - Office Phone/ Home Phone/E-mail
Christine Northern TIlinois 301 N..Water Street - '813-753-6606
Abbott University Batavia, IL - 630-406-1780
Department.of English 60510 - chabbett@aol.com
Dekalb, IL T
60113
Nancy Eastern'Michigan 2770 Kimberly - 313-487:0130 -
Allen University’ : Ann Arbor, Ml 313-996-3985
Department of English 48104 “eng_allen@emuvax.emich.edu
Ypsilanti, MI o
48197
Gerald J. Uiversity of Wisconsin - 3535 N Cramer:St. 414-229-4511
Alred Milwaukee Shorewood, WI 414-964-4472
+ ... Dept. ‘of English 53211 alred@csd.uwm.edu
Curtin Hall PO Box 413
Milwaukee, WI
53201
Paul V. Miami Umversm 1316:Dana Br...» - -513-529-3418
Anderson (Ohio) i Oxford, OH 513-523-1548 :
Deptartment :of Enghsh 45056 anderspv@muohio.edu
-Bachelor Hall
Oxford, OH
45056
Deborah C. 735 Stevens Ave i Univ. of Delaware < 302-831-8788
Andrews Portland;: ME Dept. of Englishusne . 207-797-0236: .
04103 - Newark, DE T dandrews@udel.edu
19716-2537 T
Dianne Purdue University - 626 Rose Street.©.70 - 317-494-1363
Atkinson School-of Mecharical West Lafayette, IN = .. 317-746-1011"
““Engineering © - 47907 ‘ dla@ccn. purdue.edu
West Lafayette, IN T
47907
Marian G. Arizona State University 5804-8::Country Club: Way 602-965-8669 .
Barchilon Dept. of Manufacturing ~ Tempe, AZ:. .. ... 602-839-4553 .,
-and’Industrial Technology 85283 atmgb@asuvm.inre.asu.edu
Box 876806 g :
Tempe, AZ
85287-6806
Stephen A. New Meéxico Statef:" 4583:8andalwood. Pr: - 505-646-2027
Bernhardt University Las Cruces, NM -+ - 505-521-4961 -
Dept. of Enghsh 3E 88011 .. shernhar@nmsu.edu
Las Cruces, NM ¢ RS
88003
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Name - ‘Business Address Home Address . Office Phone/ Home Phone/E-mail
Beatrice Umniversity-of Houston - 3902 Cypressdale 713-221-8480
Christiana Downtown Spring, TX 713-353-8674
Birchak Department of English 77388 - birchak@dt.uh.edu
One Main St.. #1045-S :
Houston, TX
77002 ,
Kaaren Canberra Institute of 37 Mortlock:Circuit +61-6-241-5742..
Blom Technology Kaleen ACT 2671 kaaren.blom@cit act.edu. au
 Communication Dept Australia ,
* Bruce Campus
P.O. Box 826
Canberra ACT 2601
Australia
Randy Millikin -University 4634 Hale Drive 217-424-6264
Brooks 1184 W_Main Street Decatur, IL 217-877-2966
Decatur; IL 62526 rbrooks@mail. millikin.edu
62522 - '
Rebecca E. Iowa State University 112 North Riverside Dr. 515-294-3654 -
Burnett Dept. of English Ames, [A 515-233-4506 -
203 Ross Hall 50010-5971 ‘Fax: 515-294-6814
. Ames. IA rburnett@iastate.edu
50011-1201
Charles P. New Mexico Institute of 4400 Tulane Dr.NE 505-835-5284
Campbell Mining &Technology ~ Albuquerque. NM - 505-881-2861
Humanities Department 87107 i cpc@nmt.edu’
Socorro, NM cpec@swep.com
87801
Mary B. University of* 714 Bellevue Avenue: E . 206-543-4557.
Coney Washington - - . #603 X 1206-323-4200
gg?rinﬁfn nggggca_l- Seattle, WA mary@uwic.washington.edu
14 Loew Hall, FH-40 98102 SR
Seattle, WA
98195
Marilyn M. Michigan Tech “402°'W. South‘Avenue “906-487-3233
Cooper University Houghton, MI' : 1906-482-7834
“*Dept.of Humanities 49931 mmcooper@mtu.edu
1400 Townsend Drive ‘ S
Houghton, MI
49931
Jim New Mexico Institute of 635" Newberry'Road 505-835-5172
Corey Mining & Technology ~ Socorro, NM .- =+ 505-835-3485
Humanities Department 87801 .
Socorro, NM
87801

104" Proceedings,; CPTSC 23rd Annual Meeting; 1996



Busmess Address

3101 S. Dearborn
Chicago, IL
60062

Name Home Address Office Phone/ Home Phone/E-mail-
Pamcxa L o Lawrence Technologlcal 31651 Auburn Dr. 810-204-3655
Come’t‘t“ y g?rlg;;sruyrech Comm Blmungham Mi 810‘;258'\-9214
Program 48025 cornett@,ltu.edu
Humanities Department
21000 W 10 Mile Rd
Southfield. M1
48075 N A RE T .
Donaid H. -~ Auburn University +2114 Hamilton Place N. -~ 334-844-9061
Cunningham - Department of English- ' -~ Opelika, AL .334-745-6059
9020 Haley Center 36801 .cunnidh@mallard.duc.auburn.edu
Auburn, AL
36849
Doug Allyn & Bacon ' 800-455-2234 x8025
‘Day 1908-B Larchmont  Fax: 512-447-2489
- Drive o 512-447-0911
Austin, TX B dougdayab@aol com
78704
Lynn  New Mexico Tech P. O. Box 28 - 505-835-5123
Deming’  Dept. of Humanities  San Antonio, NM ©505-835-4429
o * Socorro. NM 87832 -~ ldeming@cramer.nmt.edu
87801
Katherine T, Whittman-Hart, Inc. 1317:375-9696
Durack ~  Two Parkwood 17:920-9762
310 E. 96th Street, Suite urack@iquest.net
100
Indianapolis, IN
46240 ‘ B ,
David L. __ Oregon Institute of ~ 2025 Leroy - 503-885-1393
Dyrud ~ Technology ~Klamath Falls, OR 503-883-2365
' ‘Communications 97601-1861 - “dyrudd@oit.osshe.edu
Department SR
Klamath Falls, OR
. 97601-8801 ‘ )
Kate _ Portland Community 17705 NW Springville (303) 614-7340
Bvans * College Portland, OR =~ ﬁ*(oog) 635-6540
B © 2398 Hillside Lane 97229-1744 =
Lake Oswego, OR
97034
Susan ‘Tfinois Institute of ~ “1917°N. Hudson Avenue! -+ 312:567-3463
Feinberg Techn Chxcago 1L 312:255-0498
‘ ' Humarities Department 60614

 feinbergi@charlie.acc it edu
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MSN 3E4
4400 Univ. Dr.
Fairfax, VA
22030-4444
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Name - Business Address. " Home Address Office Phone/ Home Phone/E-mail . -
Alexander . Drexel University 137 Henley Rd. "215-895-1819
Friedlander 9B/5044. Wynnewood PA 610-649-3990
: ,32nd ;md Chestnut 19096- 3535 - friedlac@post.drexel edu
Philadelphia. PA R
19104
Rebecca 3M-OLS LDR EDUC Technical Communication 612-733-3096
Fulier - “P:OQIBox 33225 976 Winterberry Dr. . : 612-739-9160
: '*fS . Pail; MN Woodbuiry, MN~ rafuller@mmm.com
55133:3225 551259122 o s
Petra M. . U.S.;Air Force Academy 6515 Delmonico, #17 . 719-599-0057
Gallert - -HQ USAFA/DFENG Colorado Springs, CQ. . _gallenpm%defeng%usafa ,
: Falrchxld Hall 80919 (@dfmail2 usafa. wil 4
USAFA..CO
80840
Jeffrey T. -+ . Purdue-University . 317-494-3723
* Grabill . 919 North Street . ,7317-423 1461
Lafayette, IN _ jerabill@omi.cc. purdue.edu
47904
Peter J. -»»James Madison University . 340-368-6202
Hager ‘Department of English . hagerpj@jmu.edu
.+ Harrisonburg, VA ,
22807
Craig J. - Metropolitan State 11015 Mayfield Ave. N.. .. 612-772-7752
Hansen .+ University Stillwater, MN  612-430-2687
. -Wrnting Department 55082 o chansen@msusl msus.edu
_ 700 E. 7th Street .
St. Paul, MN
55106 o o
Laurie S. -~ University of Minnesota . -2280 Folwell : 65127624-4212
Hayes - Department of Rhetoric ~ :St. Paul, MN 612-645-1355 .
277 Coffey Hall 55108 - Ihayes(@maroon. tc.umn.edu
1420 Eckles Avenue ’
St. Paul, MN
55108-1030
James M. eorge Madisone: - ...3:Cedarwood Ln. Do 703 993-2772
Henry #rldniversity Lewes DE. .
t+2»Department of English, 19958




Name

Bti’siness Add;eSs’ '

Home Address

Office Phone/ Home Phone/E«mail -

Russel
Hirst

Helen E.
Hodgson

Anita
Jawary

Jack W. ,
Jobst

Simon S.
Johnson

Johndan
Johnson-Eilola

William
Karis

Judith
Kaufman

University of -l ennessee
Department of English
401 McClung Tower
Knoxville, TN
37996-0430

Westminster College of
SLC
Department of
Communication.
1840 South 1300 East
Salt Lake City, UT
84103

Monash University
Dept. of. Computer

.. Science

Wellington Road
Clayton 3168
Melbourne, Australia
Michigan Tech
University

Humanities Department
1400 Townsend Drive
Houghton, Mi

49931

Oregon State University
Scientific & Technical

-.Communication -

Program

Corvallis, OR
97331-5302

Purdue University
English Department
West Lafayette, IN
47907-1356

Clarkson University
Dept. of Technical

‘ kCommumcauons

Box 5760

Potsdam, NY
13699-5760

Eastern. Washington
University .
Enghsh Dept., MS-2:>

526 5th Street

Cheney, WA
99004-2431

1717 Caplstrano Dnveff o

Knoxville, TN
37922 -

1328 Egst Laird Ave.
Salt Lake City. UT
84103

RR #1 Box 204

Houghton, MI

49931

1210.8E Park Ave. »
Corvallis, OR o
97333-2130

15 Leroy Street
Potsdam, NY
13676

2407 W. Pacific Ave.
Apartment C
Spokane, WA
99204-1144

~I73-073-3401

4235394765
FAX: 423-974-6926

‘tkh@utk edu

801-488-1691
801-581-0707
Fax: 801-466-6916

h-hodgso@wcslc.edu

03-99055210
~ anitaj@cs.monash.edu.au

~ 906-487-2066

906-482-7584

_jiobst@mtu.edu

541-737-1650
541-753-0234

-.johnsosi@cla.orst.edu

317-496-2 373

317-567-2017
Johndan@,omm.Qc.purdue.edu

315-268-6484
315:265-7115
kaer@icraft’. camp clarkson.edu

509- 339;2311
309-624 3737
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Name

‘Business Address

Home Address

Oﬁice Phone/ Home Phone/E-mail

Charles F. Penn College of 1650 Lincoln Avenue 317-326-3761

Kemnitz Technology Williamsport, PA” 717-326:5422
One College Avenue 17701 ‘ckemnitz@pct.edu
Williamsport. PA '
17701

Karla Saari %di¢Mggft; Tech 1101 Ethel Avenue 906-487-3262

Kitalong mversity Hancock, MI 906-482-3656
Depanmentol g Ssongiam i
1400 Townsend Drive . o
Houghton, MI
49931

Maria C. Unlver51ty of Cincinnati 3267 South Woods L. 513:556-4692

Kreppel ~ College of Applied Cincinnati, OH 513-631-0616 ‘
Science 45213 kreppemc@uc edu@pmdfi@uccc
Cincinnati. OH R '
45221-0103

Gisela University of WISCOI!SIH 1138 Shorewood B}vd 608 i25";4};‘}7 or 2472

Kutzbach bMidlsgg Madison, WI - 608-238-0420
Preol}" Ic);ev.ngmeermg 53705 ' kutzbachf @engr. wisc.edu
1510 Engineering Drive
Madison. WI
53706

Tom Cleveland Clinic 13849 Edgewater Dnve T 216-444-1260

Lang FYoundaton Lakewood, OH ~ "216-228-6957

. - ]Sgg_egt;ﬁc Publications, 407 langt@cesmtp.ccf.org

9500 Euclid Avenue -
Cleveland, OH
44195 |

Carol Syracuse University 8035 Shadow Rock 315-443-1067

Lipson Writing Program. 239 Manlius, NY '315-682-3755
HBC 13104-9728 cshpson@maxlbm syr.edu
Syracuse, NY
13244-1160

Sherry Burgus  San Diego State 2482 Valley Mill Rd. 619-594-5238

Little University El Cajon, CA 619-448-1219
Dept: of English & 92020 slittle@mail sdsu.edu
Comp. Literature . o
San Diego. CA
92182-0295 ‘

Thomas L. Thomas Nelson 804-825-3663

Long Commumty College 804—833-4 923

' ‘English Department longt@mcc cc Va us

Box 9407 ,
Haropton, VA
23670
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Name

. Business Address

 Home Address

Office Phone/ Home Phone/E-mail

Carl R.
Lovitt

Nancy R.

MacKenzie

Karin
Mardsjo

Bruce
Maylath

Carolyn R.
Miller

Denius
Minor

Mohsen
Mirshafiei

David H.
Morgan

Clemson Universitv
Pearce Cemer 402

‘Strode

Box 341504

Clemson, SC
29634-1504

Mankato State
Umver51ty o
English Dept MSU 33

" Mankato, MN'

56002-8400

University of Linkoping
Dept. of Technology &
Social Change
S-58183 Linkoping
Sweden

The University of
Memphis
English Department
P. O. Box 526176
Memphis, TN
38152-6176

North Carolina State
University
Centerfor . .
Communication in
Science, Technology &
Mgmt.

Box 8105

Raleigh, NC
27695-8105

~~Louisiana Tech-

University

English Department
Ruston, LA

71272

California State
University, Fullerton

‘Dept: of English and

Comparative Literature
800 N. State College
Blvd.

Fullerton, CA -

92364" "

P.O.Box687
Civic Square

ACT 2608
Australia

214 Wren Street
Clemson, SC
29631

621 Grant Avenue -
North Mankato MN ‘
56003 )

2240 Sargent Avenue
St. Paul, MN
55105-1158

1102 Glenwood
Ruston, LA
71270

425 E. Rockaway Drive
Placentia, CA ’
92870

81 Lowanng St
Braddon ACT 2601
Australia

803-656-5418 -

' 803-654-3867

lcarl@clemson.edu

507-389:2117

507-387-1679
FAX: 307-389 5362

nmackenzie@vax }: mankato.msus.edu

+4613282190"
karma(@tema liu.se

1901-678-4490
612-699-8446

bmaylath@cc. memphis.edu

919-515-4126
crm@unity.ncsu.edu

3182573563,

318-255-6045 -

714-773:3163
714-372-3474

Fax: 714-:449-5964

mmirshafiei@fullerton.edu

+61-6-249-7097
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Name . Business Address "Home Address - “Office Phone/ Home Phone/E=mail
Margaret P. UNC; Charlotte 9001 Nottoway Dr. .+ = 704-547-4210
Morgan Department of English  Charlotte, NC 704-549-5728
Charlotte, NC 28213 mpmorgan@email.uncc edu
28223-0001
Daniel ] Dnattute of Technology. 7621 Blue Rd 3157927322
Murphy Utica/Rome Barneveld, NY murphy@sunyit.edu
School of Arts and 13304 ' http://www.arsc.sunyit edu/
30 Box 3050 ~murphymurphy. b
Utica, NY ,
13504-3050
Ronald J. James Madison. 1095 Misty Ct. .. 540-568-3753
Nelson University Harrisonburg, VA _ 540-433-3880
English Dept., Keezell 22801 nelsonrj@jmu.edu
222 A
Harrisonburg, VA
22807
Leslié A University of Michigan 2114 Vinewood Bivd. 313-764-1428
Olsen 305 Engineering Prog. 1 M 313-995-5923
. Bldg., Tech. Comm. 48104 lolsen@umich.edu
2609 Draper Drive R o
Ann Arbor, Ml
48109-2140
Brenda Umniversity of Arkansas 11011 Dogwood Avenue : §j01-569-31316
Orbell - at Little Rock . Little Rock. AR 501-455-6399
2801 S. University 72209 beorbell@aol.com
Avenue N R
Little Rock, AR
72204 C
Nancy M. Utah State University P. O. Box 3833 801-797-3647 -
O’Rourke Department of English ~ Logan, UT 801-733-7753
Logan, UT : 84323 * norourke(@cc.usu.edu
84322-3200 - o
Celia Pittsburg State 2025 Pin Oak Circle 316-235-4643
Patterson University - Pittsburg, KS . ..316-231-6007. ...
English.Department 66762 ' " epatters(@pittstate.edu
~Pittsburg KS ot DRI
66762
Don Jowa State University 3021 Emerson Dr. 515-294-3584
Payne English- Department Ames, 1A 515-292-6777 -
203 Ross Hall 50014-7707. . .. donpayx}e@iastate.edu
Ames, A ‘
50011-1201
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Name

Busmess Address Home Address . Office Phone/ Home Phone/E-mail
Tom University of ' ‘ T ~912-598-8827
Pearsall Minnesota 'FAX 912-598-8827
(Professor 651 Landings"Way tpearsall@aol.com
Emeritus) Savannah, GA , :
31411
Nell Ann " Hinds Commumty - 601-857-3361
Pickett Coliege -~ 601-857-5165 .
“Box 1266 HCC" FAX: 601-857-3591
Raymond, MS picketthcci@aol.com
39154-9799 S ~
James E. Purdue University 712 Kent Avenue - 317-494-3734
Porter Department of English  West Lafayette, IN' - 317-463-2168 ; S
Heavilon Hall - 47907 o - jporter@omni.cc.purdue. edu
West Lafayette, IN SRR T
47906
Kenneth T. Southern College of  ‘1194:Robert Ln. - 404:528-7209.
Rainey ‘ Eeegfnc(?&gﬁmmues & Marietta, GA: =0 - ~ -f404::97»1-61-57 .
"Tech Comm. 30062 krainey@st6000:sct.edu
HTC-1100 S. Marietta
Pkwy.
Marnetta. GA
30060 , )
Diana gmversﬁy of I{\lgror; ) 330:972-7470
epartment of Englis R64-6113
Rep R olEe s
44325-1906
750 Mull #3A
Akron, OH
44313
Louise San Francisco State 370 Bowfin St. 415:338-7025
Rehling e g prof Foster City, CA Fax: 415-338-7030
Writing Program 94404-1821 415-370:5090 (also Fax)
1600 Holloway Ave. rehlmgl@sfsu‘edu
San Francisco, CA i
94132 :
Dan University of 1213 WilsonAve. F15-232-1344 - .
Riordan Wisconsin - Sfotit Menomonie, WI' 715-233-7002. . -
141 Harvey Hall 34751 driordan@uwstout.edu
Menomonie, W~ : w7 S
54751
Deborah Dell Computer 9700 Bordeaux Ln. 512-728-8574.
Rosenquist Corporation ~ Austin, TX ©512-258-4618. .
2214 W. Braker Lane, 78738 deborah; rosenqmstﬂccmall us.dell.com
Suite D : vy
Austin, TX
78758-4063
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Name ~ Business Address Home Address Office: Phone/ Home Phone/E-mail

Carolyn Texas Tech-University ~ 3120 21st Street 806-742-2517, K

Rude Department of English,  Lubbock, TX 806-793-3542 .
MS'3091 ¢ 79410-1428 diter@ttacs.ttn.edu
Lubbock, TX o
79469-3091

Marilyn S. Case Westerni Reserve 3068 Warrington Rd. 216-368-2362 or 2340

Samuels University Shaker Hts.. OH 216-752-9334 -,
Guilford Hall, 314 44120 FAX:5216-368-2216
Euclid Avenue - mss3.p.o.cwru.edu
Cleveland, OH :
44106

Dave California State Univ. - 1 Pepper Court . 310-985-4245

Samuelson Long Beach Coto de Caza, CA . . . 714-858-7878
Department of English 92679 - FAX: 310-985-2369
1250 Bellflower Blvd. N T
Long Beach, CA
98040-2403

Gerald IHlinois State University 1706 Springfield Road, #4 309-438-7986

Savage Department of English ~ Bloomington: IL -i:-». . 309-827-3204

- Campus Box 4240 61701 e ~ gisavag@rs6000.cmp.ilstu.edu

Normal, IL :
61790-4240

Karen Rossi Carnegie Mellon . 7011 Reynolds Street 412-268-2659

Schnakenberg ~ University Pittsburgh, PA ., 412-731-3046
Department of English ~ 15208-2836 krs{@andrew.cmu.edu
5000 Forbes Avenue LT
Pittsburgh. PA
15213

Karen A. KSA, Doucment Design 412:828-8791

Schriver & Research : Fax: 412-828-7247

‘ 33-Potomac Street ksOe/@andrew cmu.edu

Oakmont, PA SRR
15139

Ann Martin Univ. of Southwestern  P. Q. Box:186.. . 318-482-5485

Scott Louisiana Cecilia, LA™ «re oo 318-667-6414. . -
English Department 70521 scottfree(@ucs.usl.edu or:
P. O. Drawer 44691 ams8930@ucs.usl.edu
Lafayette, LA
70504

Stuart Texas Tech University selber@rttun.edu. ... ;
Technical .

Selber

Comimunication &
Rhetoric Pgm. ,
Department of English
Lubbock, TX

79409
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Name . Business-Address: Home Address Oﬁ"lce Phone/ ‘Home Phone/E- mail .
Cynthia L. Michigan Tech RR #1, Box 104-D 906-487-2447
Selfe Umniversity Hancock, M1 906-482-3663
Humanities' Department 49930 cyselfe@mtu.edu
1400 Townsend Drive R
Houghton, MI
49930 s
Jack Penn State University 720 Teaberry Lane - -814-865-0251 -
Selzer Department-of English  State College. PA 814:234-2935
- Burrowes Building 16803 Jis25@psu.edu
University Park. PA ‘ -
16802
Sharla Terra Community 233S: College Dr - ++419-334-8400
Shine College Bowling Green: OH o 419-353-3322 ]
2830 Napoleon Rd. 43402 FAX: 4 19—334-2300
~Fremomt, OH:
0 243420-9670
Henrietta Nickels. University of North P. O.Box 8503 - v 817:565-2188 -
Shirk Texas Denton, TX - - 817-440-9333
Department of English ~ 76203-3503 hnshirk@twlab.unt.edu
P.O. Box 13827 C
Denton, TX
76203-6827
Sherry East Carolina University 390 ClaredonDr. 919-328-6374
Southard Departmentof English ~ Greenville,; NC ... - 919-355-0706 - ..
] 252129 °GCB. 27858 Fax: 919-328-4889
Greenville, NC enssouth@ecuvm:cis.ecu.edu
27858 e
Katherine Austin Community 508 Park Blvd.. .. . 1512-223-483 1
Staples College-Northridge Austin, TX 512-467-8012
Technical - o ST
Communication Dept. /8731 kstaples@bga.com
11928 Stonehollow o
Drive
Austin, TX
78758 R .
Stephen J. Tennessee 2675 Lakeland Drive 613-372—3763
Stedman Technological - 7+ Cookeville, TN - . = - 615-328-3820.
~University 38506 535808 l@tntech edu
Department of Enghsh
Box 5053 &
Cookeville, TN
38505 :
Judith B. Florida Institute of 505 W.-Pine Road = - +#07-768-8000, ext. 8073
Strother Technology «+ - - Melbourne, FL - A07-724-4271 . .
Humanities Department 32904 strother( fit, edu
150 University Blvd.
Melbourne, FL
32901
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Business Address -

Home Address
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Name Office Phone/-Home Phone/E-mail:
Kns Southwest Missouri 1306 E~Compto‘n 417-836-5107
Sutliff State University Springfield, MO 417-887-9020
English Department 65804 . kssl72fl@vma.smsu.edu
901 S. National ’
Springfield, MO
65804
Janice East Carolina University Rt. 8 Box 757 919-328-1344
Tovey Department of English ~ Greenville, NC +919-355-5653
Greenville, NC 27834 entovey(@ecuvm.cis.ecu.edu
27858 o
Elizabeth R. Ferris State'University ~ 19418:Golfview Drive 616-392-2914
Turpin Dept. of Langnages &  Big Rapids; MI. : 616-796-7672
‘ Literature =~ 49307-9447 FAX: 616-592-2618
Helen Ferris Hall eturpini@music:ferris.edu
Big Rapids, MI eturpin@altol-ferrs.edu
49307-9447
Billie University of Mininesota 703 Lincoln Avenue 612-624-7750 -
Wahlstrom Rhetoric Department St. Paul, MN 612-292-0398
202 Haecker Hall 35105 + ‘bwahlstr@mailbox.mail.umn.edu
St. Paul, MN ‘ ‘
55108
Thomas L. Oklahoma State 920 W.:Cantwell: 40374429470
Warren University - Stillwater; OK:- = v 0 2.405:624-3025 ,
English Department, 74075 S twarren@vm1 ucc.okstate.edu
CoMorsll 205 e ;
Stillwater, OK
74078-0133
Merrill Rensselaer Polytechnic 11 North Hill'Road 518-276-6569
Whitburn Institute:: * 3 . Ballston Lake, NY = 518-877-5310
Eﬁg&g&ﬁ@&gﬁy 12019-1312 Lo ,whitbm@rpi.edg '
Communication S
Troy, NY
12180-3590 o
Gary A. University of North 6905 Cros: : 704-547-2778 -
Wickliff Carolina at Charlotte ~ Concord, NC=/ .+~ 704-436-9807 -
‘Department of English 28025 o ~ gawickli@email.uncc.ed4
Charlotte, NC b R
28223
Kristin ‘Northeastern University 350 Bedford Street 617-373-2512
Woolever English Departmient Concord, MA: 508-369-5195 - =
360 Huntington Avenue 01742 & - kwooleve@lynx.dac.neu.edu
Boston, MA a o
02115



Center for Research on

Writing & Comm. Tech.

1716 Carriage Road
Fort Collins, CO
80525
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Name Business Address Home Address Office Phone/ Home Phone/E-mail
Carole New Mexico Tech 518 School of Mines Road 505-835-5323
Yee Humanities Department  Socorro. NM 505-833-3765
Socerro, NM 87801 cyee@nmt.edu
87801
Art Clemson University 106 Monaco Circle 864-656-3062
Young English Department Clemson, SC - 864-653-3208
Box 341503 29631 apvoung@clemson.edu
Clemson, SC
29634-1503
James P. Rensselaer Polytechnic 9 Tamarack Lane 518-276-8117
Zappen Institute Clifton Park, NY 518-383-3749
Dept. of Language. 12065 FAX: 518-276-4092
Literature, & . .
Communication zappenj@rpi.edu
Troy, NY
, 12180-3590
Donald E. Colorado State 970-491-5674
Zimmerman University Fax: 970-491-2908

dzimmerman@vines.colostate.edu
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Appendix E:
Previously Published CPTSC Documents

The Tables of Contents of previous CPTSC Proceedings, CPTSC Program Review Application and Guidelires for

Self-Study to Precede CPTSC Visit, and The Constitution of the CPTSC were last published in the 1995
Proceedings of the 22nd annual meeting.
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